NI yaF2NYAY 3 9 dzN2 tIAR Y
30K22ta Ayid2 LINRTSaa

p e

A
RNA OGS NEZ 60 & NNIF 2 N I INRR
Analytical Report

[ -

- Erasmus+
|




This document has been prepared for the European Commission; however, it reflects the views only of the authors, and
the Commission cannot be held responsible for any use which may be made of the information contained therein.

Europe Direct is a service to help you find answers
to your questions about the European Union.

Freephone number (*):

0080067891011

*) The information given is free, as are most calls (though some operators, phone
boxes or hotels may charge you).

More information on the European Union is available on the Internet (http:/europa.eu).
Luxembourg: Publications Office of the European Union, 2017

ISBN 978-92-79-70081-1
doi: 10.2766/74332

E European 7Union, 201
Cover image: E depositphotos.com
Reproduction is authorised provided the source is acknowledged.


http://europa.eu.int/citizensrights/signpost/about/index_en.htm#note1#note1

Professional Learning Communities /2017

Please cite this publication as:

Sharmahd N., Peeters J., Van Laere K., Vonta T., De KimBpgk6vio

{ @ / 2y { Ay Frankfabrling Burapedin EOEG sbvic

and primary schools into professional learning communities: drivers, barriers and ways foriW&SET Il report, Luxembourg

Publications Office of the European Union, 20doi: 10.2766/74332

AUTHORS:
DrNima SharmahdVBJK (Center for Innovation in the
Early Years, Ghent, Belgium)
Dr Jan Peeterd/BJKCenter for Innovation in the Early
Years, Ghent, Belgium), University of Ghent
Dr Katrien Van Laer&/BJK (Center for Innovation in the
Early Years, Ghent, Belgium)
Dr TajanaVonta, Educational Research Institute, Slovenie
Chris De KimpgVBJK (Center fdénnovation in the Early
Years, Ghent, Belgium)
SanjaBraj] 2 @Jpén Academy Step by Step, Croatia
Laura ContiniMunicipality of Pistoia, Italy

Donatella GiovanniniMunicipality of Pistoia, Italy

PEER REVIEWERS:

Prof. EmeritusLinda Miller, The Open Universitfhe
United Kingdom

Dr Roger HancogR he Open Universityrhe United
Kingdom

Jana HuttovaNESET Il scientific coordinatBxternal

consultant and advisor t®pen Society Foundatio®SIy

LANGUAGE EDITOR

Jonathan BoydFreelance @py-Editor/Proofreader

ACKNOWLEDGEMENTS:

We would like to thank the ECEC services and tF
schools that have been involved and that allowedas
collect data in Belgium (FlandgrEroatia, Italy (Btoia)
and Slovenia.

28 faz 0GKFIyl 5NX¥ . SYySR;
thesis has been particularly informative for this report.

GONTRACTOR

. PPMI

PPM Group

Gediminoave. 50, L¥01110 Vilnius, Lithuania
Phone: +370 5 2620338 Fax: +370 5 2625410
Www.ppmi.lt

Directorw A Y+ y i & 5dzY 6 A dz&



Professional Learning Communities /2017

CONTENY

EXECULIVE SUMIMALY....ceeitteee ettt ettt ettt ekttt et ekttt e 42 ket e 42kttt 44kttt amt e 42kt £t 442k h e e e 4Rkt e a4 oa bt e et o4k e e a4kt e e e e an b e e e e nse e e 5
NSV oo g [o1T o £ PP RPPPPPTI 5
Key policy imptiations and reCOMMENUALIONS. .........ooiiiiiiiiiiiti e e ettt e e e e e e eeees 6

FR. EXECULIVE SUMIMALY. ... etiiiitieie ittt ete ettt ettt smh bt e 42 et 4442ttt e e 428 b e e 44 ma et e 442k bt e+ 4 s ket e e e ak bt e e s ama bt e e e s e e e e enbbe e e e nnes 10

DE. EBCULIVE SUIMIMIAIY. ... .utttieiititteittete et etee ettt e sttt e sas bt e e 4 ma st o425t s e o442 b et e o428 b e e 44 ms e e 4442k b e e e 4 s ket e 2 mk bt e e e ama bt e e e s e e e e anbbe e e e nnes 15

CHAPTER 1. INTRODUGCTIQN. ...ttt ittt imtee ettt ettt et e te e ot e e sste e amteeamteeambeeasteamease e e eseeeambeeenteeeaseeenseneesnbeeenseeeseeans 20
1.1. Improving ECEC and school quality: the crucial role of the WorkfQrCe................cccieiiiiiiiiiii e 20
1.2. Towards Professional Learning COMMUINILIES.........ooiiiiiiiiiiiiie et e et e e 24
1.3. AIMS aNnd reSEAICH QUESTIONS ... .ci ittt e e e e et ettt bbb r e e e e e e e et e et et e bbbt b b neeeeeas 27
V11 1 T o P 27

CHAPTER 2. PLCS IN COMPETENT SY.STEMS.......ooi ittt ettt smie e eesseeesnteesteeesssemesseeesnaeeanaeeaneeenneeans 28
2.1. Definition and charaCteriStiCS Of PLCS ... .uu i et e e e e e e et s s e e e et e e e aeeaanaeeeeees 28
2.2. What defines @ PLC iN thiS STUAY.?........uuuiiiiiiii et e e e e e ettt e e e as 29
2.3. Overview of PLCs in European ECEC and primary SChOOL.SYSIEM........iivvvviiiiieieiie e e e 32

CHAPTER 3. GOOD PRACTICES: CASE STUDIES IN 4 COUNTRIES ...t 38
3.1. BELGIUM (Flanders): Examining a PLC school and a childcare center with democratic leadership................. 39
3.2. CROATIA: Making team meetings meaningful IN.PLECS..........oi i e e e 45
3.3. ITALY (Pistoia): Collegiality as basis fOr.PLC.........ccoieiiiiiie e eriin e s e s e e ennnen e A9
3.4. SLOVENIA: A multilevel approacCh ta.PLC.... ..o e e e e e 53

CHAPTER 4. KEY POLICY IMPLICATIONS AND RECOMMENDATIQNS........cciiimiariieriie e imree e 58

REFERENGCES. ...ttt em et e et e ek et e s om s et e e ekt e oo Rt e oo R et e e ama s et e e e s ne e e e e s r e e e e aere e e s amnn e e e annes 63



Professional Learning Communities /2017

EXECUTIVBUMMARY

Researchersand international organizationdroadly agreethat the quality of early childhood
education and care (ECE@hd of schoolsdepends on weleducated and competent staff (OECD,
2006; UNICEF, 2008; Milotay, 2018he contemporaryeducating/teaching professiohas become
incredibly compleXEuropean Commission, 201l@pompting calls for strong@r support of ECEC and
school staff which could be includedin both initial education and continuous professional
development (CPD). Treemplexmulti-diverse societies in which we live, make it indeed impossible
today to find standardized solutions for all families/children. Negotiatiowl aeflection are then
essential competences to be achieved by practitioners/teachers in ECEC services andirsdrdels
to contextualize pedagogical practice and adapt it to the diversity of children and farhibegver,
these competences are ngtioritised bytraditional forms of CPOdr example seminarsor top-down
approaches)Thereforethe latter need to bentegrated with additional formsf CPD thatocus on the
active and democratic participation of staff.

Professional Learning Communiti@d_Cs) are @aluableanswer in this directiorfsee28). PLCsan be
described & Wl  3INRdzL) 2F LIS2LX S AKIFINAY3I | YR -g@gh (A C
reflective, collaborative, inclusive, learniogented, growthLINR Y2 G Ay 3 & & Qp.22B)i1 2 f f
¢KS 321Kt A& y20 WoSAy3d I LINRFSaarzylt §SFENYyAY
children and familiedli§iden).

Competent systems are necessarycreate and maintain PLCihe latterrequire a multilevel network
of competences, structural conditions, engagemenigl awareness

Many definitions have beeaffered of whata professional learning communityas ought © be, with
the risk of losing itsrue meaning (DuFour, 2004). This repseeks to correct thigap by: 1)providing
a framework to explain the need for PLCs to¢ese20); 2) offering a clear definition othe essential
criteria that define a PLC, with concrete examples fisemeralEuropean countrie¢see28); and 3)
providing four in-depth case studiasfrom Belgium (Flanders), Croatia, Italy and Slovemich
illustrate different ways of establishing and sustaining P(s€e38).

The study ends with specific conclusions and recommendations for policy makers in Member States.

It should be noted thattte report focuses on services and schools for 0 to d&s/old children.
However the key concepts and conclusions coalslobe readapted for secondary school.

Key concepts

The purpose oPLCss to supportECEC and school statboth emotionally and professionally, by
allowing them to critically reflecon their own teaching and to share concrete ideas on how to
improve the wellbeing and the learning experience of children and families.

Building up onthe literature review, this studysuggests thathe followingfive criteria be usedto
define a PLC (Valaere, 2016)seechapter2.2. What defines a PLC in this study?

1n this report we refer to ECEC and school staff, meaning practitioners that work ir3tlyedrs old sector, teachers
in the 3 (or 2,56 years old sector and primary school, and assistants that support practitioners/teachers during specific
periodsofi KS RIF&® ¢KNRdZAK2dzi GKS addzRe ¢S oAttt NBFSNI G2 GKSY
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1. ¢S OKSNB TFNBIdzSyidfe SyrR$I1BBK ARAwtH RdEcEHH&sOabduDd S
educaional matters based otheir daily practice (WahlstrorandLouis, 2008).

2. Teachers move fromti Of F AaaNRB2Y R22 NR 2¥Yy 2 [, bywiRSinghes G D
2 (i K S NI 3, givinglfe@dback) fannirjgintly, building relationshigs with the neighbairhood,
andengagingn dialogue with parents (Lomos et al., 2011; WahlstamghLouis, 2008).

3. ¢KSNBE Aa Ay@SadySyid AayschBe anproveniziit As ddhgentdhsider2d/ & A 6
to be the soleresponsibility ofa principal or a single teacher, braither a collective one (Stoll et
al., 2006).

4. There is a focus on reachjna sharedvision and set ofvalues based on childre® &ghts and
respect for diversity. This forra the basis for shared, collective, érethical decisionmaking
(WahktromandLouis, 2008).

5. These four characteristics need a fifth condition to be redlizi KS LINBaSy OSisa¥t W
powerful factor in transforminga schoof@ culture (Vanblaere, 2016). Leadership is a crucial, yet
complex element to be taken into account iALC¢see2.2. What defines a PLC in this study?

The examples given ghapter2.3. Overview of PLCs in European ECEC and primary school) system
the four case studies represent different ways of putting these criteria into pracice they point out
common and specifistrengths and challenges.

More specifically,lte Belgian (Bhder9 case study focusem childcare services armgre- and primary
schoo| and it pointsto the importance of investing in democratic leadershighared values and
reflection on practice The Croatian case study focuses on-ned primary schools involved in the
Step by Step prograjyand it illustrates the importance of organizing meaningful teameetings,
through which staff motivation can grow thanks to the active involvement of all participdrite
Italian (Pistoiarase studyfocuses on ECEC services @nd 36 years old) and orhe crucial role 6
pedagogical coordinators in supporting reflection, common planramgl, peer-learning activitiesTo
facilitate this child-free hours are needed, which algequirescollaboration among different levels:
economic/politica) administrative and sociopedagogical.The Slovenian case studlso focuses on
ECEC services-§Oyears old)and itillustratesthe importance of deprivatisingthe practice (through
shared observations, e@flection,and exchange), the complex role of leadangho need training ad
support, the focuon connectingresearchwith practice, and the neetbr official financialinvestment
in PLCs to make them sustainable.

Key policy implications and recommendations

Based on the literature review and case studies, we highlight conclusions and recommendations
associatedvith the 5 criteria that define a PLQ\ general, albf the recommendationsnfluence each
of the five criteria, but for clarityve differentiate betveen them

Our conclusiongnd recommendations concern both ECEC and school sgqteme CHAPTER),4and
they are the following ones:

1. bSSR F2NJ adGFFF YSYOSNE (2 FNRIBdzZKG{RA | $ 2 FIdZ
colleagues about educational matters based on daily practice.

All of our case studiesndicate how co-reflecting on practiceis important for a team and
amongst different teams.

PLCs need tgrovide all team members with a possibility to grow and learn including
directors, pedagogical coachegpractitioners teachers, assistants etc. Thisrequires 1)
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different kinds of CPD activities for different levedsid 2) a variety of learning methods,
accommodatingthe different needsof the participants Reflection can be organised on an
individual, group, or inter-institutional level, and can be supported iseveral ways
(observations, supervision moments, team meetings, seminars, pedagogical documentation,
job shadowingetc.).

PLCs benefit from theconnection of research and practiceParticipative research, in
particular,is important for the growth of both professionals and researchers.

Recommendations
Policy makers in Member States should invest in:

Childfree hoursfor all staff: contracts should guaranteespecificnumberof paid hours
without children during whichstaff can reflect on their practice.

Teammeetingsand other activities to reflect on pedagogical practice: planning,
observations and documentation. These activities should include all members of the te
(including for example|ow-qualified assistants)

t SRI 3 auppgodiby pedagogical coachés order to initiate and accompany the
reflection.

Developing reflective toolgor teams and individual@.g. specific group reflection
method<).

[ 2y ySOGAY A t [/ Qa throdgh tiieielatibSsip hewednBeivisds/BADIGIZ
and wiversitiesor research enters.

2. Need for staff membersto move from the classroom doorsh y  |-privétiRaSon of
LINI OGAO0SaQs o8& @ drackdIgitingJeedbdck) planrdnipiftis, Nodiilding
relationships with the neighbourhood and community, and engagingin dialogue with
parents.

The case studies show hoabservingone ar2 it KSNDa LINF OGAOST 3IADA
together asa team, and engaging indialogue with families and neighbourhoa] each
support professionals in cgonstructing meanings and practicand lowers the risk of
isolation.

European exchanges or job shadowirgre also noteworthy experiencesbecause they
encourage staff to experience daily practice in other contexts, whibhoadens their
perspectivesand supports change their own practices.

Recommendations
Policy makers in Member States should invest in:

Shared observations/job shadowingvhich allows practitioners to learn from each other
and reflect together on each other practice.

Exchange with other servicdgen local, national and European levahich encourages the

2For example, group reflection methods such as Analyse de Pratiques, developed in France, or Wanda, developed in
Flanders (BE) and adapted to other countrief. 2.3. for details on these 2 methods). The Italian pedagogical
documentation is another example of how to implement group reflection.
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de-privatization of the pedagogical practice. European projects, such as Erasmus Plus
represent a significant opportunity in this direction.

3. bSSR (12 AYyBDCEGNDE yNIDRZY 4A 0 AT Mdléngeyconsideredt® A
be the soleresponsibility ofa principal or single teacher, butather a collective one.

Evident n the case studiess a bottom-up approach in which each actor goes beyond
attributing responsibility toone teacher or director,instead pooling responsibility and
investingin a common project.

Giving staffan opportunity to constantly reflect on their practice and to learn from each other
encouagesstaffto becomeWl OG0 A @S  Lidl theii dwe ledrding” prace@swhichin turn
increases theimotivation. The latter is a kepenefit of PLCsnot least because instilling a
strong sense of motivation helps tiecrease staff turnover rates.

Recommendations

Policy makers shouldreate structural conditions thatfacilitate peer learning through
exchangedetween and amonglifferent levelsand actorsin the systemin a horizontal
and vertical way.

4. Need to focus orreachinga sharedvision and set ofd £ dzS&4 o6l &SR 2y OKAf
respectfor diversity.

PLCgequire an open common framework of sharedvision and set ofvalues, based on
OKAf RNBy Qa N oK digersity. yHe apgiBati J$héuld belemocratic and
communitarian, in which the voices of families, professionals, childreamd the
neighbourhood are all listened to. In this vision, vertical and horizontal collaboration and
exchange isntended to take place amonthe different servicesschoolsand organizations

that are within the same territory (ECEC services and schools, ECEC samdiselools and
other services in theeighbourhood.

In order to better respond to the diversity of children and families in PLCs, it is important to
invest inthe reflecting and negotiating competencesf staff This is supported bgiversity
among staff members as outlined in a previous NESET Il repodoncerning the
LINEPFS&aaArAz2ylftATFdA2y 2F OKAf ROINB | Adikesd | yi
team helpgparticipantslearnfrom each other in an enriching way.

Recommendations

Policy towards PLCs should stress the importanca stared vision andet of values
based on democracy and respéat diversity.

Member States should invest in hiringlaverseworkforce in ECEC and schegin terms
of language, gender, and soaaltural background.

5. bSSR G2 Ay 0S ZsapdwériuMatt® in RassfaBmiagalsihool éulture.



Professional Learning Communities /2017

Leaders (school directors, pedagogical coordinatets.) can be drivers of change. PLCs in
competent systems needemocratic leadershighat is capable of combining toglown with
bottom-up approacltes Leaders in PLCs need to be ablet@nt the group, but at the same
time they need to invest in sharedsponsibilities.

Tokeep this balance, leaderequire specific competences, and they cannot work in isolation.
Besidegparticular training, leaders need to be supportedby a strong network thatnables
them to learnfrom one arother, also taking intoaccount that PLEare still rathernew.
Investing in training ashsupportwould also help in creating knowledge building on PLCs.

Recommendations
Member States shouldupport the competences of PLC leaddhsough the creation of
specific training paths for leaders.

Member States should support the establishment afprofessional network that
guarantees supervision moments and péearning exchanges fd’LGeaders.
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FREXECUTIVEBUMMARY

[ S& OKSNODKSdzNB SiG tSa 2NRAlFyAaldGAzya AYyGSNYIl GA:
RQSRdzOF GA2y SiG RQFOOdzSAt Rdz 2SdzyS Sy¥Fhyld 69! W
O2NNBOGSYSyi F 2 N SUNICBEF) / 208> Milotay,n /2616). La profession

RQSYyaSA3Aylylik SRdzOI GSdzNJ Sad RS@SydzS | dz2 2 dzZNR QK dzA
HamMml 0 OS ljdzA adzaOAGS dzyS RSYFYRS RS az2dziaiaSy
L2 dZNNJ A G siGNB AydRgza AYAYIA I RSy § dSI RFZENESES RSOS
65t/ 0o [ O2YLX SEAGS SG 1 G(NBa& 3INIYRS RAGSNEA
STFSU Fdz22dzNRQKdzA RS (NRdzISNJ RSa az2f dzitdu®lgsa &l
Sy¥rydaeo [+ y$3I2O0AatiGazy Sd4 1 NBFESEAZ2Yy a2y
LJNBTSaa)\ )/)foaKS)/aS)\El)/I)/ua RSa aSNBAOSa 9! w9 S
LINF GAljdz§ LISRIF3I23IAIl dzS S idesRebfants & |desl fadill&sNIoutefois, Ices R A
O2YLISGSyO0Sa yS az2yid LIl a YraaSa Sy | @ryd LI Nt Sz
RSaOSyRIyiSazx SiOd0d tIFN O2yasSljdsSyids SttSa
& dzLILX SY Sy D2 MNRIBES yijidzdzyBF LI NIAOA LI GA2y F OGABS Si
[ Sa 02YYdzyl dziSd RQILIINByYyGAaal3aIS LINRPFSaarz2yySftf
sens (voir chapitre 0 @ [ S& /!t LISdz@Sydey s NBdzIRS ORE { ISFaED 2 Y\
adzNJ € SdzNJ LINI GAljdzS Si ftF 1ljdzSadAaz2yySyid RS Tl 2
O2ft 02N GABSS AyOftdzaia@dSs 2NASY(SHE a2t DI BIGINS
HHOU® [ Q20 2SS RMAsT NI Q SayiSdzilG 2aYRTALYLILINE Yy (1 A AR I Y | LA

RQIFIYSE A2MBNBf SGORAQYLIINBYy GAaal 3%idedp dzNI £ S&a Sy Tl y

554 aeadsySa O2yLilsiSyida azyd ysééé OMNBE&IJdIZlestNE
NBaSldz RS O2iWAKNSS WESE RYSdf (02 Yy RAGA2y a & i NHzOG dzNB
conscience.

58 y2YoNBdzaSa RSTAyAlGAz2ya RS OS jdzS &az2yid 2dz
LJNBTSaa)\ZYYSfféa zyij sds LJNELJ%@$@G§tEn(DL®(ﬁJOZO®4S NJA
IdzEZdzNRQKdz)\l)'b@rEG\NJS)DKLJIN.BUJNEIyu dzyS RSTFAYAGAZ2Y (
une CAP, avec des &kéJf S& O2y ONB(G&a A&aadza RS LI doget)ans L
a2dzyShadlryd ljdz- iNB SidzRSa RS OlF& | LILINPF2YRASA:
{t20SYAST AfftdzAONIY Yyl RAFFSNBy(iSa pféxe2yad RQSOIF O
[ QSGdzRS a$s N;w\ys LI NJ RSa 02y Of dzaAzya aLISOAT)
L2t AGAIdzSa RS&a ; GFrGa aSYoNBao

L f C)zym\éyu RS y2GSNJ ljdzS €S NILILERNI asS 02y

ot &ns¢2dzuS'-F27\aZ fSa O2yOSLJia Ofsa SiG tfSa 02
f QSyasSaaySySyid asoz S

S YRI ANB®

| 2y OSLJia Of Sa

[0206280GAT RS /1t Sad RS &2dziSyANant Sirle pad Yo N.
SY20A2yySt {BEZLNFTEESANRYISNYSGGFYHI RS NBTE SOK?

BlLya OS NILILERNIZ S
enseignants du secteur 3 (ou¥3-6l y a

SNE2YY St 9! w9 S a02f ANBs,afidk Al NBT
Si RS tQS02fS LINAYFANBT FAyair |d
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RQOQSyaSA3IySNI SG RS LI NIFISNI RSa ARIBS® Gy RSB (i
RQFLILINByAaak3s RSa SyFrhyida SG RSa TFIYAtfSao

{dzNJ 6148 RS f QISyIif 8§ia2yRSEABRIRF D8 OSGGS sudz RS
& dzA Ot yd 4 LJ2 dZNJVaigadra, POLO)XvaintipinuesiO ® I dzZA RS Paafi (i d

= A 4 LA

6. [ Sa SyaSaaylyida aQSy3al IABN&E O JEANDBAjdySay YSF Tt RO K4S
I SO fSdzNA O2ftfts§3dzSa O2yOSNyYytyid fSa LINBoOES
pratique quotidienne (Wahlstrom and Louis, 2008).

7. Les enseignants sortent® € &l ffS RS Of R $Rvatigadion dag S R

aaR
pratiguesnz Sy 20aSNBIFydG fSa YSGK2RS& RSa dzya Si
b dzyS LX FYAFAOLIGAZ2Y O2y22AyiaSs Sy O2yailNdzial
dialogue avec les parents (Lomos et al., 20Mahlstrom and Louis, 2008).

8. Lt SEA&GS dzy AY(&ISmmRa/m$ﬁ$fnﬂu$I et RISV K DENT
L)X dz2 O2YyaARSNBS 0O02YYS NBfSOlIyi2 ®&SROdzy 4SSz
LY dzis 0 RQdzyS NBalLlRyaloAftAidsS O02ftf SOGABS o6{i

9. [ QF OOSy il Said YAa adz2NJ £t QFridGdSAyidS RQzydSH a@S\ﬁa}\ 28/
RNREAGA RS tQSyTlyid SG S NBaABSRQIHS LINABBEDS
LI NI 3SS> 02ttt SOGAPS S SUGKAldzS o621 Kft aGNRY |

10./ Sa ljdzZt iNBE OF N OGSNRaGAl dzSa ysééaéxﬁmmo&yﬁ§3
R Qdzyeaddfshipn Sad dzy T Ol SdzNJ LJzA & & | yre cuRure/ scolaitel
O+ yoftlFSNBET HanmcOd [S fSIFIRSNAKALI Said dzy St SY
dans les CAP (voir chapitre 2.2.1.).

l.fl
A
i 2

CU};L‘

[ 64 SESYLX Sa R2yySSARUSH AGKIGESINES A /1t RIya f&
primaires @ EuropeS i f Sa ljdzZ- iNB SidzRSa RS OFa AffdaAaliNByYy
LIN GAljdzSY SiG LRAYyGSyd tSa F2NOSa Si Sa SyeaSdzE

f
tfdza O2yONBGSYSyidz tQSidzRS RS OFra SSIRDEYyFCHKY
f QSO02tS YFGSNYySttS SG LINAYFANBI S az2dzZ A3ayS f
RS&a @It SdzNE LI NIF3ISSa $DSdedRSNRBE DE &2 YONRI2NISE 12
$O02fSa YIUSNYSYILBA | 825 SEINRYIYANBS LINBINI YYS {GS
RQ2NHIyAaSNI RSa NB dzy A 2 y & RQsljdzALJs ozyauNszouA@é
INNOS t dzyS AYLJtAOIu)\zy[lmsuu)dms; RS Odidgpxibeidsd A &

services EAJE - et 361 yau ¥ fS NG £ S ONHXzOA I RSa o}
f QF 002YLJ IySYSyi

R f NBFtSEA2YS RS I LIy
YdziidzSt ® t 2dzNJ FF OAt A0 SNINISROAKS deNB &S aail yyas Gs5yatatl yaiN
O2ft t 02N GA2Y LY RACRH/INBAYIj(daS yki G192 & ( ALISARS =3 2 HR Y &
[ QSGdzRS RS OFa at208yS>y SyTAYyI6yaxny BININBES Bt
RS pRBF GAASNI fF LINF GAIdzS oO6LI N {-RBeAEEA2 ROD26E SR
NS O2YLX SES RSa tSIFIRSNAXI ljdA 2yid o06Saz2iy RS
NEOKSNOKS Sié LINY GAljdzS SiG Rfhandier offigies @assilés ACARS pour Q dz
j dzQSt t S&a F2yOiAz2yySyid RIya tI RdNBSO

g( > (j)> u»

LNEFSaarzyysSta x SyaSaaylyida t & Y2vySyida alLISOATAIldSa
f QS E LINfe&ddekERIE&colairen 2 d AYLX SY&sbinelf & (G SNXYS ¢
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LYLX AOFGA2ya LIRtAGAIdzSa Oftsa Si NBO2

LI NHANJ RS fQlylrfeasS R f I
O2y Ofdzaazya Si NBGAWKYEINGRR (&
ISYSNIfSy (2dziSa tSa NBO2YY
nous faisons la distinction.

20dzySydalridazy Si

R
R A | azE2 BBBE Wi a3
FyRIFGA2YE AYTFE dSyi

S
RA

b2a O2yOfdzaazya Si NBO2YYl YyRI (A EAE et GOMIRS NS Y (
chapitre4), et sont les suivantes
6. bSOSAaaAGS LIRdzNJ £ Sa YSY0ONBa Rdz LIS NEdsgugsths RS

NEFf SOKASa Sni I BB F2X5ORNES & O2f  § 3dzS a 02y 0!
SRdzOl (A 2y y St taBsileunniyqehyotidihé a
¢2dziSa y2a SiGdzRSA RS OINSB FA ySROKIAARS ySly aGE2va6tt ASS ya
AYLERNIEFYG dz aSAYy RQdzyS SljdzA LIS S SydiNB RAT
[ Sa /!t R2AQGSYld 2FFNANI L (2dROSBAf 2SNIO SB ARG
& O2YLINR & FdzE RANBOGSdNASEZ O2IF OKSa LISRI 323A
Ceci requiely MO0 RAFTFSNByGa GeLlSa RQIFOGAaPR)(uBed 5t
RAGSNEAGS RS YSIK2RBAYRSOI LUMNBERAXASNB GG § dzd S
NETtSEA2Y LISdzi siNB 2NBFIyA&aSS | dz yAdSlEdz RS
SUNB YSYySS RS RAGSNAESA YIYASNBA 020aSNBIFGA
ASYAY Il ANBEZI R2YYAIISRT 323A1jdzST 20aSNBFGAZ2Y Sy
[ Sa /!t 0 S ycsrinéxionedts lechBréhe dét pratiqud.a recherche participative,
notamment, est importante pour la progression tant des professionnels que des chercheurs.

Recommandations

[ S& RSOARSdzNE LRfAGAIdzSa RSa ; GrFrda aSyYoNE
des heures sans contact avec les enfaptair tout le personnel les contrats doivent
I N YGANI dzy OSNIFAY y2YONB RQKSdzZNBa &l
LISdzi NBFE SOKANI &dzNJ &1 LINI G Al dzS
RSa& NBdzy A 5/a IRIINBEA WD G A BAGSa LISNYSGGL
LISRI I 2YA ALt deS/ A FAOLI GA2y Y 20aSNBIFGA2ya Si
G2dza £S&a YSYONBa RS YOS§HALBE 6lea DR XAINY
dzy &2dziASy LISRI3I23Aljdz2S LIFNYREBRAPRHDOR S
NEFtSEAZ2Y
f S RSOSt2LIISYSy (i LRAMNIzI Staa SH JZANESBE SHIA 7
YSiK2RSa4 RS NBFIHISEWBNI| $Sa 3 NB dzLIS
la connexion entre la pratique des CAP et la rechergbay, la mise en relation des
ASNIAOSaksS02ftSa SO fSa dzyAOSNBAGSAE ¢

“‘aSiK2RSa (StftSa ljdzS tQ!lylrteasS RS tNIiGAldSasx RS@St 2LIISS
£ RQIdzZINB& LI ead o6O0Fd HYWGIMK 2LBRSIEND aLJt [drd  agedidevesiphaalcoRating/driNISTRS & |
FdziNB SESYLX S RS I Flce2y RQAYLX SYSYGSNJ dzyS NBFf SEA2Y RS
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7. bSOS&aaAildsS L}2dz2NJ £ Sa YSYONBA& Rdz LISNE2YYy St RS
R S R &rivatisation des pratiques) = Sy 20aSNBIyd fS&a YSGK2RS
R2Yy Yyl ydG €SdzNJ F @Aas Sy GNI GF Af f lisadt des reldignS LIt
F 380 tQ8yi2dNF 38 SG 1 O2YYdzylddiss 8G Sy 8§y
[ S& SidzRS&a RS OlBaQx@yIMBIYiIA 0L YREY IYSGK2RS A
FIAG RS R2YYySNJ az2y I+ @rasx €I erlg]igémémau?\ofaloghé\zy
I SO tSa T YA CIS;/aJNSKLodszQSVLLQOEM‘JdﬂJSByANJ f Sa LI
coO2y a0 NUzOGA GBS SG NBRdAAASY G €S NRAdZSS RQA&Z
[ Sa SOKIy3aSa SdzNRPLISSya 2dz f QARYINDS IR Y SS
SENBKSYyOSa AyiSNBaalyiaSazr OFN SttSa SyO2dNt
jdz2GARASYYS RIya RQl dzi NBa C)QYUSEuSaZ O0S | dz
RFya a4Sa LINRPLNBa YSGiK2RSa RS (NI} GIAf®

Recommandations

[ S& RSOARS&#@NEBSE&ERfAIAH daSYoONBa R2AGSYyild Ay
fSa 20aSNBIFGA2y A LI NI+ 3SSak, qui perhéttanSand |
LINEFSaaArz2yySta RQIFLILINSBYRN f Sa dzya RS
pratiques respectives
f QOSOKIGBDS RQI dzidNBA yAPSBMHOI R OF £ X yI GA2)
fI-LRBSFGAarGA2Y RS €1 LINI GAldzS LISRI 3z
NBLINBASYGSyild dzyS 2L NIdzyAdS aArA3ayAaATac

a
S

8. bsOSaaAids Q Arafl@SaEIAANA RA fyB 109 YCSIONAMISGA2Y RS
Ozyéi\ﬁesl\lgsé O02YYS NBtS@OIFIyd RS fI aSdAZ S NBal
YFEAE LXdzisd RQdzyS NBaLRYy&alIoAftAlS 02ttt SOGADE
[ Sa SididzRSa RS OF & YdppiatHe ascenddiy, sep® ladRidlg hdquedzy” S
FOGSdzNJ RSLI aasS €S FILAG RQFGONROdzZSNI £ NBal
Ydzlidzk £ AASN) £+ NBaLRyaloAtAlS SG aQAy@dSadaN]
[ Q2 LI NIdzyAGS R2YYSS | dzE Y S Y06 NB & ur RazpratiGus® 2 vy
Si RQFLIWNBYRNB fSa dza ﬁeéazuaruziinaméactifméaiéé)t@m
LINE LINE  LINE OS& & dza ORQIj dIANB y (L&D R y inGiljates.y OS
/'S RSNYASNI LRAYI '2yau7\u\«jzssydzy La QWOST AjaisS Gt B
F2ZNI aSyidAayYSyd RS vz u7\®|u7\2y F3a20ASS -t RC
SO2y2YAljdzS RQdzyS OFNNASNB RIya f QSRdzOlF GA2Y

Recommandations
[ S& RSORRS dzNE dzSa R 2cbrdifoyfsi struCiNaieS N R&litent
£ QF LIINBY GA&al 38 Y daudsSr de e Wi NES & R ASTOKS NE
I OGSdzNE RdzZRS§e @l ée¥¥ K2NAI 2ydGlFfS SiG @SN

B & AAGOSRWH LardxNd F30e S0 G890 yRICE
A § tQSyTFlyid SiG £S5 NB:z
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[ Sa4 /!t NBIdASNBY (G dzy OF RNBE O2YYdzy 2dz0SNI
G f SdzNEZ o0l asSa adzNJ t Sa RNEPRAGE SEIAIISEOKS YR
RSY2ONI GAljdzS SI D2 vYvivaFyaAyYaNE RSa @2AE RSa
SyFflyta Si RS tQSyid2dz2NI 3S R2A0G sGNB sSO2dzis

dzy SOKIFyYy3IS R2AQO3NI {IONBHYIRNS AENIRSOIE Sid K2 |
AaSNIAOSazr SO2tSa SiG 2NHlIyAaldAz2zya airiddzSa Rb
services dans les environs).

' TAY RS YASdzE NBLRYRNB t f R A GAPNlEedt imBortaRtS &
RQAYOPS&aGANI RIFya RS& 02YLISGSyO0Sa RS REGS ISHAM
parmi les membres du personndl I G2 NA &S OSOAZ O2YYS &2dz A3y

NESET Il concernant la professionnalisation dugpgry’ St aaAaitl yd RSa a
Si RQIOOdzSAt RS ftF LISGAGS SyFlLyOS ot SSGSNA:
FARS €£Sa LINIGAOALI YyGa £ | LILINBYRNB fSa dzya F
Recommandations
[F LRfAGAdS Sy YIFIGASNB RS /!t R2A
RQdzy SyaSyoftS RS QI fSdz2NA o0l asSSa adzNJ f
[ Sa ;dFGa aSYONBa R2AQOSy RADSHES A il 5 NIRB |
lessIJA OSa 9! W9 Si fSa SO02fSasz Sy -cult@dly S

[EEN
e

bSOSaaAiS RQA yeaddrahipd NJj dRA y&82diy dzy Nb S RS ¥
GNI YATF2NXYIFGA2Y RQdzyS OdzZ GdzNBE a02f I ANB®

[S&4 £ SIRSNE ORANBOUGSIINE RQSO2t Sz O22NRAYLE G
OKIFIy3aSySyie 51ya S OFRNB RS aeéailexéshp 02Y
RSY2ONI (AljdzS OF LI oftS RS 0O2Y0AYySNI tI(%sleaterdLINR
RSa /!t R2AQSYyid siGNB Sy VYSadaNB RQ2NRSyGS
NBalLlRyaloAfAdGSa LI NIFISSaod

t 2 dzNJ OzyééNJZSNJ OSi SlidAft AoNBx tSa tSIFRSNA

LISdz@Sy G LI a (NI @I A9yt SIND dRS RYS yRAENBNBL adnyf $ S®2
f SF RSNE R2AOSHHINIsdpyNBNB2 I idyasat A RS |jdzh  f SdzNJ
autres, ceci en tenant compte du fait que les CAP sont encore relativement nouvelles.

[ QAYy @S aiAaaSNOCHEA 2R vyl (1S Fa2dziA Sy LISdzi S3If
O2yylAraalyoSa Sy YFGASNB RS /!1to

Recommandations
[ Sa ;GFrGa aS¥ydpdbdy ARBAWGSY (G 02 YLISU S yad Faa
ONBIGA2Y RS FT2NXNI(GA2ya ALISOATAILdAzSa | d
[ Sail {a aSYoNEBa R2AQSy AB dzGpBEgsididnelf dui
IJFNFYyidAaasS RSa Y2YSyGa RS adzZSNIAAAZ2Y
leaders des CAP.
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DE.EXECUTIVBHMMARY

Forscher und internationale Organisationen stimme$ A § 3ISKSY R RIFNAY NoSNBAy
FNNK] A YRt A QBiBuyhg und ErdieBungEBBiEund der Schulen von gut ausgebildeten und
12YLISGSYydiSy aAdlINDSAGSNY FoKNy3Id &SN 5ZS AHiaSeyT
Beruf desErziehers bzw. Lehrefsa i a4 SKNJ 1 2YLX SE 3562 NRSY ;a9 dzNp
RASASY DNHzyR 0S8y | KBBEund Sl v & MIN2 yf HTEi& AaiahiNim diedzy 3 3
Erstausbildung als auch in die berufliche Weiterbildumiggriert & S NR S yite. Dié Komplexen
GASE FNEfGAIASY DS&aSttaoKIFiSyT Ay RSYSy 6ANI f So¢
FNNJ |t SzwCHindek Zuk figen.Deshalb sindVerhandlung und Reflexion wesentliche
Kompetenzen, die von Praktikebaw. Lehrernin FBBBiensten und Schulegenutztg SNRSY Y Na 3
dzY RAS LINRIF3I23Aa0KS t NI ahAdie Viklfdit vin2KihdeSnEuindiZammilied A S
anzupassen. Diese Kompetenzeaben jedoch in traditionellen Formen der Weiterbildundz. B.
Seminare oder TwDown! Yy & NYI$§ BY S K 2 KZeswededkdtddsididNGINANY T Sy RS !
der beruflichen Weiterbildung integriert werden, die sich auf die aktive und demokratische Beteiligung
der Mitarbeiter konzentrieren.

Professionelle LerngemeinschaftdPrgfesional Learning CommunitieBLQ sind einwichtiger Schritt

AY RASaAS wAOKGdzy3 o abefhiéenvertémlsoBifie Grugpe@von Nehsther, | Y
die ihre Praxis auf eine laufende, reflektierende, kollaborative, inklusive, lernorientierte und
gl OKalGdzya¥l NRSNY RS 2 SAaS d&i(SdletSy, 2008/ & 223NRas Xidl GK
nicht, ceine professionelle Lerngemeinschaft zu é8in 8 2 Y RSN} Rl'a 22Kt 0 STAYF
Kinder und Familien zu verbesselpiden).

C N NJAEsBil&ung und Beibehaltung von PiiBd kompetente Systeme notwendiBieseerfordern
ein mehrstufiges Netzwerk von Kompetenzen, strukturellen Bedingungen, Engagement und
Bewusstsein.

Es gibtso viele Definitionen, was eine professionelle Lerngemeinsdisafoder sein solltedass der

Begriff in Gefahr ist, jedBedeutung zu verlieren (DuFour, 2004). In diesem Bericht wird versucht,
RAS&ST pzN @ mBef:SLy eintheoretischerRahmen geschaffen wirdier S NJ £ N NIPECs & | N.
heute notwendig sind(siehe Kapitel 1); 2) eine klare Definition der wesentlichen Kriteaiegeboten

wird, die einePLCRSTFAYASNBY X YAl 12y 1 NBGSYy .SAaLAStSy
Kapitel 2); und 3) vier vertiefende Fallstudieorgestellt werden- aus BelgienHlandern), Kroatien,
Italien und Slowenienz RAS @SNAROKASRSYyS al 3t AO0OK{SAGSy 1d
veranschaulichen (siehe Kapitel 3).

5AS {GdzZRAS SyRSi YA aLISTAFAAO0OKSY {OKfdzaat¥
9y i &a OK S A Rrug¢raMitgiidtBtahBm]

Es sei darauf hingewiesen, dass der Bericht sictBatreuungsangebotelzy R { OKdzt Sy T NN
't SN @2y n O0A& MH WFEKNBY 12y1 SYGNASNI® 5AS {¢
I dzZOK FNNJ RAS { Sstviénl NE GdzFS | y3ISLI
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{ OKft NaasSt {2yl SLI S

Der Zweck von PLCs besteht daiBBEund Schulpersonakowohl emotional als auch beruflich zu
dzy i S N& Brofes$iofefle Lerngemeinschafté&nNJY | 8rf e Gefteigenen Unterricht kritisch zu
reflektieren und konkreteL RSSy RIFNNO6SNJ | dzal dzil dza OKSy > gA
[ SNYSNF I KNYzy ISy @2y YAYRSNY dzyR CIF YAt ASY @SNDS

Auf Grundlage def A G SNJ G dzZNNOo SNARAOKG &AOKf N3IG RASESur { {dz
Definition vonPLCzu verwender(Vanblaere, 2016) (siehe Kapitel 2/®as definiert eine PLC in dieser
Studie?):

11.] SKNY NNFGS  FoefleNiBrghde Fimddagingehende Dialoge YA G Y2f £ S§3Sy
LINRF 32 3 A &30 KRSA C N dFFS yA K NB Nén (WMdtstran@id$.olis, R008).EA & o0 | 3

12. Lehrerl FFY Sy RA KlagséhNdmedzX R N& NNS BEnPrywatiSekuyigS/onoPraktiked
an, indem sie die Praktikewon Kollegen begutachtenFeedback geben, gemeinsam planen,
Beziehungen zur Nachbarschaft aufbauen und mit Eltern in Dialog t(&étenos et al., 2011;
Wabhlstromand Louis, 2008).

13. Es wird inokollektive Verantwortungyinvestiert, sodasRA S + SND S&da SNHzy 3 RS NJ
als alleinige Verantwortung eines Schulleiters oder eines einzelnen Legilersondern als
kollektive Verantwrtung (Stoll et al., 2006).

14. Der Schwerpunkt liegt auf dem Erreichen einer gemeinsamen Vision und Werteskakierend
I dzZF RSy wSOKGSY RSNJ YAYRSNI dzyR RSY wSaLlsSiid +
kollektive und ethische Entscheidung&tighlstrom und Louis, 2008).

15. Diese vier Merkmal& Ny 3 Sy @2y SAyYy SNIdK By ¥ NSy § 68 FRRIBisidyA 3 .J4
starker Faktor bei der Transformation der Schulkultur (Vanblaere, 2016). Leadership ist ein
entscheidendes, aber komplexes Element, daBli€d SNNO1 aA OKGA3IG 6SNRSY
2.2.1)).

5AS . SAALIASES AYy YI LinideddzNR ©iN #BEBEKESIE SRnkoHuigystéin S NJ
und die vier Fallstudien stellen verschiedene Wege dardiese Kriterien in die Praxis umzusetzen,
dzy R 1 SA3Sy 3ISYSAyalyYS dzyR aLISTAFAA0KS {(iNNJ] Sy

Genauer gesagtkonzentriert sichdie belgische Fallstudie (Flandern) auf Kinderbetreuungsdienste
sowie auf die Verund Grundschule und weist auf die Bedeutung von Investitionen in eine
RSY21 NI G§A&0KS CNK NYzy Hi&thedrbtiscSeARéfEexior Ger egénBixs hidzDi&
kroatische Fallstudie konzentriert sich auf Vond Grundschulen, die an dem Step by Sepgramm
beteiligt sind, und zeigt, wie wichtig es ist, sinnvolle Teamsitzungen zu organisieren, durch die die
Motivation der Mitarbeiter dank der aktiven Beteiligundlea Teilnehmer wachsen kann. Die
italienische (Pistoia) Fallstudie konzentriert sich Anfebote der FBBB-3 und 36 Jahre) und auf die
SYGaOKSARSYRS w2ffS RSNJ LINRFI2IAAOKSY Y22NRA
gemeinsame Planung und Peedearning! { G A X WNGBASE 1T dz SNXI 3t A OKS

5In diesem Bericht beziehen wir uns &BBEund Schulpersonal,.th. Praktiker, die in{ S 1 { 208Jafrél aibeiten,

Lehrer im{ S 1 ( 23NGdeF BBy Jahre D NHzy R4 OKdzft S dzy R ! AaaA&0SyiSyz RAS t NI 1
¢ 3ASal SA il Sy Indigt BBdwEweneh Tws i@ alsFBBE und Schulpersonal” oder einfach "Personal”
bezeichnen.
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Stunden erforderlich, diebenfallsdie Zusammenarbeit verschiedenEbenen erfordern: Wirtschaft /

t 2f AGA1 T +SNBI f (dofugh ddzgldwenischd Rallstudidhkdhrertded dahf GBBE
Angebote (66 Jahre) undzeigtdie Bedeutung der Entprivatisierung der Praxis (durch gemeinsame

. 820 OKilidzyaSys 3ISYSAyalYS wSTtSEA2Y dzy R ! dza il ¢
geschultdzy R dzy (G SNER $yi T ¥deN Scneyprinkauf der Verbindung von Forschungnd

Praxis und die Notwendigkeit offizieller finanzieller Investitionen in PLCs, um diese nachhaltig zu
machen.

Wichtige politische Auswirkungen und Empfehlungen

Auf der Grundlage der Literaturrecherche und der Fallstudiaben wir Schlussfolgerungen und
Empfehlungerentwickelt, die mit den¥ N riterienT NNJ LINR FSaaAz2y St &9SNJ ¢ NJJIH
sind Im Allgemeinen wirken sich alle Empfehlungen auf jed&sNd TNy ¥ Y NX (0 SNA
dzy i SNEOKSARSY 6ANI &AS T dzNJ 60 SaaSNBYy «0SNEAOKGO®

Unsere Schlussfolgerungen und Empfehlungen betreffen soBBIEals auch Schulsysteme (siehe
Kapitel 4) Diese Schlussfolgerungencs

11. Die Mitarbeiter YN& &Sy RAS al 3dchlOkR SRANIKI 6&F¥a A KNBN
K N dz¥ Aa@flekfieyenden und eingehenden DialogenY A G Y2t f S3Sy No SNJ
Fragenauszutauschen

Alle unsere Fallstudien zeigen, da@sReflecting in der Praxi¥ NNJ SAy ¢SIY dzy
verschiedenen Teams wichtig ist.

PLCmuss I £ £ Sy ¢ SFYYAG3It AS PSWBI zu RvacBsen auhdd Zu Alebnkri, S A
SAYAaOKE ASHt AOK 5 xB&8deinPNiBikes, Lehdy RAbsBtenEA dsW. kDfes
erfordert: 1) verschidene Arten vonWeiterbildungF NNJ @S NE OKASRSYyS 96
+AStT Kt @2y [SNYYSGK2RSYyX RAS RSy dzyiSNa
werden. Reflexion kann auf individueller, gruppeder interinstitutioneller Ebene organisiert
und adzZf GSNEOKASRSYS I NISYy dzyiSNRGNGT G 6 SNR
¢SFYarhl dzy3aSy s {SYAYyl NBXZ IShadowiguaw)a OKS 521 dz2)
PLC Teilnehmerrprofitieren von deVerbindung von Forschung und Praxiasbesondere die
partizipativeC 2 NE OK dzy' 3 Ai& EntwigkhuyforiCAl 30 KF| NNWFoiscBefn. 6 A S

S
O

Empfehlungen

t 2t AGAAOKS 9y (1aOKSARdzy3aGNNISNI Ay RSy ahi
Kinderfreie Stunderf NNJ | £ £ S aAdF NDSAGSNY +SNINNSI
0ST I Kt GSy {lGdzy RSy 2Ky S Y¥ehgieRvitbeim itk Pyakish
NEFE STGASNBY 11 yySyo
Teamtreffendzy R | Yy RS NB IRIABA AINRN (B yFAnaH2rSn Plarig
.S20l OKldzy3Sy dzyR 527 dzY Sy i ledTeamnyitdliedsri S a ¢
6SAYyaOKt ASGEt AOK Tdzy . SA&ALASE yASRNRIT |
t NRI 323A80KS ! yviSNEG N GS NIFRARSNSIZNISKF  LINERA |22
0S3t SAGSYy®
Entwicklungvon analytischenToolsF NNJ ¢ S| Y& dzy Rz.R dpgzifisgte LIS |
Gruppenreflexionsmethoden).
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Verbindung der Praxis von PLC mit der ForschuhgchKooperationerzwischen
Betreuungsangeboten bzf. OK dzf Sy dzy R ! YAOBSNBAGNGSY

Die Mitarbeiter YN& a4 Sy RA S al 3 finfeidddEmpkivatisi& i Forh Frakiken
RAS ¢NNByYy RSNJ YT I, &ich§ashénaeiguSDblderienFeedbatkyli §aben,
gemeinsamzu planen, Beziehungen zur Nachbarschaft und Gemeinschafzaeduen und
mit den Eltern in Dialogutreten.

Die Fallstudien zeigendass esFacf{ NN Hdi Sler gemeinsamen Konstruktion von
Bedeutungen und Praktikedzy (i S Ni@ind 99 dak Risiko der Isolatiominimiert, wennman

die Praxis degeweils anderen beobachtet, Feedback gibt, gemeinsam als Team plant und
mit Familien und Nachbarschaften in Dialog tritt

9dzNB LINA AOKSNJ ! dza i | dza Gikd in2diRe$eM] ZusdminenHarigbeRfals A y 3
SNENKYSYasSNIz RIE &AS aAll NDSAGSNI SNIdziA3S

erleben Dies erweitertinre Perspetiven unddzy G SNES NNV BRSNHzy ISy Ay .
Praktiken.

Empfehlungen

5AS

13.

Emp

L2t AGAEAOKSY 9y iiaOKSA Rdzy 3 blgandedidbstickey R

GemeinsameBeobachtungen / JolshadowingRA S S& RSy t NI 1 G A
G2YySAYLFYRSNI Tdz t SNYySy dzy R 3SYSAyaly N
Austausch mit anderemildungsanbieterrd | dzF f 21 f SNE Yy I (A 2
Ebene)umRA S 9y (i LINR @I (A aA SNUzZ/F | RIFISIXNR RN H 2
Projekte wie Erasmus Plamdin dieser Hinsich¢ine bedeutende Chance.

Es muss imkollektive Verantwortungiinvestiert werden: Die Verbesserung der Schuhard
YAOKG fNY3ISNI Ffa RAS FEfSAYyAIS SNI yls2NIdz
gesehen sondern ehemlskollektive Verantwortung.

Allen Fallstudien ist einBottom-up-Ansatz gemeinsam bei dem die Akteure die
Verantwortung nichtan einen Lehrer oder Direktodelegieren sondern selbst
VerantwortungN 6 S NJ/ SuKdYirejfi gemeinsames Projekt investieren.

2 Syy RAS aAll NDSAGSNI RA S lagdndd refleikicred and S N.
voneinander zu lernen, werden die Mitarbeiter ermutigiaktive Teilnehmed in

ihrem eigenen Lernprozess zu werdemvas wiederum ihre Motivation steigert.
Letzteres isSSAY GAOKUOAISNI £2NUSAE @2y t[/ aszx vy,
Motivation hilft, die Fluktuationsrate zu reduzieren.

fehlungen

5AS LRt AlGAaOKS ysoley dtrakiurelf B&lumytanisthafanS dik) da
Lernen von Kollegen durch den Austausch zwischen verschiedenen Ebenen u
Akteuren des Systemauf horizontaler und vertikaler Ebene erleichtern



Professional Learning Communities /2017

14.t NRIF 3238y VYNaaSy &ai OKeind gemdindaine Visoy TuBdgideNA S NI
Wertekanon zu schaffendie auf den Rechten der Kinder und der Achtumgn Vielfalt
basieren

Professionelle Lerngemeinschaften brauch@A y Sy 2FFSy Sy 3ISYSAyal Yy
gemeinsame Vision und Wertaliel dzF RSy wSOK{iSy RSNJ YAYRSNJ c
basieren Dieser Ansatz solltedemokratisch undauf die Gemeinschaftausgerichtet sein,
sodasRAS {GAYYSY @2y ClIYAtASYy> CIOKfSdziSyz Y
11 yy $ydieser Vision stéin zwischen den verschiedenen Diensten, Schulen und
Organisationen innerhalleines Gebiets FBBEDienste und Schulen, sowie andeseziale
Dienstein der Nachbarschaf@ine vertikale und horizontale Zusammenarbeit und Austausch
stattfinden.

Umin PLC®esser auf die Vielfalt von Kindern und Familenzugehenist es wichtig, in die
Reflexions und Verhandlungskompetenzen der Mitarbeiter zu investieren. Dies wird durch
Vielfalt der Mitarbeiter erleichtert A S Ay SAYySYl-. SNNRENBWO $
Professionalisierung von Kinderbetreuungsassistenten dargelegt wurde (Peeters, Sharmahd,
. dzR3A A y I A (i #iversesTeaurchilftdendrdilyehmern, voneinander zu lerne

Empfehlungen

DielLJ2 f AGUA & OKSy [sdlitanidie Redeluténg eireMybideingen Mision und
eines Wertekanonbetonen,der auf Demokratie undler Achtungvon Vielfaltbasiert

Die Mitgliedstaaten sollten in die Einstellung es®@A St ¥ N$ & NJB I WBRBEINE
Schulen investieren, und zwar in Bezug auf Sprache, Geschlecht und soziokultu
Hintergrund.

15. Es ist notwendigin o [ S | R S"Miiifv&stidéen weil dieser Faktor di€lransformation der
SchulkulturSy 1 a OKSARSY R LINN3IG ®

C N K NHzy J{] ONNGEEGRSA NB 1 G2 NBy = LINRI 32 3 AeinQMotSr def 2 2 NJ
tSNNYRSNHzy3 aSAy® t[/a Ay |RYYBUNMYIESYOKS adN
Topdown-und Bottomup-! Y ANGT S 1 2 YA CNENBy IERWKNTFGES Ay
Lage sei, die Gruppe Zu orientiereaper auchn gemelnsame Verantwortur@lnvestleren

'Y RASaAS& Df SAOKISHAOKG 1 dz zIKNSyz oSyl (A3
11yySy yAOKi Aaz2ft ASNI FNDSAGSYyd bSo
CNKNHzy AT NNFGS @2y SAySY al0ENIRSE BRi 1AKINI Y
G2YySAYFYRSNI Tdz t SNYSys 620SA | dzOK 06SNNO] aA
Investition in{ OK dzf dzy 3 dzsRI NRISNR 820y R | 1 dN @ SitssdoheleS v =
Lerngemeinschaften zu sammeln

Empfehlungen
5AS aAd3ftASRaildllIGdSy azftft Sy a&alLl)SI schaffea (
und so dererKompetenzen im Bereich der PLC verbessern
Die Mitgliedstaaten sollten den Aufbau eines profesSidnt Sy b SGT 4 SNJ
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CHAPTER INTRODUCTION

1.1.Improving ECEC and school quality: the crucial role of the workforce

European policies

CKS 9dzNRLISHY [/ 2YYAaaArzy KrFra NBOSyidfeé NBO2YYSYF
professional profile of all teaching professions and prepare teacherd ®rOA I £ RAGSNRAA
Commission, 2013a). This reflects the broad consensus among researchers and international
organizations (OECD, 2006; UNICEF, 2008) that the quality of early childhood education and care
(ECEC) and of schools depends on-aalicated and competent staff (Milotay, 2016).

Increased political attention to this issuygrompted a thorough review of the existing policy and
LIN OGAOS 2F aSYOoSNI {i(GIiSaqQ 9/ 9/ aSNIBAOS LINR DA :
European Commigiy > Hamnt T wamndoT ! {13INYRNT Sid FfdZ wn
framework, the development of a proposal for a quality framework in early childhood education and
care (EC Thematic Group on ECEC, 2014) took place, creating a consensopdanabout what
constitutes quality in ECEC. In the quality framework, a competent workforce is considered particularly
important when it comes to defining the quality of ECEC. At the same time, it is recognized that initial
training and continuous profegmal development can havelargeA Y LIt O 2y 024K (GKS
LISRII 3238 | yR OKWhfORBBYyQa 2dzi02YSaqQ 6

The importance of a qualified workforce is also acknowledged in the revised priorities for strategic
cooperation in the field of educath and training (European Commission, 2015a), which identHies
professionalization of staff as one of the key issues for further work in ECEC and schools.

The need to provide strong support for practitioners and teachers is also emphasized in tf#0 ET20
Joint Report(European Commissio2015)Y Wal y& aSYoSNJ {GFGSa NBLR2N
teacher training and emphasize that initial education and the continuing professional development of
teachers and trainers should be fit for purpose, combinsudpject matter, pedagogy and practice.
Educators should be trained to deal with the growing diversity of learners, prevent ESL and use
innovative pedagogies and ICT tools in an optimal manner, while enjoying induction support early in
0§KSAN OF NEEdiEnissian LOrSERAF).

The revised priorities for strategic cooperation in the field of education and traiidi@gtified the
professionalization of stafisa key issudor ECEC and school quality (European Commission, 2015a).
This is also underlad by themost recentCommunication of the Commission (European Commission,
2017).The complexity of the profession today (European Commission, 2@umpean Commission,
2017, calls for strong support giractitionersteachers and assistants, and emplzas the need to
enhance their training by ensuring that both initial education and continuous professional
development (CPD) are well established. Support through @Darily entails giving staff the
possibilityto reflect on what they think anddo® y = Moy o0 > Ay 2theR®Bdughis2 O;
and actions to negotiate meanings, andltimately to improve pedagogical practice (Peeters et al.,
2015b). Investing in reflexivity is recognized as a fundamental part of this approach, especially when i
includesco-reflecting (reflecting togethern groupswith the support of pedagogical guidance (Lazzari

et al., 2013; Peeters et al., 2015b).-@fection isso criticalin ECEC services and schdmisause it
empowess educational staff in dealing witthe growing diversity of children and familieand it
increasa accessibility (European Commission, 2015b). Diversity mak@asuially impossible to have
standard or onesizefits-all solutions. Contemporary education insteadheeds negotiation,
contextualizationand attention paid to the specific needs of each chifdmily andlocal community.
Building democratic educational practices from a holistic viewpoavigateshuman relationships in a
diverse context. Relationshiase often complex and working with them is unpredictable in natiire

is simply inadequatefor professional workersto employ universally applicable practices and
knowledge.For instance, inflexiblypplying prescribed learning goals or following hygiane health
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guidelines areinsufficient to deal with complex social reaéi. Professionals do much more than
merely execute technical practieg they must work with ethics and values to enact a social practice.
The ability to listen actively and engage dialogue with children, families, colleagues are defining
features of their professionalism.

That is why, besides theoretical and practical knowledge, critical refleb@gmn important role to
play inencouragingprofessionaldo research and creataew practices that respond to the needs of
their particular contexs (Children in Europe, 2016).

This democratic approach is threatened, however, lyihcreasinglymarketedand privatized system

of ECEC (Fieldiramnd Moss, 2012) at European levatcauseit creates a competitive environment in
which collaboration is not seen as a cdask and theefore thevoices of the actors involved are not
fully taken into account.

Quality needs competent systems

These issues are also the focus of the CoRe studybdbret al., 2011; Vandenbroeck, 2016),
commissioned by the DG for Education and Culture and carried out in 15 European Member States by
the University of Gent and the University of East Londomd while he CoRe studfocuseson ECEC
services, its conclimns are applicablgo the whole school system, and in genetalall formal and
non-formal educational settings.

According to the CoRe studibid.), ECEC quality is strongly linked to a professionally competent
workforce. Yet, WO 2 Y LIS (i Ssyréuiretl doaal cBrip@tent workforce such a system must
include collaboration between individuals, teams and institutions, lagnde competent governance at
policy level. A competent system needs to invest in initial training and continuous professional
develogment for all staff.

More specifically a competent systenrequires investment in and collaboration amongeveral
different levels (Vandenbroeck et al., 2016amely at

an individual and team levelthere is a need for opemindedandproactiveECEC ansthool staff
able to cereflect on practice and to discuss and share common pedagogical values.

an institutional level the institutional level (for examplea municipality) is required to taken
official responsibilitiegor the educational sectorn this way it becomes possible to officially value
CPD, to support collaboration between professionalsdifferent status, and to stimulate the
continuous exchange between professionals and parents from different backgsourus
exchange helps in reachisd common culture and a shared understanding of what is desirable for
childrerVandenbroeck et al., 2016, 133).

the level of the interagency collaboration and local governmenhis level should invest in fair
working conditions and recruitment, in @er to advocate for quality andhotivate staff in their
jobs.

the level of governancethis is the policy level, whiamusttake into account albf the structural
elements required to promote and ensure quality (good adult/child ratio; ckitde hours to
reflect, meet, planetc.).

a next level arising fromthe CoRe studyis the international one ECEC and school practice can
benefit from international exchange between staffvisits to schools and services in other
countries, participation in internatioal projects and researchtc.).
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Concentrating efforts on only one aspect of the system is futile and unsustainable (Eisenstadt, 2012;
2017). In order to improve the process and outcomes for children and families, all elemastde
addressedsimultaneously by investing in the relationship between théris point is alsanderlined

in the communicationfrom the European Commission (201b0) Early Childhood Education and Care,
which states that systemic approaches to professionalization aesgle@ This may npthowever,be

easy because it necessitates a broad apprdacikshandng a number of dimensions.

In the same way, the European Quality Framework (EC Thematic Group on ECEC, 2014) proposes k
principles to create ECEC services of highligu by involving different actors as individual
practitioners, teams, training centres, local administrative institutjarsd norgovernmental bodies.

By identifying good examplesrom EU Member Stateshat have created effective initiatives by
establifing coherent pedagogical framewatkhe Thematic group (2014) introduced possible forms

of ECEC staff professionalization such as: exchange of good practices among centres; participator
actionresearch and peer learning opportunities; pedagogic guid@noeided by specialised stafind

training provision for ECEC centre coordinators/managers/directors. Although these forms are strongly
promoted at the European levekthe practical implementation of lonterm professionalization
initiatives in Member Sttes still needs to be investigated.

CKS tAY] 6A0K GKS W2K2tS {OK22f ! LILINS

All of this is in line with what the European Commission caM82 K2t S { OK22f | LILINR
Commission, 2015c), which is a holistic way of viewing a service/school as a multidimensional and
interactive system. According to this vision, to ensutlge wellbeing and success of all
children/students and families, sé@ces/schools cannot work in isolatiothe whole communitymust

be involved school leaders, practitioners/teachers, assistants, learners, parents and families should
Sy3ar3as Ay wi O2KSAABS: O2tft SOGADBS | yRextemd f I 0
a1 SK2ft RSNA yR GKS O2YYdzyArde |4 fFNHS® wX8
needed to promote a positive school culture, teamwork and collaborative practices within the school
community(EuropeanCommission 2015c¢p. 5)Q

This kind of approach stimulates both horizontal and vertical continuity, which means that it creates 1)
a network among ECEC services, among schools, between services/schools and fathbietsyeen
services/schools and the community (horizontal couify); and 2) a coherent path between different
school levels, developing a link between childcare centers and kindergartens, and between
kindergartens and primary schools (vertical continuity).

Both vertical and horizontal continuity can be realizedtigh common meetings between staff of the
different services/schools, common CPD paths, exchange through observation moments, visits of the
children (e.g. children of the childcare center that visit the kindergarten), participation in common
projects, famly meetings (for examplea party for both the parents of the kindergarten and the
parents of the primary school; or an open meeting for families and the neighbourhood) and so on. This
relationship should promote a more coherent approach to learning antlbeieg for children and
families and should support the developmentadharedvision andset ofvalues(Catarsi, 2011a).

ANWAYUGSINI GSR O2ydAYydzih ( & Qhelgs cciedted se@ss Nilibklahgirg tolay R
WO2YYdzyAlieQ 0¢KeelRKPLES)anfey|S 2% SRAS 610 2 dzii SdnddK 2
beliefs. Thispproach, howeverOl y 6S KAYRSNBR 08 (KS Wardasimlgt A T
present in the ECEC sector (Kaga, 2014; Van Laere et al., 2012). Schoolfiaaésits focus on
OKAf RNByQa O23yAdAagsS FyR ftly3add3S RS@St2LIVSy
areaccorded dower priority. This is especially true in psehools (for 86-yearolds) their proper role
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is increasingly perceivedo be to preparestudents forO2 Y LJdzt 42 N2 &aO0Kz22f & LYy
I LILINRPHovae#e®Xi KA & KA SNI NOKé R2SayQid SEA&AGZ 9/add &S
coherence and continuity are copginciples

This kind offramework requires that children be viewk holisticallyand ecologicallyWl a | g K2
person:the child that goes t@ childcare center is the same person that will soon go to kindergarten,
the same that willplay sport in the neighbourhood and will borrow books in thacal library.
Accordinglyit is important that these services/schools/organizations have a relationship with each
20KSNJ Ay 2NRSNJ (G2 ONBIFGS Inwhithahil@isBngrow) OflcouRe, A v (i
growingalsohas to do with change. Indeedontinuity doesnot imply that differences and change are

not possible. On the contrargccommodatingdiscontinuity and changelaysan importantrole in

LINE Y2 3GAY3 OKHowewdtys Qracialdhddciiaigk takes place in a coherent process that
doesnot create toolarge agapor chasmbetweenthe RA FFSNBy i O2y iSEG& (K|
community (Catarsi, 2011a).

This approach benefits all children and families, iswlso particularly important when thinking about
includingthose with disadvantaged backgrods. The Transatlantic Forum for Inclusive Early Years
(TFIEYpoints outthat forum discussions often emphasize how important it is for migrant and low
income families that different services are integrat&then they are nqtthese vulnerable groups
have trouble reaching abf the needed support systemsr there aretoo many different types of
barriers tocross TFIEY meetings also stress the importance of smooth transitions between home and
ECEC serviceand between childare and schoolespecially for children and families with a
disadvantaged background, since every transition could represent an additional challenge and barrier.

More specifically:

In regardto the ECEC system, a clear example of the advantages of aenoliexmework for
different servicesan be found isoOF £ f SR WAY (i S3aANI 4GSR OSYGSNEQI
strong network among different sectors, professions, age gro@msl at governance level.
Integrated centers promote the integration @) services from different sectors (care, education,
health, social services, employment etaid 2) different agerelated services: transition between
services for pregnant mothers, childcare centensg kindergarterand primary schools. Integrated
centers can bring different services together in the same location, or create a network among
services/schools that already exist ld notyet havea relationship with each other. The goal is to
increase inclusion and wellbeing by creating a more accessidtem for children and families,
capable of offering different answers to different needs. Exampt@narily come from the Nordic
countriex Denmark, Finland, Norwagnd Sweden where integrated centers have a strong
tradition (see chapter 2.3. Overview of PLCs in European ECEC and primary school)system
(Kekkonen, Montonen, Viitala, 201L2There aresome additional examplesfor example in the
Huizen van het kinqHouses of the child) of the Flemish Community of Belgium (Halpia
Lambert,2017), where thecurrent focus is on horizontal continuitfsee chapte2.3. Overview of
PLCs in European ECEC and primary school 9ySteenSure &tt program in England is another
example, and it underlines the difficulties thahaybe encountered in the realization and
sustainability of these kind of project¥he programis aimed at givingchildren (all children, but
with special attentionto tacking poverty) the best possible start in life through imphoy ECEC
services, health and family support, with an emphasis on community development. Bringifg all
these actors together has been complexd whilefundingwasavailable at theonset its alocation

was not well organizedthroughout the project, whichaffected the sustainability of the program
(Eisenstadt, 2012; 2017).
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In regard toschool syster& | WgK2fS aOK22f | LIINRBI OKQ Ol y
children and familiesgspecially in @iversesociety.In this respectearly school leaving can also be
addressedAs stated by the European Commission (201&ajly school leaving often theresult

of a combination of personal, social, economic, educational and faeldied factors strongly
interlinked and leading tocumulative disadvantageAlongside this certain features of our
education and training systemmhay create additional barriers that exacerbate disadvantage.
Research shows that school practices, teachetfudes and teaching styles affect children and
young people's motivatiy (2 61 NR& S R dzO tatileAsghgoY clindate ya lagkyoF lea@hér dz
centeredness, inadequate awareness of educational disadvantage, violence and bullying, poor
teacherspupils reldionships, and teaching methods and curricula which are perceived as irrelevant
FNBE &a2YS 2F GKS FIFOdG2NR GKFG OFy O2yi{NXOodzi S
(European Commission 2015c,p. 7). The Study on the effective use of early childdaaducation

and care (ECEC) in preventing early school leqidngdus et al., 2014oncludes that good

quality ECEC plays a crucial role in strengthening foundations for lifelong learning and ensuring
OKAf RNByQa adz00SaatdzZ O2YLIX SGA2Y 2 Fnote® #haf LIdz 2
accomplishing these requireg) pedagogical continuity (cticulum and teacher trainingand b)

flexible educational pathways.

Working within a holistic/ecological approach would be an answer todbfgit, by focusing on the
network among different services in the same local community

1.2. Towards Professimal Learning Communities

Within this framework, the engagement and active role of staff is crucial. That is why a competent
system should offer both initial qualification and continuous professional development (CPD)
opportunities for all staff.

ECEC andchool staffhave a great influence on the advancement and wellbeing of children (Jolly,
2008; Hanushek, 2010; Sahlberg, 2B&j 2 @A 6 Regamlimgthoshs, theéeachingmethod anda

G S| OK S NI BothlapdeditPhavénkargeA Y LI- Ol 2 yachieieménR(Ndfig, 2010; Coe et
al.,, 2014). Thisuggestghat they also ha/e an important influence on creating equal opportunities for
SOSNRBoO2Rex GF1Ay3a Ayhaz2z | 002dzyi <udipbtétidby Qa I YR
That is why investment in professional development for staffsdés necessaryHowever, many
guestions arise concerning the kind of CPD thamost effective and the conditions that are needed

to make it successful.

From the Belgian, Italian and SloveniaoRe case studies (Peeters, De Kimpe, Brandt, 2016; Musatti,
Picchio, Mayer, 2016; Vonta, 2016; Vonta et al., 2007) we learneditine pedagogical guidance is
provided,when child-free hours are schedulecand when reflection paths are supported, the qlity
of the services increase with a direct effect on children and families (Vandenbroeck et al., 2016). A
recent systematic review on effective professional developmuanilishedby Eurofound (Peeters et
al., 2015underlined that these activities seenotbe most effective when they are continuous and of a
certain length (Peeters et al., 201%) also listsseveral critical success factors that enable quality CPD
initiatives:

a coherent pedagogical framework or learning curriculum that builds upon relseard addresses

local needs;

the active involvement oECEC and school staifthe process of improving educational practice,
enacted within their settings;
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a focus on practicdased learning, taking place in constant dialogue with colleagues, paretits an
local communities;

the provision of enabling working conditions, such as the availability of paid hours fesombact
GAYSZ YR GKS LINBaSyOS 2F | O02YLISGSyd LISRFI2:
reference groups.

For example, irtountries such as Croatia, Denmark, Italyda fewcases in England, chifcee hours

are provided to plan, meewith colleagues and with parents, work on pedagogical documentation,
20aSNWS SI OK 2 iK-&htPralAB O X O 8 12016 TMRISHE FPicSihad

Mayer, 2016). In Slovenia, chiicte hours are provided both for practitiorgteachers and for
assistantt SSUGSNAZ { KFINXYIFKRX . dZRIAYFIAGST HAamMcT 2y
coreflection path and acte participation of the teamand who support the development &
commonvision and set ofalues,are establishedn, for instance the CenterNorth of Italy (Catarsi,
2011b).

Traditional forms of professional development (attending conferences, workshops, coursesp are
longer sufficient Bral 2 A 6 = H n-wpnappboached hasad Yon ceflecting on practice are
needed toaffect the daily work of practitioners/teacherssood general stock responsego specific
situationssimplydo not exist, and contextualiag practice isncreasinglycrucial, especially considering

the fact that practitioners/teachersnust respond tothe different needs of children/families with
diverse bakgrounds. Encouraging all childreto grow and buildselfconfidence means respecting
them in their multiple identities.To do so, the involvement offamilies and local communities is
indispensable (Children in Europe, 2016). Moreover, ECEC serviceshaots sre places where
children, parents, practitioners and local communities can participate in democratic practice. This
enablesthe members ofthese groups to contribute to the construction of a common projtt,
ideally, is responsive to the need$ everyone. We should be mindful thathis is a challenging task,
given the existing diversity and societal power differences between and amongst these groups.
Democratic practice is nanerely fixed, it is a constant striving to create conditiomghich ensure
everyone has the right to be heardnd in which all are accordedspect, recognition, solidarity, care
and a sense of belonginoy order toencouragethe principle thatevery childbe fitted for life (DECET
andISSA, 2011; Fieldimgd Moss, 2012

That is why ECEC services and schools sigggbrt to developdemocratic practice In regard tostaff

and their professional development, thisequires an acknowledgemenhat professionals in this
sector are much more than technicians. They deal withics and values in a complex relational
reality. In this context, bottorup approaches based on-teflection on practicgrovide staff with an
opportunity to contextualize andanalysedaily situations.Along with enabling professionals to deal

with diversity, thisalso allows them to realise thahey are active participants in theawn learning
process, which has positive effect on their motivation.Active participationgeneratesWLJ2 & A G A
SY20A2yaQ G 2whichNURKer eiidéuBage®hd Beaining process of staff (Cainad Caine,

2010). Thishas thepotentialto ONB I S | 1IBANEA S RV L SIHINY Ay 3T Oe Of
and motivation of practitioners/teachers spire the samein children and families. Geflecting
together supports staff in learning from each other, in deconstructing assumptimsin negotiating
meanings.

In much the same way, observing each otleg@ractice, working on pedagogical documentation,
collaborating in participatory research withresearch institutes/universities, job shadowing
experiences, exchange with other services/schools/organizations, with families and the broader
community, arenow crucial forms of professional development.
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Alongsidel KA &3 ¢S ySSR G2 Gl { BoolsmGst@ovileQadBgdzyizans Witk thel
competences they need to live in globalized, complex environments, where creativity, innovation,
negotiation, reflection and engagement geestk & A YLI2 NI F yid | & . Wi 2sHebded A O S
by the Eurogan Commission (European Commission, 2011a, 2011b; ORNICERP016; Kooland

Stoll, 2016) Yraditional models of schooling whose organisational patterns deeply structure schools
(the single teacher, the classroom segmented from other obasss each wh their own teacher, and
traditional approaches to teaching and classroom organization etc.) are inadequate for [...] the 21st
learning agendas, especially for the most disadvantaged students in <g&lettsand Stoll, 2016p.

12).

In this contextpractitioners/teachers/ SSR (2 Ay @Sai Ay educatimyiadhingO2 YL
08 LINRPBY2GAy3d GNIyYyag@SNaIt O2YLIS(yo &ifically gflect. ng i ¢
order to do so, collaboration with other colleagues, with parents arith the community are
essential.

A literature reviewpreparedfor the European Commission (European Commission, 20déhjifies
sixconditions to create successful CPD experiences:

For servicesschool to improve, thereught to benumerousstaff development opportunities for
practitionersteachers to learn together

Successful schools/servicksd ways of working that encourage feelings of involvement from all
actors involved

Leadership is seen as a function which many staff contriioterather than as a set of
responsibilities entrusted to singleindividual

The coordination of activities is important to keep people invdjvend ommunication is essential
to coordination.

Enquiry and reflectionshould be recognised for theimportant role in school improvementas
they support the establishment of shared meanings about education.

The processes of collaborative planning for development enable sbenlices to link
educational aims to identifiable priorities.

Progress has been madaver the last decadeshere has beera slow shiftawayfrom the traditional
concept of CPD teardsa broader vision (European Commission, 2011b; Vanblaere, 2016; Cherrington
and Thornton, 2013), whiclunderstanddearningto be a social and interactive matter (Senge, 2006,
1990).

TKS 02y OSLIi 2F WLINE TSaaA amyelgéd fom$his NG NVisicBse€TRHAPTERY A
2). In essace, itrefersti 2 WF IANRdzL) 2F LIS2LIX S &KFENAyYy3 I yR ON
going, reflective, collaborative, inclusive, learnmignted, growthLINR Y 2 (i A (Btall etéal., 2006,

p. 223). Thismpliesthat school staff must focusn learning rather than on teaching orderto initiate

and sustain a PLC (DuFour, 2004; OEGICEF2016).Moreover, competent systems are needed t
create and maintain PLC3hey furtherrequire a multilevel network of competences, structural
conditions, engagemengndawareness.

Despitegeneral agreemendn what aprofessional learning communitpughly is and what it requires
manydefinitions have beemproposed as tavhat aPLds ultimately supposed to beso many, in fact,
that we are running theaisk of losing itggenuinemeaning (DuFour, 2004). bhapter 2 weseek to
redress thidy offering clearcriteriato define PLCs.
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1.3. Aims and research questions

At the European level, there idack of comprehensive comparative research that reviews existing PLC
initiatives in ECEC services and schools.

This reportaimsto addressthis deficit by creatinga set of detailedecommendations folEuropean
education and school policieSpecifically, the review will focus on how ECEC services and sdoools
children aged 0 to 12 yegrsan become professional learning communities. The first gite study
reviews the literature aboutthe various meanings and possibilities of professa learning
communities. The second part fo@son relevant case studies frorfour European countries
(Belgium, Croatia, Italy and Sloveniladt have hadsuccessful experiensavith PLCs. The report will
concludeby offeringspecific recommendations fgrolicy makers on how to transform ECEC services
and schools ito professional learning communities.

Ourmain research questions are:

What are the characteristics of PLCs in competent systems?

What are the key driversf, barriersto, and possibleoutes d, developing ECEC services and schools
as PLCs?

What are the values and key impacts of ECEC services and schools as learning comasuthiggs,
relate tochildren, families, communitieand professionals/teams?

Whatroles dochildren, families, commities,and professionals/teamsassumén PLCs?
Which Europeaigasescan be taken as explars,and readapted to other context®

Professional learning committees stand to make a positive impact on the following challenges faced by
many European member states:

PLCs create a culture of collaboration and negotiatimst only by letting staff learn fromone
another, but alsoby improving their relational and reflective competences. The latter ardical,
giventhe increasing diversity among children and families (European Commission, 2015b; Peeters,
{ KFENXYI KRXZ . dzZRIAYI A i&Ddmmodateand blue. tiede ylliFferehcost akey (i 2
competencein allowingall children to reach their potential. Thasoimplies the creation of
WFdrh N2 2 SY X 4 A U Eiveatd d6ildranfanibes with & disadvantiged background.

This researcttan make an important contributioto the European policy process of Life Long
Learning(LLLYowards the development of an advanced knowledge society in accordance with the
objectives of the Lisbon strategy120/2006/EQ. The LLL programme ended in 2048t has been
continued in the Erasmagrogramme.

I NBFGAy3 O02YLISGESyli aeaiasSvya olFlaSR 2y O2ffl o2N.
challenge at European level. It means working not only on individual competencealsbuwin
creating systems capable of developing competences at diffetemels (individual, team,
governanceand institution) (Urban et al., 2011; Vandenbroeck et al., 2016).This holistic/ecological
approach would benefit all children/familiesspecially thosevith disadvantaged backgrousd

1.4. Method

The report is basedn a literature reviewof PLG. Followingan overview the study focuses ofour
case studies carried out by expertdaur countries. The countries have been seledbedause otheir
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interestingexperiences with PLCand because theg PLCsncludeECEGervices (0 to 6 years old) and
primary schools (6 to 12 years old).

The selected countries include
Belgium (Finder9 ¢ case study in ECEC services (0 to 3 years old) and-iangk@rimary schools
(2.5t0 12)
Croatiag case study in preand primaryschools (66 and 612 years old)
Italy (Pistoiay; case study in ECEC services (0 to 6 yearsamid)

Slovenia; case study in ECEC services y@ars old)

According tothe criteria we adopt to define a PLC (S8BlAPTER),2eachcase studyis examinedto
address the following questions:

Howwasthe PLC set up (history, reasons, key acteis)?

Howdoes itensure sustainability?

How is the PLC accompanied and monitored?

What have been and are the strengths and the challenges of this experience?
Howis,and whywas, the PLGnked to a competent system?

What is the place gfind impact opfamilies, childrenandthe community inthe PLC?

What are the crucial elements of this experience that can be generalized and adapted to other
contexts across Europe?
Each case studwas carried out with the support of qualitative research instruments (e.g. focus
groups, interviews, observatignetc.), involving one or more of the following groups of actors:
practitioners/teachers, assistants, pedagogical coordinators, parents, childoenother key
stakeholders.

CHAPTER RLGIN COMPETENT SYSTEMS

2.1. Definition and characteristics of PLCs

The concept o professional learning community originatén the business sector in the 1980s, when
Judith Little (1981)ntroducedthe hypothesis that if workers of organizations learned and developed
professionally withintheir organizations, the latte could develop as well (Fullan, 200Btaj 2 A 6 =
2014). This hypothesisas subsequenthadapted to the educational sectoBusan Rosenholtz (1989)
found that educators with a higher sense of sefficacy had better chances of introducing changes in
their practice. She argued that educators who felt supported in their career and cooperated with
colleagues were more committed and efficiehtain thosewho were not.

Indeed,the purpose ofPLCss precisely thisto supportECEC and school stdfbth emotiorally and
professionallyby allowing them to critically reflect on their own teaching and to share concrete ideas
on how to improve the wellbeing and the learning experience of children and families.

Many definitionsof PLCs have been offered; so manyfaat, that the term is at risk of becoming
ambiguous(Vanblaere, 2016). Althougeveraldefinitions have merit we have chosen tadopt the
definition of Stollet al. (2006,p. 223), who definea PLGs Wl 3INR dzLJ 2F LIS2L)X S &
interrogating their practice in an egoing, reflective, collaborative, inclusive, learnimiented,
growth-LINE Y2 G Ay 3 41 2Qd
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PLCs createra9 / 9/ k 8 OK22f OdzZ GdzNB GKIF G LINRPY231Sa OKAf
establishment of values, norms antiased expectations amon§CEC and school staffhich are
influenced by the presence of trust (OECD, 2013).

CKA&d Aa Ay fAYS gAGK (GKS 02y O %h#ipfudgscrigtidriokad SIFO | a
is made in theOECD studyVhat makes a school a learning organizatiofKbolsnd Stoll, 2016) W |
school as learning organization has the capacity to change and adapt routinely to new environments
and circumstances as its members, individuallg together, learn their way to realizing K SA NJ QA &
(OECD, 2016, fi). The studysuggests using theevendimensionsdevelopedby Marsick and Watkins
(2003) as aotional basisfor developingschools aSLOs

1. Developing and sharing a vision centred on the wellbeing/learning sfualents,with a
specific focus on including children/families from disadvantaged backgsound

2. Creating and supporting continuous learning opportunities for all stédébby creating
favourablestructural conditionsfor example by providing chileree hours to meet, plarand
coreflect.

3. Promoting team learning and collaboration among all staff. idgsirestrust and mutual
respect, which are once agdivouredby staff being availabléeo meet, to observe each othsr
practice and to engage in network learning.

4. Establishing a culture of inquiry, innovation and exploration, whecjuiresprofessionals to
G2t SNI GS Wdsh(®@808)itd give timks Meir questions, to suspend judgmentnd
to consider different perspatives.

5. Embedding systems for collecting aexthanging knowledge and leamg, which means that
services/schools need to create the structures for regular dialogue and knowledge sharing
among staff, parentand thecommunity. Staff also need to be abledble to use information
attainedfrom multiple sources, including ICT.

6. Learning with and from the external environment and larger learning system, which means
creating a partnership with parents, other schools/organizations, and the larger community, in
aK2f AaldA0 WgK2tS a0K22fQ I LILINRI OK®

7. Modellingand growing learning leadership, taking into account that school leaders,
pedagogical coachestc., have a crucial role in creating safe and trusting environrstat
make learning possible. In services/scledbht arelearning organizations, staff are
encouraged to participate in decision makimghthat distributed leadership develops.

lf 0K2dAK GKS {[h FTYR t[/ Y2RSta 2 @S Ndoletehtraltp Y I y
the latter, emphasizing mutually supportive relationships. As Mitchel and Sackney @R@)O0write,

WKS fSIENYyAy3a O2YYdzyiide Aa O2yOSNYySR gAilGK GKS
necessaity evident in a learning organizati@The ethic ofnterpersonal caring is central in the notion

2F t[/ X 6AGK | F20dza 2y GKS WwWO2YYdzyAdeQ 6KAOK

2.2. What defines a PLC in this study?

Considering thesgeneralpremises, this reporseeks to develom clear perspetive on this theme
based on an wdepth literature review (Vanblaere, 2016).

Two studies(Sleegers et al., 2013; Verbiest, 2008) suggest that effective PLCs develop capacity for
professional learning othree levels:
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1. a personallevel(anindividuak @bility to actively reflect)

2. an interpersonallevel (the ability of practitioners/teachers to work together from shared
conceptions of learning and educatio@and

3. an aganizationallevel (the structural and cultural conditions that facilitate and support the
development of personal and interpersonal capacities).

These three levels influence each other. The interpersonal dimension recurs in the vast majority of
studies covering PLGsdis something of @ommon denominatoacrossmostdefinitions (Sleegers et
al., 2013).

/| 2Y&AARSNAY3I (KAA WAYGSNLISNB2YLFf S@StQ>x GKS 7
criteria we adopt in our study:

1. ¢S OKSNE FNBIljdzSyidfe SRILEEK RywitihNBagmies shiu S
educational matters based aeir daily practice (Wahlstronand Louis, 2008). The goal is to
clarify explicit and implicit assumptions and beliefs, to deconstruct anekftect on them in
order to transform practic€Verbiest, 208).

2. Teachersmove from the classroom doord y  FLIN®ES G AT | (i A 2by obgefingLINI (
SIFOK 20KSNRa LN OiAOSazr 3IAGAy3dI FSSRol O1=
neighbourhood, and engaging in dialogue with parefitsmos et al., 201, Wahlstromand
Louis, 2008).

3. ¢KSNBE Aa Ay@SaidyYSyild Ayas sehod infpdverientdsS no Ndagel J2 y
considered to be the sole responsibility of a principal or a single teacher, but rather as a
collective ong(Stoll et al., 2006)Thiscollective responsibility orients the focus of teachers on
the learning of all students (Vanblaere, 2016).

4. There is a focus omeachinga sharedvision andset of values(Wahlstromand Louis, 2008),
which form the basis for shared, collective, and ethidakision makingliid.). PLCs work on
GKS olFlara 2F +y WAyOfdzaAdS oSt whateler uniQud2 NR
obstaclesthey may faceis able to learn and supported in doing so (Verbiest, 2008). This is
interlinked with what we definehere as collective responsibility, sincdaandation of shared
child-centered values focused on respect for diversity damld a sense of collective
responsibility.

5. These four characteristics need a fifth condition to be reatideel presence ot S| REBHA K A |
powerful factor Ay G N} YyATFT2NXAy3d aOKz22faQ OdfamABlp 0=
notesy Wi NJ y a Tultukd6fisghabls and $he systems within which they operate is the
main point. It is not an innovation to be implemented, but rather a new culture to be
RS @St 2 LIS Rappeartp aveRh® Ndpacity to create professional learning communities
through differentleadership behaviars (Vanblaere, 2016).

What kind of leadership?

Leadership is the essential influence tiigable toconnectall of It Eepaiade partssuchl K . Wi ¢
K2t SQ 0S02YSa Y &\brts, @ritiwhich niakeShe frdeysssistainable (Kooland

Stoll, 2016). School directors, pedagogical coordinatets. provide direction for learning and
wellbeing and ensure that PLQ dctions are consistent with its vision, goals and values.

The concept of leadershiim the context d PLCs$s neverthelessomplex andnulti-layered In the field

of education, two models argrevalent: WA Y A G NHzOG A2y I £ Q YR WIiNIyat?
HAnoO® WLYAUNHzOGA2Y It Q fSIRSNEKALI Aa (BOK,I200¥)OG S
Instructional leaders focus their interactions and work on teaching, learning, classroom pedagogy,
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coordinating, monitoring and evaluating curriculurand also promotea positive school learning
climateby providing time, professional develment opportunities etc. (Hallinger, 2003; Gumus et al.,
2014; Vanblaere, 2016). ttan be categorised ds RA NS OG A @S T Arhdgforrdationaf S| R
f SI RS nidEthe bthdQhandis an empowering strategy that focuses on how leaders influence thei
staff (Vanblaere, 2016). Transformational leaderk individual and collective actigmot by exercising

power over people, but rather through a botteop empowering approach.

While the twoleadership modelsnay have different focuses, they are natompatible (Vanblaere,
2016). PLCs require that both ofhese two forms of leadershimre combined and that both
W2NRSYGFGA2YQ FYR WLINGAOALI GA2YQ LIX L& |y AYLR

AthirdF 2 NY¥>X WRA &G NR O dzi SRk RSY 2 ONJ (i AhleinGrGetioRab IeEHekshih.JQ >
considersa schoolprincipal to be the unique person to coordinate and control multifaceted tasks, in
PLCst would not be plausible or evepossible to give such a broad roledasingleperson.It would

also violate the spirit oPLCs the active participation obveryoneis crucial (Gumus et al., 201Zhisis
ultimately 6 K& WRA & (0 NA 6 dzil SRk RS Y 2 ONd il RLQsTHisSyipeR @ MeEd&rdhiplQ A
impliescollaboration, team workand participation in practice while aschool directoror pedagogical
coordinatorwill keepthe goakin mind andwill support the development ai common vision andet

of values, all team membergill be encouraged to takean active part in decision makingnd to
assume specific responsibitles. Because practitioners/teachers taken a more active role,
distributed/democratic leadershigypically fosterstheir development of a greater sense of self
efficacy andincreases theifjob satisfaction (Koolsind Stoll, 2016). fis form of leadersipi also
supports the growth of collective responsibiligroadly speakingg democratic/distributed leadership
styleis so useful for PLCs because it includes all ofptlmtners needed to build a Pli€the decision

making processThis is linkedtowha®l'y 6S RSTAYSR | & Wdné3toNJZoL6),3 f
meaning thatlearning byindividuak, groups and collective should be kept atahveryheart of daily
practice. In order to keep this focus, leaders should understand the importance of interconnections
and of creating a safdrusting environmentfor exploration, inquiryand creativity. Leaders ought to
concern themselves withll of thosewho are part of the learning community.

Leaders alsocreate networks with other services/schools, familieand the community, and
accordinglypecomeW&a @ 4 G SY LJ | & SThA @ppodt 6f grlicy inakars andmaanminisators is
crucial here, in ordeto provide concrete conditions to realize the collaboration. Research shows that
leaders of schools that are able to challenge circumstances are usually highly engaged with other
services/schools, with familieand with the community (Harris et al., 20R6Alsq the outcomes and
wellbeing of socieeconomically disadvantaged childreappearsto improve when school leaders
involve other partners beyond tlreown school/service (OECD, 2010; Kauid Stoll, 2016).

PLCsin short,require multi-layeredleadeshipthat combines a top-down with a bottom-up approach

all within a democratic framework. These are not easy competences to aghidiehis whyleaders
will need specific trainingon relational, reflective, methodological and organizational competences
For much the same reassnleaders will also needn-service suppont for example, supervision
moments, networksand peerlearning activities
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Figurel. PLC circle
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Sourceprepared by the authors

2.3. Overview of PLCs in European ECEC and primary school system

It has proverdifficult to provide a comprehensiveoverviewof which Europeancountriesdo or donot

have a PLC system for ECEC sergc@simary schools. Specific studide exist, butthey tend to
focus onthe microlevel (witnessing local experiencesther than the macrclevel (taking into
account the whole system). Broaddudies uch asSEEPRO and TALIS) are focused more generally on
the ECEC system (SEERR@berhuemer, 2010)and on the teaching profession in primary sctsool
(TALIS Vieluf et al., 2012)ather than onPLCspecificallyWhile Stollet al. (2006)providea literature
review on PLCs, underlyitigeir characteristics, strengths and challengardLomoset al. (2011)also

gvel Yy 20SNBASG: FT20dzaAy3d 2y GKS 02yy Swbaligvitis Si o
now a beneficial timao focus on cacrete examples from different contexts, whiwglll clarify some
aspects ofwvhat aPLds in practice and what they perhaps ought to be, amgpirechanges tgolicy

and practice.

Some descriptionef PLCgefer to the OECD Education Working Papers (Kads Stoll, 2016) on
schools as learning organizations, which show some interesting projecthdtataffinities withPLCs.
In addition, we will cite somexamples of local studies on PLCs
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Several countries have been taking concrete actions to estaffisBs. Some of these actions
constitutejust a part of what we mean by PLC, but they areeverthelessnteresting examples of the
effort towards the establishment of PLCs and competent systems.

1. Examples of PLCs

A systemic, participatory and muHiayeredapproach in Germany, Berliner Bildungsprogrammihe

Berlin Early Years Sectoowcovers o pc SIF NI & &@SIFNBRQ OSyiNBa F2N C
and their familiesLaw prescribes thathese centres need to develop their practices based on the
BSNI AYSNJ . Af Rdzy 3aLINE 3 Mdhich Ystarts frovdh & BHolisficd underatad@ngEoh G &
SRdzOI GA2y SYOSRRSR Ay GKS OKAf RNBE yleezurrisdua, Kista T N
published in 2004 and revised in 2014, serves as a togkléreflection and reflection in the teams of

all the centresThe curriculum is orientetbwardsprovidinga strong framework, buat the sameime
isopento critical reflection and adaptation to each conteXhis is one of the core characteristicsaof

PLC reflecting onpractice, deprivatisation and a sharedvision andset of values.A whole system is

built around supporting thiseach team reflects on the curriculum and-@anstructs its meanings,
different teams are brought together to discussatid this reflection process ised toevaluateall of

its services.All centres had to develop an#% 2 dzi S SRdzOF GA 2yl O2y OS LI
DiversiyQ o0 & 5 S O Sandir52008 llncentres startetheir in-house seHevaluatiorsin teams.

Based on these evaluationshey all develop a annualplan for inservice training and critical
reflectionfor the team.The quality development is owned by the professionals themselves. One of the
consequences is that only once fiwe yearswas an external evaluatiorperformed by an agency
accredited by the Ministry. In general, the Regional Ministry of Education in Batliesto have an
on-going dialogue with main stakeholders about the implementation process of the curriculum and
related piofessional development pathways (Preissing, Heimgaertner, )2ah6 is crucial when
thinking about the active involvement and motivation of staff in PLCs.

Multiple and meaningful team meetings in Croatian PLTke Open Academy Step by Step (8#5)

in Croatia has developed PLCs of educational workers in primary schools and kindergart&ixS OA
has trained over seventy leaders who organized fifty PLCs in their schools and kindergartens, involving
more than 300 educatorsBfaj 2 A 6 = H n mn 0 ob codpEratianiainghg ediicatdidria the
schools in Croatia have been used in order to facilitate the development of PLCs. Within the
framework given by the International Step by Step Associdli88Aprinciples (ISSA, 2015), and by
focusing on cooperatigra shared vision and reflection, OA SbS has coordinated the realization of PLCs
through the organization of several kinds of meetings, observations and exchanges among
educators/teachers. Challenges are being facedardingthe need for a supporting network for
facilitators and the need for a continuouwsupply of official financial support to makethe PLCs
sustainable (see chapterc¢33.2. CROATIA: Making teaneetings meaningful in PLCs

A multi-layeredapproach to PLEIn Slovenia:The Step by Step Network in Slovenia has created a PLC
in ECEC thdtas grown and evolved over timandwhich hasan increasinglypottom-up approach that
invests in the responsibility of staff and in the-gevatization of practice through common reflection
moments, observationgnd exchanges. The PLC is built on a clear common framework based on ISSA
principles, whictgives it it overallorientation, but the PLC is alstesignedo simultaneously remain

open todeconstruction and critical reflectiodSSA, 2015). The approach is a holistic one, involving
different levels of the system, namely individuals, teams, servares thepolicy level (Vonta, 2016).

The role of leaders ithe PLC hagraditionally been andremainsa challenging issue herthis crucial
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function requires regular and additiongraining and support (see chapter @ 3.4. SLOVENIA: A
multilevel approach to PQC

Community, coordination and pedagogical documentation in the Cendorth of Italy: Some Italian
Regions €.g. Emilia Romagna and Tuscampth regionshave a tradition of socialdemocracy have

since the 7T0RS @ISt 2 LISR A LISOATFAO WwWO2YYdzyAde | LILINRI OKS:
based on the concept of @ RdzOF GA2Y o/ FGFNARASX C2NIidzylF GAB HAyJ
their early years,democraziascolastica(Catarsi, Fortunati, 2005)ook shape: ECEC services and
schoolsbegan to beorganized through specific committees madp of representativesfor staff,
parentsand municipalities.The initiative was spearheaded hyris Malaguzzi anBruno Ciatiwho

were both proponents of asocicdemocratic pedagogy aimed at involving practitioners/teachers, but
also families and communitied the education procesghe internationallyenownedWw S33 A 2 9
I LILINEgiev® 6ULDf this(Reggio Chidren, 2009).n it, pedagogicatlocumentation (videos, photos,
observations etc.)s central because it allows two orientationk) towards the outside because it
supports the network with other services/schools, with familiasd with the community;and 2)
towards the insideg because it supports teasin coreflecting ontheir practice and in negotiating
meanings. The role of pedagogical coordinatars ¥ dzy Rl YSy i f KSNBY GKS@& |
supporting practitioners/teachers itheir reflection, which is crucial for PL@Beeters, Sharmahd,
HAMNO® ¢KAA Aa Ffaz2 2yS 2F (KS 1Se& LRAyGa 27
2012), whichagain focuses on the concept of communignd more specifically omreating an
mixed/childcare centers, preschoalndother services) araetworkedand operate within a coherent
framework by sharing specific CPD pathstualisingthis network and exchange is nain easy task

since the different providerare subject todiverselabourregulations (staff working timejumber of
child-free hours, pedagogical projects, etc.). Working in collaboration with the local policy level has
been am is essentialinderthis framework (see chapter @3.3. ITALY (Pistoia): Collegiality as basis for
PLG.

Freinet approach in kindergartens and schools in BelgiuRrance and the Netherlands The
pedagogy of Celestine Freinet is an example of a community appreaeking to fornmstrong learning
relationshis among allof the actors involved in school life (parents, teachers, childestd thelocal
community). Anali SNy I 6§ A @S (2 WINIXRAGAZ2YIf &d0K22faQx Gl
perspective thatemphasiseshe contexts in which a child growand lives. It represents, therg
bottom-up and democratic approach to learning, in which each child imbstéo and respectedlo

realise this vision, it is vital thatrong partnership among all actors involved in the education of
childrenare formed, andadults must begiven the possibility to learn from each other in a coherent
democraticway (Departmen Onderwijsen OpvoedingStad Gent; Department of Education City of
Ghent, 2010)Originallydeveloped in Francet became popular ilBelgium and in the Netherlands

the 80s Around this time,the approach gained groundh iGhent (Flemish Community &elgium)

whenf 201t 3I2@0SNYYSyid RSOARSR (2 Ay@SaThehwhbeydd s W
Freinet schools in Ghent hagcegrown considerably andeen gradually transformeth adapt to the

NEB 3 Ad&afsiyd(Department Onderwijsn OpvoedingStad Gent, Department of Education City of
Ghent, 2010) (see chapter¢33.1. BELGIUM d@ider9: Examining a PLC school and a childcare center
with democratic leadership

International Step by Step AssociatiofiSSA)n Europe and Central AsidSSA is rainternational
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membership associatiothat serves as learning communityto share experiences and knowledfye

the sake ofgualityin educationand for equity amongall children and their familieS’he ISSA network
includesover 70 members from across Europe and Central, ASd§ R A& | Reyl YA O
schools and ECEC centrakyng withhigher education and academic institutioriBheL { { dpeRiéic

goals argo: 1) advocate for competent ECEC and school systems for all children, especially the most
vulnerable; 2) increase awareness of the importance of early childhood development and of a qualified
workforce; and 3) be a leading early childbd network and learning community that promotes
quality, equitable and integrated services for children, families and practitioners/teachers (ISSA, 2015).

2. Examples of projects and methods useful to create a LC

Action-training/research to improve theprofessional quality of ECE@&ganizationsthrough critical
reflection in the Netherlands:¢ KS Y2 RSt F2NJ W{dzadlrAylrofS fSI

O2YYdzyAileQ Aa | LINFYOGAOFE FLIINRFOK GKFG SINIe
in the Netherlandsi 2 RS @St 2L I WONAGAOILItteQ NBFfESOGAODS

model was developed as part of a twear action research project conducted by Bureau MUTANT
(2007#2008) a small independent Dutchgency that supports pfessionals and institutions in early
childhood, welfare and health care through innovative training and consulting. The project places
SYLKIaia 2y SRdzOl 2 NA €5 skiftialy ihe fackist frond indNBugl ftoScalléclive S
learning and urgesthe need to involve all staff within each ECEC servillesy haveco-constructed

and developeceight learning methods1) naming qualities: valuing, reflecting on and nanmioge
qualities ofprofessionals and parents; 2) asking critical questionsn&ntaininga learning process
diary to document the personal and team professional learning process; 4) reflection on thinking,
feeling and willingness; 5) supporting contextual thinking/reflatknowledge about the context of
each childcare centre arits families; 6) formulating challenges for the ECEC service:-@Gparation

with a colleague as a critical professional partremd 8) drawing upa contract foreachlearning
community: develomg concrete principles which describe how the team members want to
communicate with each othemlhisco-construction of learning methods in the training and in practice
has contributed to strengtheing the learning process and motivation in the tegnamdthe critical
reflective competencénasimproved at different levels in the involved ECEC services (GBGESA,
2011).

Foundation LeerKRACHT in the Netherlandigerkrachthas 3 meanings in Dutcheaching force,
learning force andeacher TheFoundation, established in 2012 in the Netherlands, aims to implement
a bottomrup capacitybuilding programme for primary and secondary schools, and reshape national
education policy to create a culture of continuous improvement. Three improvement pexess
central to the programme: classroom observation and feedback observation, joint lesson plamrdng,
board sessions to jointly define objectives and share improvement id&¥ade these improvement
processesnay seem rather simple to organise, theged to be conducted continuously, not just by a
core group of enthusiasts but rather freely chosen widely, and that is often challefigiraggeate this
culture in schoolsthe teacher teams that work with these three processes are supported by their

6 In order to becomeeffective PLE, these projects anchethods should be integrated witbther apects and should
involve different levels.
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schal (through time and resources) and a school coach from withirotiganization The approach is

underpinned by forum meetings with Foundation leerKRACHT sclamaldy visits to companies that
have a continuous improvement culture. This private initeitivow involves hundreds of primary
sdahools in the Netherlands (Kools a8tbll, 2016).

eTwinning Europe:eTwinning is a online community of schools in Europe (200.000 registered
teachers, head teachers, librarians, IT-ardinators etc.). More than 100.000 schools from 33
European countries have signed up to use its free online environment, utilistogls andits secure
internet spaces fowirtual meetings, ideas and practice exchangeand to engag in crossborder
projects andcontinuous professional developmergTwinning also provides additional services to
teachers including searchfunction to findpartners for Comenius school partnershipgportunities

for taking part in communities of practice (e.g. eTwinning Groups Beachers Roomsand for
participating in Professional Development Workshops and Learning Events (omdim® site) at
regional, nationaland European levels. It is a crelerder initiative that utilises social networking
mechanisms for enhancing colladation, communication and intercultural awareness among school
communities in Europ@&ampylis, 2013).

Wa dzf GALINR FSaaAa 2 JHe fFikrishr BCEQ $ystelAiy integyaied under the Ministry of
Education and Culture, antes a universatore curriculum governing prgrimary education (0 to 7

years old) Student progression fromaely childhood education and cate pre-primaryeducation,and

then onto primary educationis intended to be a seamless proceshisis largely attributable to the

fact thatthe Finnish model of ECEesigned to be in line with 9 R dzO | NJrdpasesa dquadify

in ECEC should encompass a broad, holistic vidgaming, caring, upbringing and social support for
children, since WOl N3 Q I YR UhSpadablé (Kakild, y2005 ThisRonceptinforms the
pedagogical approach of other Norfuropean countrieas wel] Denmark, for instancewithin this
framework,severalFinnish policy documentg.g. Ministry of Social Affairs and Health, 2002; National
Regarch and Development Centre for Welfare and Health, 2003) have emphasized the concept of
WYdzZ GALINRFSaaAz2yl fAaY-QperatibriKok BCEGBofeSshlials with préfessiopalsm 0
of other sectorsand 2) the ceworking within ECEC centrestiveen teachers and assistants. It is not

Ff gl ea Slae F2NILINRFSaaazylfta (2 NBO23ayAT S GKS
and collaborate and soFinlandhas investedn makingcommon CPD pathkat focus on cereflection

on practice.

Collaborative learning and working through networks in Austrithe Austrian New Secondary School
Reform started in 2008 (to be completed in 20.18 has soughto create a new leadership position at
school level a teacherleader who, together with the school principal and other teacleaders
serves asa change agent. A specially designed tyear national accredited qualification programme
for teacherleaders has been created, together with an online platformbfieitding a network to share
ideas and practicesThis is an interesting example of investing in leadershipsroléhich is
instrumental to the functioning ofPLCs. Democratic leadesse assignedthe complex task of
combining a topdown with a bottomrup gpproach, and need to be trained and supported in order to
realize thisAlthough thisspecific projecfocuses orsecondary schooit could be a helpful model for
primary schools (Kooknd Stoll, 2016).

Analyse de pratiques (analysis of practices) in kea This method originated in the 1968®m an
initiative by Michael Balint, a Hungarian psychoanalyst who analykedbenefits of having doctors
work in groups; b believed thainitially proposed treatmerns made in isolationrmay notalwaysbe the
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best choice for treating diseasébut that several doctors engaged group reflectioncould identify
complicating factors and better treatment optionEhe approach later found its way into the broader
social sector and came to be applied in a more systendanar. In France, many professiongls
groups of colleagues, student groups, etcin childcare and other domains work widnalyse de
pratiques(Favre, 2004), organizing specific meetings toeflect on practice. For many, it has proven
to be a tremendus asset in the workplace: workpla@gmosphere improves, and people feel
supported and valueditheir jobs (Thollon Behaand Mony, 2016).

Wanda (appreciative analysis of practice) in Albania, Belgium, Croatia, Czech Republic, Hungary,
Slovenia Wandaalso has its roots in the FrencAnalyse de Pratiquest is a cereflective method
aimed at improving the quality of experiences for children, families and staff through a group
reflection process based on practice. & organized either within a team or a group of
practitioners/teachers that come togethereverycd ¢SS1a (2 KIF @S I W2 yRI
facilitator. During each session, the groamvesthrough 5 phase$o reflect ona specific situationto
analyseit, deconstruct it, and find possible ways togenstruct it (Sharmahét al., 2015). Creating a
Wanda path is onecomponent of a broader PLC projecflhe method, withvarying nuances, is
currentlyused in 6 countries: Albania, Belgium (Fl.), Croatie¢lCRepublic, Hungagnd Slovenialn

2010, Artevelde University College and VBJK (Centre for Innovation in the Early Years), through at
European Social Fund (ESF) project, developed-reflective method which they explicitlycalled
Wanda for the chiblcare sector in the Flemish Community of Belgilimcollaboration withthe ISSA

the method hasalso beemadaptedfor Croatia, Czech Republic, Hungang Slovenia (in services and
schools for children from 0 to 10 years old). ThroughNdQERproject, Wanda paths havalsobeen

set upin preschools in Albani&ariationsof the method have alwaysken a bottomup approach and

been made inclose collaboration with colleagues @ach country. Thisavoided the risk of simply
WSELRNIAYIQ |+ YSiradRer Fith@itakiggyn® acdcufodas Histoy, sir@cture
andneeds.

Research Learning Communities projectUCL Institute of Education, Englan#ifty-eight primary
schools in England have been working with theL Institute of Educatiaat University College Londo

in a twoyear pilot project, funded by the Education Endowment Foundation (EBE)focused on
increasing theapplication of research in schools. The project has been designed to address
interdependent learning factors: developing approaches to building teacher capacity to engage in and
with research and data; exploring how schools can prontla¢euse of research as part of an effective
learning environmentand examining the necessary structuresstms and resources to facilitate
research use and the sharing of best practice. Two leaglersenior leader and an informal opinion
leaderc represent each schodhat isengaged in the Research Learning Communities (RLC) project. In
the first year, tems came together iten groups offive or sixschoolsfor four one-day workshops
where they examined research and evidence relating to a commonly agptarea and developed
strategies based otheir discussionsThese strategies were tested out in school between the sessions.
The sessions were also designedntake the approachsustainable to ensue that schools ould
continue to run RLCs and use research effectively afteretiak of theproject. In the secongear,
participating schools are leadinifpe sessions, with external facilitator® suppot the exchange
(Research Learning Communities, 2017).

Family Centresn Nordic countriey¥ A family centre is a service model which brings together the
services that promote the wellbeing and health of children and families on the basis of a promotive
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and preventive approac{Kekkonen, Montonen, Viitala, 2012,9-10)QSweden has been a pionei@r

the development of family centres since thE970s (Bing, 2005). In Finland and Norway, the
development process for family centres began in the early 2000s, and Denmark, Iceland and the other
Nordic countriedegan toshow an interesaround thattime. These centres focus on the idea that the
well-being of children is strongly connectedttmt of their parents, and thaparents areconnectedto

the resources necessay 2 NBALRYR (G2 GKSANI OKAf RNByQa ySS
network, orgalizing meeting momentsyr reinforcing their community) is seen as direatblated to

the improvement of child wellbeinghlongsidehis, family centres facilitate the accessibility of services

to all families (especially vulnerable ones) by bringing togemore services in the same place and
relating themto each other. All this is possible if professionals from the different services know each
other, communicate, value each otlf@&vork and learn one fronone arother; to that end,common
meetings and AP activities among different professionals are organized.

Integrated Centres in Belgium (Fl.hn the Flemish Community of Belgiuaver the past few years

WA Yy G S3NF (h8/R en@r§edin 804gathew lawwas implemented in Flanderthat soughtto
stimulate the integration and coordination of a broad range of family support services. The
Commission of the Flemish Community in Brussels has taken the lead by setting up a research anc
innovation projectto developa model for the realization of ingrated services for families in the
Brussels regionThe project seeks to discovéiow to create family support networkg/hich can
respond tothe diverse needs of children and families through integrated, inclusive and participative
work (Hulpiaand Lambet, 2017). The project is creating networks of services (health, educaior)

that work together (horizontal continuity). Professionals from different settings meet in ordéeto
introduced and learn from each othefhis is not always easgonsidering the different history,
organizationand framework of the services. The role of leadershjgecifically democratic leadership,

has emerged as a key fact@ince the network consists of several independent organizatidhs.
leadermust strikea balance between diversity (autonomy of the professionals arghnization¥ and
coherence (need of a shared goal/vision and interdependeragordinglytraining for leaders neesl

G2 0SS SadloftAaKSRY G(G23S0GKSNI & Arfidén suppott¥aghiatheriddd & &
preventisolaion (see58).

CHAPTER GOOD PRACTICES: GASPIES IN 4 COURER

Some countries in Europe have invested in creating and mainta PLCs. In some cas#ss has
happened on a local level, in some others dir@aderscale.

This chapter describdsur case studies fronfour European countries that haveteworthy examples
of PLCsBelgium, Croatia, Italy and Slovenide askedkey experts in each country to realiaecase
study exploringhow the 5criteria that define a PLCsee2.2. What defines a PLC in this stuate
present in theirPLCexperiences. More specifically, we askeath experto respond to thefollowing
research questions:

Howwasthe PLC set up (history, reasons, key ac@is)?
Howdoes itensure sustainability?
How is the PLC accompanied and monittire
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What have been and are the strengths and the challenges of this experience?
Howis,and whywas, the PLGnked to a competent system?
What is the place gfind impact onfamilies, childrenandthe community in the PLC?

What are the crucial elementsf this experience that can be generalized and adapted to other
contexts across Europe?

3.1. BELGIUM (@&hderg: Examining a PLC school and a childcare center with
democratic leadership

ByJan Peeterand Chris de Kimpe

Introduction

Belgium is a federal state with three communities and three regions next to the federal level. During
the last few decades, policy domains and competences have been divided over the different levels of
authority. Policy areas such as family services, chiled services, education, youth work and welfare

are regulated at the community level. Basically, the same kind of semieedfered to families in all

three communities, butvith different emphases or nuances. This case study focsesificallyon the
Flemish Community.

Since the eighties, the Flemish Community of Belgium introduced important innovations in childcare
centres and in primary schools. These innovations stimulated the developmehe gfrofessional
learning communityconcept It should be noted that the Flemish Community of Belgium is
characterised by a split system in which childcare facilities for 0 to 3 years old are under the
responsibility of the Department of Welfare, and gsemary educationKleuterscholed ¥ NB Y H oy
yearsold is under the responsibility of the Department of Education (UNESCO, 2010). This case study
examines both a primary school and a childcare centre that have developed a sustainable PLC
tradition:

w5 S  + fpkiBalySAet school in Ghent: historicalljlemish primary schools have been
influenced by the Experiential Education of Fdraevers (University of Leuven), focused on the-well
being and the involvement of children. In the city of Ghent a group of teachers and pedagogues
wanted to expand uponhiese concepts. They came together once a month and reflected together
Fo2dzi GKS WARSIE a0OK22f Qd 5 dzNJayidka drdseStd cEeat® el v
a0Kz22ta o6lFlasSR 2y GKS LISRI 32 BréineRFfeindipkofoseCa\tBilg O K
centered approach thatvasbuilt on reflective and irdepth dialogues with colleagues about daily
practice, openness towards each other and towards negotiation with parents, openness towards the
local community, a collective responsibility to impe the quality of education starting frora
shared visiorand set of values and a focus on democratic leadership (Department Ondereijs
OpvoedingStad Gentg Department of Education City of Ghent, 2010). The first Frescbbol
opened in 1985, and currently the city of Ghent has 10 primary aset@ndaryFreinet schools. For

7 Jan Peeters is the Director of VBJK (Center for Innovation in the Early Years, Ghent, Belgium)
8 Chris de Kimpe is collaborator of VBJK (Center for Innovation in tlyeYears, Ghent, Belgium)
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thiscase studyg S &St SOGSR 2yS LINAYINEB CNBAYySG aoKz22
poor neighbourhood with a high percentage of childreith migrant backgrounds. This scha®hn
informative example of how to realize a PLC within a mdilierse context.

Elmer, ECEC centers: Elmer is the name of a group of childcare centers that operate in
disadvantaged areas in Brussels. Elmer invesiecréating exchange amongst colleagues, shared
observation, ceeflection meeting moments, within a shared framework and with democratic
leadership. VBJK (Centre for Innovation in the Early Years), in collaboration with training centres
played an importahrole inthe evolutionof PLCs by emphasizing the importance of reflection on
practice within the whole team.

¢tKS Ol asS addRe sraftft SEFYAYS (GKS&aS (o2 aSiiAiay3a
and the experience and evaluation of the BLC

Setup of the PLC

De VliegerFreinet school:In 1964 the city of Ghent started a mixed school for boys and girls in a
disadvantaged area (Dampoort): de Biekorf. The sixti@asa period of immigration of Turkish people
that came to work in the textilendustry. Gradually more and more Turkish children came to the school,
but there was no policy towards diversity and this was one of the reasons why white wolasgy
families left the BiekorfDuringthe nineties all the children in the primary school were of Turkish origin
YR GKS . AS1U2NF o0SOFYS I a2 OFftf SR WatheTindtSheeke ( SR
Freinet schools were set up lthe Pedagogical Guidance Centre in empty school ingi#din areas of
Ghent vhere the number of children in schools wescreasing These new schools attracted mainly
high-qualified parents from other parts of the town that strongly believed in the Freinet pedagogy. In
this way, the three schoolanexpectedy became mainly white middielass schools. This was not in
FEAIYYSYyld oAGK (KS Railktavhywas a Wdiallylelgdgedpedagodhié Boakimgh
mainly in disadvantaged areas. Therefotige Pedagogical Guidance Centre changed its polidiiein
YAYSGiASas yR aidl NISR G2 &S0 dzJ CNBAYySi{i ao0OK22f
+ f A S 3 S1eReard eldp ppened its doors in September 198% aimed to reserve 30% ethool
places for children whapoke another languageat home. The pupils of the old Bieka€thool were
integrated after two years in the Vlieger. This appraaghintegrating after a couple of yearstina
segregated school with only migrant children into a new Freinet schizad also successfully used i
other parts of the city. The pedagogical project of De Vlieger was baseatapting to diversity,
experiencebased learning, second language learning, parental participadioth democratic team
working within a PLC (Department OnderveijsOpvoedingStad Gent¢ Department of Education City of
Ghent, 2010).

Elmer Childcare Centgein Brussels:Elmer started in 1997 as an innovative project tisaught to
combine childcare for disadvantaged groups with a strong collaboration with the neighbourhood, and
with an adapted pathway to qualification to work in ECEC for low qualified people from the
neighbourhood. The four Elmer childcare centres in Brusseks ba¥ places for children between 0 and

3 years of age. Elmer has a team of 80 employees of which 14 are following an adapted t@imnggy

for ECEC. During its 20 yearsopkrating Elmerhas continued tofurther elaborate on the quality of

care and edcation for young children and the participation of families. The four childcare centres were
also very successful in the adaptedining they provided. They trained many people (all women) from
ethnic minority backgrounds with low qualificationssho became qualified childcare workerat
secondary levelandsome of themhaverecently graduated at bachelor level.
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Experience and evaluation

For this case studywe conducted irdepth interviews with the directors of both institutions, a
teacher, a childcarevorker, a pedagogical coacind a coordinator of one of the Elmer locations.

Some common themes connected to PLCs come out from the analysis of the interviews:

Reflecting on daily practiceBoth institutions are characterized by a wiilbught construction of how

to stimulate reflection and learning. It is the responsibility of the institutions to create the conditions to
allow practitioners to reflect and coonstruct practice. The city of Ghent provides ctiiek hours for
teachers.At de Vleger, the director and the team is strongly investing in reflection and dialogue to
improve the pedagogical practice. During cHilele hours many activities take place that give teachers
and the director the opportunity to develop their school as a léagrcommunity:

Every year, at the end of summer holidays, a way meeting of Freinet teachers taki
place. During the meeting, colleagues give workshops for their peers. According 1
teacher,thistwo day exchange of interesting practice a&ery motivatingwayto start the
new school year.

TheDe Vlieger team comesgether every week tadiscussssues that are of interest for a
teachers: e.g. exchange experiences on new tools that can be used with children
classroom,or how to makereports about children that can be motivating for them a
simultaneouslygive clearinformation to parents. Experts from the Pedagogical Guida
centre can sometimefill the role of supervisor of these team meetings. Sometirasen
experts in Freingpedagogy from France come to attend the team meetings.

Six times a year there is also an exchange with teachers and directors of all Freinet s
Teachers are free to attend. According to the teachthe meetings are focused on th
pedagogical praate and the themes that are discussed are very diverse and useful.

There are also peer groups for Freinet teachers that are limited to a few schools that
yearroundona common theme and can share ideas and practice about it.

There are pedagogical sty daysthree half days a year) with an external speaker/expert.

Every two yearsteachers are invited tattend a Freinet Conference with colleagues frc
Belgium, France and the Netherlands on universal themes that can be used in the di
countries.

At Elmer, thedirector and the team are strongly convinced of the importance of reflection and
dialogue among colleagues as a tool to develop a quality serviceorgleizationinvestsin team
meetings and makes use of specific methods to enhance tisfteand dialogue: video feedback, the
Italian approach of pedagogical documentati@nd the Wanda coeflection method. The lack of
sufficientchild-free hours is sometimes a problem. Elmer would like to invest more in reflection and
dialogue around incision, but there are not enougthildfree hoursfor this. The following activities
take place in the Elmer PLC:

Elmer organises a monthly meeting in each group, with childcare workers, the coordine
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the childcare centre and the pedagogical coacheyTdiscuss concrete pedagogical pract
and try to find answers to problems the childcare workers are faaeng familiarizing of
parents and children). Tools like the group reflection method Wanda, or pedagc
documentation are used to reflecon and develop concrete themes.

Every year there is a team day for each centre with a focus on teambuilding and traiign
communication with parents, child poverty).

Every three months there is also a supervision moment with the staff and the coordinat
the four centres.Duringthis meeting middle management works with the Wanda tool {c
reflecting methodg see 35) around concrete cases of leadership and coaching of chilc
workers.

Exchange and constructing practice with other&t De Vlieger, both the teacher and the director
declare thatinsidethe teamthere is an openness, a willingness and a motivation to go to other schools
and observe other practice, and twelcomein external teachers and visitors. The director believes
AUNRY3If LN SINEKARF WRBY Q 2F  LINtkad itdach&stobseriedagd reflgba A R
on each otheR gractice. Young teachers ask more experienced teachejsinaheir class and give
FSSRoOoIFO]l 2y GKSANI FLINERIFOK® ¢KS GSIFOKSNJ F2 N dz
when the relatimn between the teachers is safe, and when there is an open and not judging attitude
G261 NRa SIOK 20KSNDR® ¢KS RANBOG2NI I3IA@0Sa +y SEI
behaviour towards the children, and this improved her practice. Dailyacbrwith parentsis also
particularly important for the director. Children and parents come each mortarige classroom and
are warmly welcomed by the teacher. The parents can stay a while in the class and have a chat with the
teacher, which isa very important way to create a climate of trust amongst families, children and
teachers At9f YSNE GKSNB A& I f2y3 GNIRAGAZY 2F W2 LX
training organisation on the work floor, giving feedback to each other in daittipesbecame a natural
FGGAGAZRSD ¢KS OKAfROIFINB 62NJSNI F2N¥dzA F6Sa Ad |
each other, from the parents, our colleagues and from the chil@E&tmer is also an open house for
visitors, or for childcare wogks from other centres who want to work there for a couple of days. EImer
was last year involved in the European Erasmus project EQUAP, that used job shadowing (working in
centre in another European country for one week). The experiences of the childcakers from
Elmer with job shadowing ihatvia Portugal, Slovenia, Italy and Sweden were very positive. This
exchange has inspired parental participati@nElmer: the childcare workers discovered new ways of
involving parents and families very muappreciatedthose new initiativesDialogue with parents is an
important topicat EImer too. The childcare workers have an important task towards parents: making
family participation in the society possible. Elmer takes into account the feedback of parerie
daily practice, and there are many activities organized for them, where they can share their opinions
FYR YSSRAY &l GAaTlkOGAz2Yy andrfepresentatin2oOpdaants hNie boadd. > L
Some parents get the opportunity to folkotraining to become childcare worker, and after they
graduate they can becoma childcare workerat EImer. This makes sure that the voice of parents is
very present inside the EImer team. Elmer aims to be an active partner in the neighbourhood and also a
meeting place for democratic cohabitation. The list of Elmar LJ- iNdhe/nBigibourhoods very
long, includingservices fothe elderly, cultural organisations, neighbourhoodmmittee, andlibraries.
¢CKS LISRIF3I2IAAO0It 02 ORollabcalh with thel rigighbdurhood isian fnpdrtdn &
2

a
RRSR @I tdzS2 Al NBAYFT2NOSa (GKS a20Alft O2KSaAazy
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Operating as a collectiveAt De Vlieger, the director refers to an important principle of the ifet
pedagogy: cooperation. This means that the teachers are heard, questioned and actively involved in
the decisionY T Ay 3 LINPOS&aad ¢KS Ayl SelfgiiddddSRSEHSHOK KRNI
team meetings are thenginefor this collective responsibility: giving feedback, deploying the expertise

of each member of the team, and supporting each other if necessary. Moreover, the Department of
Education of the City of Ghent is operating as a competent system to improve thpetences of
teachers (Peeters, De Kimpe, Brandt, 2016). Many actions are takeatifferent levels (local
government, department of education, school team, teachers) to increase the competences of the
directors, teams and teacherAt Elmer, staff memberfeel engaged in a collective project with a clear
framework focused on respect towards diversity. The uagmental atmosphere supports the share

of responsibilities and the collaboration with families and tiegghbourhood

Drive to create asharedvision andset of values At DeVlieger, the director emphasises the added
value of the common vision of all the Freinet schoulkich are a source of inspiration and guidance

for the daily pedagogical practice.inispires theyearly evaluation and planning,canoffer solutions to
problematic situationsand it helpsto make decisions owhich projects and actions have to be taken.
Experienced teachers asncouragedo follow afour-year trainingcoursefor Freinet teachersAt De
Vlieger eachyear one eacherundergoesthis training. Teachers who have followed this training
together with the director play an important role farther developing the shared vision. They provide
interesting texts about the Freinet pedagogy and they participate in meeiimg®untries that are
inspiring for the school team. Next yedine Freinet schools from Ghent wilteatea newlist of shared
values andrision thatwill be discussebly every team. For the interviewed teachdine mostimportant
shared values are emoti@l security and respect towards each other (parents, children, colleaghies).
Elmer, the fourcentershave a common vision and shared valtiest is a source of inspiration for the
daily work with families and children. The vision text is a kind of djnigl¢hat is used to write policy
papers, to set up planning, and that helps to define CPD needs. It is used when important decisions
have to be taken or when problematic situations need to be solved. The childcare practitioner
F2N¥dzZ I G§Sa mproudiokdudipedadogicil visibin, pleasure and experimentation of children
is central and it gives opportunities to disadvantaged children. It helps them to enlarge their experience
and this can help them later in life. Parents find in thisway hereageR Tl YA f 83X 2dza il f

The importance of leaders amentsof change At De Vlieger, the director is supported by a core team
consisting of the care teacher and a teacher. This core team prepares together cogltatl aspects

(e.g. the common visiotext) and organisational aspects.§.the composition of the classes at the
beginning of the school year). The director opposes the purely technical management approach, which
isbecomingR2 YAY Il yi Ay (GKS SRdzOF GA2Yy & $nQ &n2ethits off warh R S
professionals, who know what they are doing, why they do what they do and who believe in what they
FNBE R2Ay3IQd {KS aSSa8 KSNJI NRtS |a adAaydzZ I dAay3
improves quality. Stimulating exchangé experiences, collaboration and cooperation are for her
important points of attention. In her roleshe always tries to recognize and employ the talents of each
collaborator. She emphasises the role of individual talkath formal (like performance talfsbut
especially informal. Coaching is crucial for breakingof fixed habits and introducing new pedagogical
practice. It is also important to optimise the quality of teaching and to follpgwon what has been
decided in the team. The director aimsrake De Vlieger a place where children, parents and teachers
WY 1S (023SUKSNI I a0K22tQ 6KSNB ff LI NIAOALI yi
in the workforce enforces hebelief in the realisation of this aim. For her the importaroles of a
director are: being an excellent organiser, being able to recognize the needs of parents and children,



Professional Learning Communities /2017

being able to listen, consultation, coaching of teachers who are not performingamelheing able to

take decisions when there is no cemsus in the teamAt Elmer, thediredor is supported in her policy

by a team of coordinators, and the pedagogical team supports the childcare workers. The PLC inside
Elmer is sustainablegnd the director succeeded in creating democratic spaces whereontyt the
LISRIF 323A0Ff O22NRAY! ( 2agdds2  dzOKF Y A8 QPK $ KES RO KS Q@
as implementing the values of Elmer: providing security amdl-being for all practitioners, giving
opportunitiesfor every practitionerto constantlyevolwe, knowing that every practitioner is unique and
acknowledging thativersity is anasset, that every practitioner is equally valued and reciprocity is
important, and that everyone has talents and is able to takeresponsibility. The chitzhre worker

F2 N dzZ I GSa Obridlirettot is fraus d r@lesndodtel. IMam proud of my wairElmer. Wehave
YdzOK GNHza G KSNB FyR NBalLRyaiAoAiAftAades FyR GKS RA

Conclusions: strengths and challenges

PLCs neetb invest in reflection on daily practice in several different ways. Reflection
happen at an individual level, at a group level, througksérvice training, througt
seminars, through observations, exchangets. Job shadowing also helps, at natioaat
international level.

A dared vision andset of values are needed. This cafso be supported by commor
training, common projects and shared reflection moments.

In PLCs the diversity of staffalso plays an important role, since& diverse team
accompanied by pedagogical guidangi¥es opportunities to improve in negotiation, whic
helps in better answering the needs of diverse children and families. Investing in ad
qualification paths for low qualified people is thus important.

Collaboratbn with families and the neighbourhood is key in PLCs and it shoul
supported through a variety of meetings, activitiesd opportunities to express eac
otherQ @oint of view.

PLCs need democratic leadership able to make the tearorbhean activeagert of change.
Recognizing the talents of each professionéhé&eforekey, together with the capability o
building reciprocal trust. These elements incre#fse motivation of the team, which helps
in reducing staff turnovemyhich in turnprovidesmore @ntinuity to the group.

Enough childree hours are necessary in PCLs.
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3.2. CROATIA: Making teameetings meaningful in PLCs

SanjaBragE | ©E ¢
Introduction

At the core of PLCs is the principle thabfessionas needto reflect in teams Although this need is
widely acknowledged, team meetings do not always incladécal reflection. In the Republic of
Croatig for example, every practitioner/teacher, irrespective of whether he or she is an employee of
public ora private institution is obliged to participate in professional meetings of the preschool or
school'® Consequently all preschool and school staff members haample childfree hoursin
comparison to other European countrieBr§] 2 @A & SHowewer espite this goldenopportunity,
inthese seO f f SR WI O ki Prachtibneré/teachi®d Mainfy speak about organizational
issues, exchange ideas, plaasd materials, related more to organizational and structural matters
than to the quality of the educationalrpcess. After meeting staff are not expected to implement
practice in the classrooms and, most importantly, there is no follgmn the implementation of new
ideas or planning.

One teacher says:W Loyir activities, topics are imposed, often repeated, we do not participate
AYRAGARdAzr f f &3 R2 y2G 0S02YS Of2aSN) G2 SIOK 20K
However, this situation is changinipstead of working in a culture diolatiorQone that isoften
present in preschools and schoolsew initiatives that provide practitioners/teachers with
opportunities for daily mutual cooperation and support within their organisatiares underway The
National Curriculum for Early and Preschool Education (2Qfderlines the importance of creating
professional learning communities (PLCs) in order to encourage practitioners/teachers in exchanging
knowledge and experiences. At the initiative of Open Academy Step by Step, PLCs of
practitioners/teachers have beetreated in preschools and schools fararlysix years. The main idea

of the initiative isto use existing forms of cooperation among practitioners/teachers in preschools and
schools in Croatiao facilitate the development of PLCs as platforms for enhmanthe quality of
performanceof both practitioners/teachers and educational institutions (amd,a resultthe learning
experience of each child and their family) (KomandBrag] 2 A 6 X HAMC O @

This case study explains the work of OA 8bSetting up ad maintaining PLCs in schools and
preschools in Croatia.

9 SanjaBrg] 2 @ prograin director of Open Academy Step by Step in Croatia.

10 Practitioners/teachers have the right and the obligation to pursue continual professional development through
programs approved by the Ministry (Article 115, Paragraph 1, Croatian Parliament, 2008). They are required to take
part in professional developmeérat the national level at least once every two years, and at the county level at least
three times per year. Therefore practitioners/teachers can be enrolled in professional development programs provided
by the Education and Practitioner/Teacher Trainkgency (ETTA) provided at the national and, more often, county
level. Civil society organizations are also important provider of professional development opportunities through the
non-formal practitioner/teacheirainingprograms approved by the Ministry.
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Set up of PLC

The development od PLOequires thatthe teammeetings of practitioners/teacherare meaningful,
whichlargely depends on the skills and competences of PLC faciitatditheir understanding of the
objectives of the workAccordinglythe OA SbS approach to the development ofS96@rounded on
organizing educational and additional support for the facilitators. Facilitators of PLQwianarily
practitioners/teachers themsehge(preschool and school) who hawedergonespecific training. Since
the intention was to have facilitatorgith the sameauthority as members, the facilitators are very
rarely external pedagogical coaches or psycholegist

PLC facilitators need to follow 28hour trainingcoursefocused on the following theme€£ommon
understanding of process quality in addition to the content and structure of the ISSA Principles; How to
ensure the reflective practice in professional learning communities?; Establisbfegsonal learning
communities; The structure of the professional learning community meetog do adults and
practitioners/teachers learn?Different needs opractitioners/teachers; The phases of professional
development; Reactions to changefter this training, facilitators, usually working in pairs, gather
practitioners/teachers at the level of their institution (preschool/school), and initiate developing PLCs
together with other practitioners/teachers. Each PLC hastaehour meeting per month.

Since 2012approximately150 PLC leadetsave beeneducated in Croatia by OA SH®ese leaders
have organized PLC meetings faoughly 750 practitioners/teachers (for example, preschool,
elementary school, subject teachers, psychologestsl pedagogicatoaches). About half of those who
participated in the pilot year of this model almost six years ago, continue to work today.

In order to encourage practitioners/teachers to develop cooperafiom the very beginning, one of

the goals ofan initial PLC meeting concerns-coeating conditions for a safe and challenging learning
environment. In addition, for all succeeding meetings, facilitators create activitias allow
practitioners/teachers to get to know each other bettand to understand eact?2 1t KSNDa @I f c
attitudes, in order to recognize and develapsharedvision andset of values. As a framework for
discussin@gO2 YY2y @AaAiz2yr t[/ YSYOSNHER dzaS (GKS R2Odzy S
-L{{! 5STAYAGAZ2Y ! greafterdafefred fodasLt{ JRIOH2 BESFAYAGA2Y
2015).

The childOSY G NBR LN} OGAOSa Ay L{{!Qa G5STAYyAlUAZY
LINF OG A G A 2 y S NEnteia&ion® tarSilBAnQ commuNilyiviclusion diversity and vhaies of
democracy assessment and planningeaching strategieslearning environment andprofessional
development. Each year, each PLC selects one of the seven areas they wish to enhance. In additior
each PLC independently determines which segment okwioey wish to tackle within this area and

the time they will dedicate to it. The goal is to guide the PLC towards the development of quality child
centred practice, and at the same tingéve greater leewato each PL@ plantheir own vision. At the
end2¥ SIOK YSSGAy3az t[/ YSYOSNE RS@St 2L GKSANI
chosen focus area. The plan describes what they plan to achieve or change in their practice by the next
meeting, what actions they will take, what resources they mgttd, and who caassisthem.

11This document (each member of PLC receafese copy) describes quality chitgintered teachingpractice based. A
free copy in Croatian is availablehatp://www.korakpokorak.hr/upload/vrtici/praksekvalitetaizvrsnost/issa
standardibrosurazaweb.pdffor preschool practitioners/teachers arad

http://w ww.korakpokorak.hr/upload/Sadrzaj/issa_definicija.foif elementary school teachers).



http://www.korakpokorak.hr/upload/vrtici/praksa-kvaliteta-izvrsnost/issa-standardi-brosura-za-web.pdf
http://www.korakpokorak.hr/upload/vrtici/praksa-kvaliteta-izvrsnost/issa-standardi-brosura-za-web.pdf
http://www.korakpokorak.hr/upload/Sadrzaj/issa_definicija.pdf
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¢g2 2NJ GKNBS Y2yidKa FFOSNI GKS GNIAYyAy3I: 2yS &ad
After the meeting each facilitator is asked (they are not obligated) to send reports of the meetings
with the teams ad practitioners/teachers' evaluation of that meeting. They also te@vepportunity

to receive online mentoring support.

Each team meeting aims to:

Work on creating a sense of unity and strengthening cooperation betw
practitioners/teachers.

Presentperformed activities and reflections of at least one PLC member.
Create a common understanding of qualityat benefits children and farfies.
Think about activities that could be used to improve quality in the selected focus area.

Revise practitionesteachers individual professional development plans.

Experience and evaluation

During the monitoring of the PL@QA SbS developed an online anonymous questionnaire for PLC
participants (facilitators and other practitioners/teachers). The questionnaioeganized in two parts

with closed and open questions concerning what it means to take part to the PLC and what kinds of
effects this participation has on their way of worki#gtogether, 71 PLC participants gave responses

to the questionnaie. Most respondents were preschool staff (62%f the respondents and primary
school staff (22%)The other respondents weregrincipals (3%) and school/preschools coulwssl
(pedagogies, psychologist, speech therapist, etc.) (13%). Most PLC members who resportded to t
guestionnaire have up to twgearsof experience of professional development in PLCs (82%).

Somenoteworthy findingsfrom this studyare as follows:

Positive impact on children and familie3he majority of participants think that PLCs have

a positiveinfluence on children's development and learning, and on building partnerships with
parents and famiés For example, one practitioner sayBhinking about children and what is
really necessary for them, and not what is important for the practitioneoes.

Strengthening and empowering each otheHalf of the respondents claimedhat for

them, exchanges of ideas and reflections are particularly valuable. Practitioners/teachers value
analysis of their own practice, selfsessment of their own work, disssionsof video
examples from their own practice ttiat of other colleagues. In comparison to previoaktlv
meetings', half of theespondentsnote Of S NJ RAFFSNBY OS Ayof iKS
the group. They say that members are more open to speak, feel more at ease with each other,
andaremoreNBf | ESRY S¢Sy 6KSy (I t1Ay3a lo2dzi GKS.
says:'In the learning community we have the opportunity to talk, aés; and think together,

while in other forms of cooperation we are more passive listen&nether exampleWe have

a different goal: not to criticize and evaluate but to assist each other in the improvement of
school and individual professional devetwnt'. During the focus group with PLC members in
primary school (Vonta, 2016), teachers stressed that tseliconfidenceas it related to
LINEGARAY A ljdz t AGe& SRdzOI GA2Yy A &feeVrateomigeteRtK S N.
and more sureinwhat yR K2¢ L Y R2Ay3 Y& 2203 l.yR L
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'y 20KSNI S anOuéhNdora tapabler'to dfine professional issues with @otids ¢ K S &
also started to accept observations of other professionals in their classrooms as something
positive, something that could help them improving their own practiceand understanding

that they are good teachers. This is important, especially if we consider that until the
introduction of the PLC initiative, the practice observatisas generally perceed to bean
exercise irtop-down control by educational authorities.

Experiencing ownership and increased motivatioiie questionnaire demonstrated that

PLCs have the ability to 'give back' autonomy to practitioners/teachers, so that they
experience owership over their own learning process. ConsequeRbyCpositivelyinfluence
practitioners'and teachers' motivation andheir perception of selefficacy.One practitioner,

for example says: 'PLCs help practitioners/teachers to manage their own psidesl
development both by deciding on the area of their practice they want to improve and by
deciding dynamic of change. In this wéyey change the system in a botteap wayQ ®@ ! y R
'We are more ready to challenge and change ourselves anghtfieonment'.

Developing a collective storyin comparisorto the start of the PLC, many participamtsw
believethat it is crucial to build a sense of communityhich allows them to appreciate and be
appreciated by colleagues, to experience trustb®open, and to work in a group without
stress.In regard tothe influencePLCs have hazh aninstitutional level respondentsprimarily

pointed to positive changes$n the institutional atmosphere and in the capacityo build a

shared vision of quality and unity.

Conclusions: strengths and challenges

PLCs havea LR AAGA GBS Ay Fi dzSyO0S 2y OKbyfiRpkdBingQ a
practitioneld Q teayhRr€rompetences. Thisccursby building common understanding
of qualitypractice, exchange of ideas, reflection and improvement of everyday practice.

PLCositivelyA Y Ff dzSy OS LINI Ol A ( A 2bf §rahEng thénSdutOni§riyNE
to plan their own professional development, which gives them the abilityntmduce
changedo their own practice andmprovestheir perception of their selefficacy

Time is needed in order tdevelopPLCs and to actually experience change in pracice.
positive influence is visible and sustainable after several years of PLC impleioantat
leasttwo to threeyears are needed to ensure quality improvement.

PLCs havapositive influence oraninstitutional (preschool/school) levély improving the
institutional atmosphere and bybuildinga shared vision of quality and unity

PLCs hava Wo 2 Gdzl3y L2 AaAGA PGS Ay Tt dzSy OS 2Ty sustdinS
their influence on the system, PLCs should be expanded isgireols and schools.

The structure and content of team meetiggas well asthe presence ofcompetent
facilitators, playa crucial rolén the success of PLCs.

PLC facilitators should have continuous support through networking and other initiatives.

Preschool and school leadenequire more knowledgeabout PLCsand support to
introduce themin their institutons.
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3.3. ITALY (Pistoia): Collegiality as basis for PLC

By Donatella Giovannipand Laura Contifi

Introduction

The ECEC system in Italyisrently transitioningto adapt torecent regulationghat establishedan
integrated systenirom O to 6 yearsld. In reality there is still a long way to go in order to realize this
the system remainsplit, with different management structures and responsibilities for the years
old and the 36 yeasold sectors. Practitioners in childcare centers and keais in kindergartens have
different qualifications and different salaries, which at the time of writing maitesne of the
difficultiesto create O to 6 pathways.

The 0 to 3years oldsector hasuindergonemanyadditionalchangeguringthe pastfew years For one,

there are a variety oflifferent providerswhich now manage the servicedt is nolonger solelythe
municipality that runs settingdyut there isan increasing number of private entitiethe latter have
formed different relationships with theY' dzy A OA LJ f AGeX 6KAOK NBOlIAya
& dzLJLJ2 .NYisegpriichangeis that, alongside traditional childcare centrefere has been an
introduction of severaldifferent new types of servicescéntro bambini genitori, spaziogiocand so

on). The new services are meant to offer variety and flexibility for the different needs of families.

The shift hasmoved thefocusfrom each childcare centrago the quality of the entire public/private
system (although many differences still exist irfatiént regions). Each municipality is in charge of the
quality of its services (public and private) and nitust provide opportunities for continuous
professional development (CPD). On a structural level this means also prosfidlickéree hours to
staff.

In order to realize this, specific structures of pedagogical coordindtzare beerestablished in each
municipality. These structures are responsible for organizirgeiice training, reflection moments,
planning, observationgand pedagogical documentismn. Pedagogical coordinatgris this contexfare
leaders/facilitators that support teams in geflecting on everyday practice.

Within this framework, specific regions have worked towards qualitying the last 50 years, with
recognition from the nabnal and the international field. This is especially true for Emilia Romagna
(the Reggio Emilia approach), but also Tuscany. Tregiens haveover decades, developespecific
wO2YYdzyAlG @ I LILINE I OK S & dnd Foriihafi, 12005 basedd thenconceptTof cb | G |
education (working in collaboration with families and community) (CatandiC 2 NIi dzy' | G A = H n
2010; Rayna, Rubio, 2010). the 70s the first experiences oflemocraziascolastica(school
democracy) (Catarsand Fortunati, 2005)took shape: ECEC services and schools started being
organized through specific committees made of representatives of staff, parentnd municipalities.

The heads of this change were Loris Malaguzzi and Bruno Ciarprogibnents ofa socal-democratc

pedagogy.

2 AGKAY GKAA FNIYSE2N]

S GKS wS3Azy 2desighatmidy @ K
I O02KSNByY(d LI dGKgle F2NI RAFFSN

Byl aSNBAOS&akaOK2

12 Donatella Glovannini is head of the ECEC syst8raf@he Municipality of Pistoia.
13 Laura Contini is head of the ECEC systé&nof3the Municipality of Pistoia.
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vertical and horizontatontinuity (®e chapterl.1.Improving ECEC and school quality: the crucial role
of the workforcg: the private and public sector, the connection between childceeaters/schools
and other services in the neighbourhoahdthe continuity between different educational levels.g.
between childcare and preschgealnd between the latter and primary school). The relationship with
families and the community is cruciakre. The coherence of the approach is guaranteed through
investment in a specific system of pedagogical coordination thiettvides aframework. This
framework isat the same timesubject tocritical deconstrucion through cereflection in teams.

This case study focuses on Pistoia, a small municipality in Tusdanolg,is arecognized examplsince

the 60s In 1964 the first municipal kindergarten was opened, and in 19h2 first childcare centre.
From 1987 new types of services have been desd for example theAree bambinifor children
between 18 and 36 months and their parents. Despite the national policy, in Pist8iaand 36
services belong to the same sogiedagogical project and are built within a common framewaork. This
means that here has been investment on an institutional leweihe following aspects:

1. Practitioners (€8) and teachers (8) have the same qualification amgkarly the
samewages whichhas allowed focreating exchanges and continuity between the
two sectors.

0-3and 36 services have the same calendar.

3. Specific common CPD paths are provided for practitioners and teachers together
(alongsideother distinct path3.

4. There has been possibilityto experimentwith the spaces and the organization in
both settings.

Pedagogical coordinators have worked in this direction by creating coherence and continuity. A
specific kind of PLC has been creatédh G K | F20dza 2y 6KIFG 6S OFy (
exists on many levels (professionals, teams, institutiong, &imiliesand communiies), in order to

offer children and families coherent contextswhichto grow.

Set up of the PLC

Within this framework a coherent CPD plais drawn up involving practitioners/teachers and
assistants of ® services/schools. The focustisinvest inl) each professional, in order to support
his/her professional growth; 2) the team, through pdearning activities, with attention to the
richness of a dierse teamand 3) the community, in order to create a coherent contéhxt iscapable
of keepingthe ECEC services and schools, the eihd other servicesjnvestedin the integrated
public/privatesystem.

The starting point isan acknowledgmenthat learning happens through relationships. CPD is an
investment if it supports the capability of listening, of exchangargl of negotiating different points

of view. This capability supports the creation of a coherent context, which is at the same tintdecapa
of changing in order to increase the wellbeing of children and families.

Overthe years, this vision has taken shape throwghiouskinds of methods and actions:

common projects(progetti corali), where services and schoalork together (expositions, events
in the city, congressestc.);

common meetings (intercollettivi), where teachers/practitioners from different settings meet
order to cereflect on specific projects or themes related to ECEC
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pedagogical exchanggscambipedagogici) through common irservice training

pedagogical partnershipgpartnerships pedagogiche)hrough which different services/schools
co-reflect on their pedagogical documentation (videos pictures, observations and sarah)
international exchangs, through experiences of jeshadowing, participation in international
projects, and study visits in other countriesStudy visitsinvolve practitioners/teachers,
coordinators, policy memberandresearchers, with the aim of connecting all parts of siystem.

All of thiscreatesl A LISOAFAO t [/ T T2 Qah Sttentich 16 theVigdviNdal, sha (i 2
groups,andthe community. This is whatisferredto byW O2 f £t SAA Lt A 1@ QX KA OK
of PLCs in Pistoia. Collegiatitgates coherence, with the indirect (but primary) aim of increasing the
wellbeing of children and families.

2 A0KAY GKA& | LIINBIFOKXE &ALISOATAO WwWaz2O0Alt fSINYA
staff to better understandsome processes (e.g. how to communicate with families, how to support
childrer@ interests, their social interactions, their ways of exploring the wetticl). Within a bottora

up approach, staff in ECEC settings have been askitkntify their specificfocus area, considering
the identity of each service/school and its strengths and critical points. Eachttesamnchosespecific
documentation materials related to the chosen area. Practitioners/teachers hadntdysethese
materials and to create a preatation of their conclusions to be shared with colleagues of other
services/schoolsThese colleaguesould then critically reflect on what was presented and exchange
points of view on it. The aim was to create-mflection moments on common themes. This
experience has put professionals in a central position, giving them direct respondibilitiieir
growing process, which is amegralaspectof PLG.

The role of pedagogical documentation is also crucial here. Working with pedagogical documentation
(pictures, observations, videpandanythingli K & Wi St f 4aQ GKS ai2NARSa 27F
service/schoolfhas a long and strong tradition in Pistoia. By facilitating communication among actors,
as well as with colleagues from other giees,\Pedagogical documentation favours the development

of a real intersubjectivity (aexchange of perspectives amongst the actors involved). This exchange
gives voice to the diversity within the group and becomes the basis-tmostruct meaninggPeeters,
Sharmahd, 2014, 416 0 aSNWA Y3 YR R20dzYSydAy3a | mBitusy 2 i
(Giovannini, Gandini, 2003), a way to listen and give vaicd,arethus a way to express and build
democracy (Tognetti, 2003; Malavasid Zoccatelli, R12), which isan essentialattribute of a PLC.
Reflecting together on a picture or a video is an important way to deconstruct, reconstruct and
negotiate implicit and explicit ideas, and to transform practicelat basis

In Pistoia specific effort hasbeen paced onthe development of documentatiorincludingW®g SS{ t &
RA | NTheSe dpedritten by practitioners/teachers at the end of each weeld they contain the

main points of the process dhe week for children, families anstaff. Besides being amportant
instrument for common reflection, diaries are also a way to communicate to families and the
community about what is happening in the service/school. This experience and investment in working
with diaries has been implemented througpit a long poject that connects research and trainirithe
project has been carried out in collaboration with the National Rese@almcil (Consiglidazionale
delleRicerche Istituto di Scienze e TecnologlellaCognizione) (Picchio et al., 2012).
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PLC experien@nd evaluation

In order to evaluate the PLC experiennePistoiawe useda mixed methogrelyingon: 1) secondary
data obtained by previous questionnaires and interviewk key actors (parents, stafand
coordinators);and2) focus group withpractitioners/teachers.

From theresponseswe can conclude that staff motivation is crucial when drepga PLC anbuilding
collective responsibift Sipporting staff and recognizing the value of their gab a very important
element in building and mintaining PLCs. Pedagogical coordinativesefore have a significant rol®

play. One practitioner notes that¥he recognition that we get from the city, from families, from the
municipality 3A @S dza Y2 GA B GA 2y ® | AhRhervsgsihodvatioricames flom O 2
0SAYy3 Ay | ANRgAY3I LINRPOSaa GKIF G &dzLlLJ2 NEndtheri K S
Wnowing that our job is important, that we are important for families, this gives us motivation. We
know that we have a big sponsibiliffd@neteacherstates that,W¥hen your voice is not listened to,

then you feel d&r2 G A O 6 SR® | SNB ¢S T.&harly AdyKd Sia GAS AK AFS |
I LILINE | OKQ AY ®K AR CLankNGiEabgnized gh8 WaliedNS | 1 Sa  wO2y
OANDESQ Ay 6KAOK adlr¥F Y20AQF A2y OFy 3dINRGO

{KFNAY3 YR NBTfSOGAYy3T (23SGKSNI I NB WedayeRucky Sy (i
because we have many occasions to reflect [...]. Reflection needs a context that siuppsts

LIN} OGAOLFtted | SNB ¢S KI @S | 3.2Aadher Qdfgsbidhahgtds,i A 2 y
Reflexivity here is present thanks to a coordination system that accompanies us and gives us ar
external eye that allows us to reflecton ourpraddS A GK I OSNIFAY RAalGlyO

The crucial role of a pedagogical coordination structure is evident peogjdedit gives orientation,
motivation,and thepossibility to cereflect,to plan,and toshare observationdgt implieslearning from
each otherm an active and democratic way.

Pedagogical coordinatoraust strike aéalance betweerrienting professionals, and allowing them to
empower themselvesPedagogical coordinators are important leadasthey providea framework to

the groups yetthey arealsoWR S Y 2 ONJ (i A QmuétfadiitRtS dédmnunicatioiwithin the team

and devolve responsibility to the teams themselves. Coaches can stimulate ECEC practitioners in
YRAAO2FSNAY A ¢KI G, pAd byltdang foArookiaScencrétdigatipris fran diffenenty
perspectives (Musattind Mayer, 2003; Catarsi, 2011; Peeters, Sharmahd, 2014).

Working in this way takesall aspects of what we call a PLC into account: there is investment in

reflection on practice and in dgrivatisation of pratice, collective responsibility growanda common
vision andset ofvalues.

Conclusions: strengths and challenges

PLG should invest in a common vision and framework that orients pedagogical practic
the whole 66 systemjn both the public andprivate sectos.

Creating an integrated system is not easy when different providers and different wa
conditions exist in different settings. It is important to invest both in a common framev
(common meetings, exchanges) and in fair and sustainabt&ing conditions.

Thekey principle2 ¥ G KA & @A & Avdhighmaaas ceddingfa StSrd hdtwiork @ntoif
services/schools, the community, the municipalities, other servimedfamilies.
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PLGinvest in a strong system of pedagogical cooatiion that orients ideas and practice. Tt
AYONBIFaSa adl¥F¥Qa Y20A0F A2y 6KAOK Aa

A competent system is needed, with collaboration amotige different levels: the
economic/political one, the administrative onandthe soco-pedagogical one.

There is investment in structural conditions thagrmit participation ina PLCfor example
providing staffwith child-free hours to reflect, plan, observe, documeandpeerlearn.

PLCs needo connectresearchwith practice in orde to support changgfor example,in
Pistoia this has beeachievedthrougha collaboration with the National Research Council.

3.4. SLOVENIA: A multilevel approach to PLC

By Tatjanavonta#

Introduction

This case study describes the vision antivities of the Step by Step Network Slovenia (SbS Network)
specificallyjt focuses on thesetting up andnanagment ofa professional learning community (PLC)
whichincludesECEC services by connecting different levels of the system.

ECEC in Sloverimorganized as a unitary system for children agksyenmonths up to six years old
and fallsunder the auspices of the Ministry of Education, Science and Sport. The goverseteittie
relevant legislation and the ECEC curriculum. Municipaktiesegponsible forproviding enough ECEC
places, and for implementinipe national curricular framework.

The national curriculum was introduced in 1999. It sets out broad goals and principles for early
childhood education, 1Bd represented ahift awayfrom the traditionalemphasison content towards
SYLKIaAT Ay3a GKS LINRBOS&aa FyR SylofAy3d LINF OGA
Bahovec et al., 2007).

The programmes are implemented by teachers and teacher assistants. In some ECEC lsattiaye t
children from the Romani minority, Roma assistants also work directly with children. Early childhood
teachers have higher education degrees, teacher assistants have a vocational qualification (upper
secondary)and Roma assistants have a vocatiaqaalification for Roma assistants.

According tayovernmentregulations (Collective Agreement for the Education Sector in the Republic of
SloveniacY2f S{ GA Gyl LI23I2Rol 1+ RS2k @yz2ai HtdemsS A
2016), practitbners with at least an intermediate education are obliged to attend five days (during
working hours) of irservice training per year difteen days every three years; other workers are
obliged to attend at least two days per year or six days every theaesy ECEC centre direct@re

obliged to organize training and other continuous professional development (CPD) activities for

14 Tatiana Vonta is amassociate professor at the University bijubliana senior research associate, international
consultant. She is also former head of Center for Quality in Education Step by Step at Educational Research Institute,
Slovenia.
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practitioners within the yearly work plan and to enable them to participate. On a structural teisel
alsomeansthat child-free hoursmust be providedn orderto join the trainingactivities, and taeflect,

plan, and observe. At the same time, it ihe obligation ofpractitioners to participate in those
activities, although some tend not to be very involved. CPD is thus &otlobligation and an
engagement. However, a problem with attendance exists becawsey ECEC settings do not have
replacement staff available. Many CPD activities take place in the late afternoon or on Saturdays. The
costs for CPD activities are incorppr& R Ay (12 (K&A VAR AINHZ¥ENOa o0dzR3
are required activities and coutdwardspromotion.

Set up of the PLC
Within this context, theSiSNetworkplaysa significant role in organizing CPD activities.

The SbS Network was instituted in 2002 to manage the CPD activities of those practitioners who
successfully started to implement the holistic and complex ®teftep (SBS) Program. The SBS
Program was initiated by the Open Society Institute in 1995wasllater transferred in1997 to the

ERI Institute, thePublic Research Institutiom the field of education in Slovenia, where the
Development Research Centre for pedagogical initiativesvaB®stablished and renamed one year
ago tothe Centre for Qualit in Education.

The interest in being involved in the SBS program was, high it has been acknowledged that this
program had a major impact on the introduction and implementation of the national curriculum. The
Centre provided training to everyone intsted and helped in organizing visits, observations and
presentations in the ECEC settings.

By 2000, activities in this innovative project were broadly implemented throughout Slovenia in 231
classrooms in 38 ECEC settings (Vonta, 2015). In order tonstistaCPD activities, in 2002 the SbS
Network Slovenia was established and it is still successfully operating. In Slovenia, ECEC institutions ar
not permitted to pay fees to associations or networks, howeteey can choose providers for CPD

and pay fothose services. Thereforthe SbS Network has charged fees for professional development
G2 Ada YSYOSNEQ AyadAdGdziaAzya RSLSYRAYy3 2y (K
activities.

The SbS Network started with practitioners/teachers and amsistfrom 100 classrooms. In 2005, it
involved 250 classroomshore or lessand in 2010 around 370 classrooms and 703 teachers and
assistants. Todayaround 800 classrooms are involved and 1800 practitioners/teachers and assistants.
The number of ECEC iitistions has remained around 240 (Vonta, 2011). The increased number of
staff from a relatively constant number of ECEC settings shows that the SbS Network activities have
been mostly spreading on the level of the institutions already involved, whilehtra from new
settingsae slowly joining. One of the reasons for this situation is the fact that the Céasaever had
enough core staff to support a very large network.

In 2010, the Centre provided a qualitative evaluatidiits activities within tle institutions involved. In

2011, a quantitative study followed (Vonta, 2011). The results of this evaluiatithe SbS Network

to shift toward a more bottoraup approach by giving space to actions initiated by practitioners. At
that time, the concept andole of professional learning communities (PLCg) been introduced to

the Network® members. More responsibility Hdeen put on the practitioners/teachers themselves
GKNRdZAK LISSNI YSY(i2NAYy3 |yR &KIFINAY3I SELISNASyOS:
to strengthening and developing the proactive abilities of practitioners to be more independent, more
partidpatory and autonomous in decision making around the quality of educational processes; to be
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more proactive in searching for solutions in areas where there are doubts or questions, to be able to
advocate for their profession and influence development af #CD field with active participation in
sharing their points of view and their experiences even on the international level.

More specifically, every team goes through a -estfiluation process, defining their strengths and
critical points, finding outvhat their specific needare, and deciding about the Focus Area they want

to work on. After they have chosen the Focus Area (7 areas,gkisf)deconstruct the meaning of the

ISSA Principles of Quality Pedagegyl indicators in that area (ISSA, 2009).the next step, the
innovation phase, they prepare a framework plan for changes they will implement and research in
their practice together with indicators of success. The plans are shared among all members in the SbS
Network.

Tankersley (2016, A1-14) described the processes in teams in the following steps:
Introduction to theory and seeing the theory in practice.

Engaging in individual sedvaluation of their practice as well as group reflection on
practices within the kindergarten using theiittiples of Quality Pedagogy.

Choosing a Focus Area to concentrate on and deepen understanding.
Teaching how to do observations.

Engaging in peer observations focusing on collecting evidences and examples o
practice.

Videotaping practice to reflean it.

Engaging in professional discussions around the peer observations and videos referrir
to the resources in the Quality R®urce Pack.

Planning next steps anéflectingon changes.

Currently the Centre offers various packages with different services and prices from which members
Oty OK22aS® ¢KS aSNWAOSa Ay LI O1F3Sa INB RAFT
needs (for beginnersyr for more advanced members). They incl@® 2 NRAY | 12 NBAQ NB T
director meetings, exchanges, joint observations and reflective meetings on every day practice,
regional meetingd Y R I WaOK22f F2NJ O22NRAYI i2NARQ®

In this way, the PLC created by the SbS Network operates on diffevetd:len the level of each ECEC
service, on the inteinstitutional level among ECEC institutipaad on the individual level among all
members of the SbS Network. Participatioriha PLCat the institution level is in the majority of cases
voluntary. Tams at the institution level include early years teachers and teacher assistants, in many
OFasSa LINBaOKz22f O2dzyaStft2NEX az2YSGAYSa GKS Ay
departments)and in some cases Roma assistants.

PLC experien@nd evaluation

The PLC experience has been asmdythrough the results of qualitative and quantitative studies
carried out at the Educational Research Institute (ERI) about the operation and impact of the SbS
Network, the documentation at ERAnd the reslts of the case study on implementing the Quality
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Resource Pack (ISSA, 2009) in Sloymo@ducedby Dawn Tankersley (2016) for the International Step
by Step Association (ISSA). Tankersley used diverse sources for data collection (intervigiws with
core team,the former and current directoradvisoryboard members, trainerghe wre team in the
centre, parents, teachers, assistant@nd administrators). For additional data, we conducted focus
groups with ECEC institutidddirectors/directors and PL@dders/coordinators in three institutions
involved in the SbS Network.

Through the analysis of our data, we can identify the impact of PLC activities from different
perspectives:

Children:All information collected has been from parents or professionatf StaECEC services. In

the interviews for this case study, directors mentioned that in classrooms with teachers involved in
GKS {06{ DbSis2N] SOSNRUKAYy3I asSSyvya G2 Nizy Y2NI
attention to the individual rhythms andnterests of childrenOnedirector states that children are

much more connected with the surrounding community, and that the community started to be
more responsive taooperaton with the institution. Staff implement activities where children from
different classrooms cooperate, so their possibilities for different interactions are richer.

Parents and communityThe PLC supports ECEC professionals in being more open to parents.
Indeed teachers recognize that they have changed their communication style with parents
(Tankersley, 2016, [9). At the same timeparents say that teachers are interested in their
approaches towards their children and are searching for better solutions Wi tin approaching
SIOK OKAfR® tINByida Fftaz2z 1y26 GKIG GKSANI OKA:
and that it is important that teachers are engaged in CPD, since directors and coordinators inform
parents about it. Families know th#te community is also involved, professionals are more aware
of all other services that exist in their areand they call for collaboration. Teachers are also more
capable to express their professional opinion when they communicate with other servict®e At
same timethe community itself is more aware of the work of the service and open to take part to
its activities.

Professionals/teams:A study conducted by Vonta (201fpund that staff had changed their
practice in interactions that support learnipgctivities that require taking into account individual
differences, selfevaluation reflection, autonomy, partnership with parents, awarenessd

sharing knowledge and experiences. According to directors, staff are constantly looking for answers
totheljdzSaiAz2ya FTNRBY GKSANI 62NJ] A Y they Kehacheds) arét a4 NE
researching their practice, they see their progress, they are satisfied with themselves and are happy
GAGK GKSANI 220 ¢KSe R2y Qi vy $oShow th&rBspetXoNiBed (i 2 N
efforts in my reports, with visiting their classrooms, observing their work from time t@tine ! G
al'YS GAYSI 2yS 2 Fthese KiBd¥ of PprindeRseas an&ed timie Kdspecialy at the
beginnin® ! v 2 (i K Soils 8uk tNab &l (saffNareLiore sensitive to the diversity among
children, parents and community members.

Anotherimportant aspect is that team working includes teacher assistants and that they appreciate
being part of the PLC (Tankersley, 201617). Involvement of assistants is crucial in order to
AYLINR @GS ljdzr tAGes a adFdSR Ay | LINBGA2dza b9{ !
Interviewed trainers pointed out that the strength of the PLC is in the teamwork, which needs to be
constantlydevelopedas it is not a clogkend process. From interviews WiECEC and school staff
Tankersley (2016) found out that working in learning communities supported staff to take more
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risks individually and as a group. This was confirmed by one of thetatisewvho mentioned that

the environments in learning communities are much more supportive, professionals listen to each
other, shareandopen classroom doors to other practitioners, which means working towards a de
privatisation of practice.

This is alsgroved by the fact that half of the practitioners frothe Network expressed their
readiness to open thedoorsto other teachers to observe their practice, and expressed their wish
G2 204aSNIBBS 20KSNRA LINI OGAOS 0+2y il X HAMMO®

We can conclude thatthe SISS i 6 2 NJ Q&4 | OGAGAGASA KFR | Ll2aAi
Nevertheless, there is still a lot of work to do in order to find processes that will help professionals
in being more open, confident, reflective and independent.

Leadership and instittional level: The SbS Network trains coordinators on how to facilitate
meetings. Thetraining reinforces 4t KS 02y OSLJi GKIF G GKS O22NRAYI
0SS OKSOM @G 1MHz0G A2y 2F (1y26f SRIST AyaidSltaRrs2F
Ffa2 KIFI@S NB3AdzZ I NJ YSShAy3aa (23SGKSNJ gAGK 20K
least once or twice a year. The interviewed coordinators point out that they learned how to be
open to different opinions; how to formulate a specific wipin professionally; how to prepare
themselves for activities with adults; how to have greater -selifidence; how to understand
better what is the chilecentered approach; how to connect ideas and conclusions; how to care for
other team membersandhow to be responsible for their participation. They also stressed that it is
very important forthemii 2 KI @S YSSiGAy3a oAGK 20§KSNI AyadAid
The role of leaders iaglsovery important. Howevermmany questions still exist on how to improve

their competences and on how to guarantee a certain continuity of leadership, since turnover is
quite commonnot only among practitioners/teachers, but also among leaders themselves. The
complexity of a job that is rarely supported could probably be onde@ftasons for this turnover.

PLC experience and evaluation

PLCs should shaescommon vision andet ofvalues. A framework is needed. At the same ti
this framework needs to be open to be critically deconstructed and reconstructed, Ph@s
need a combination between tegown and bottomup approaches.

De-privatisation of practice (shared observations, meetingts.) and reflective and tdepth
dialogues are needed.

In order to realize albf this, childfree hours for all staff aremeeded. In Slovenjahey are
foreseen for teachers/practitioners and also for assistants (although in a different amount)
supports giving value to a diverse team.

Childfree hoursare not sufficient. There needs to albel  LJt |y 2y  UYhdheé ¢hifd-
free hoursin a meaningful way.

There is investment in collective responsibility because of a bottpnapproach. This mear
involving everyone in the decisianaking process and in @mnstructing meanings and action:

The PLC is a network thavorks on many levels interacting with each other, which me
working in the framework o competent system.

PLCs need a connection between research and practice: in Slovenia, the Centre is par
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Research Institute and researching quality is ohésmain focuses. This is a very importe
aspect that allowspractice toconnectwith research and to enrich both. Being involved
research is for professionals a way to grow in their job, to reflect on it and to value it. A
same time this is fo researchers an opportunity to be involved in practice and to look
improvement together with the staff.

The role of leadership is crucial, so more attention shoulglaeed2 y f S RS NA Q
Providingcontinuity is also important. Changing teas carraisea lot of challenges foa PLC.
l'd GKS alyYS GAYS: O2yaARSNAyYy3I GKS t[/aQ
and support would help them in their role acenstantlypresent.

Documentationat [ / Q& LINR OS & a S aiblatdiandlésRconanbinitiys] @R othe
colleagues (Tankersle3016, p.21).

Official financial support for PLCs is needed in order to make them sustainable erriong

CHAPTER KEY POLICY IMPLIONSI AND
RECOMMENDATIONS

Improving learning and wellbeing for children and families, through an inclusive and holistic approach,
is the ultimate aim of educatiorContemporaryEuropean policy and research recogsitteat this aim

can be reached through higfuality ECEC servicasdaschools accessible for all. In the same way, it is
recognized that quality is connected to a professional and competent workfercegking within a
YO2YLISGSyil a2aiGSYQr 4gKAOK AyOfdzRSa O2f €t 062N (A
ascompetent governance at policy level (Urban et al., 2011; Vandenbroeck et al., 2016). As stated by
severalresearch and policy documents (Moss, 2009; Peeters, 2008; Pourtois and Desmet, 2004;
European Commission, 2015), our societies require a workfapahbte of dealing with differences

and commonalities by valorising thein. order to achieve higher quality in the educational system, we
need professionals that are able to negotiate, to reflect on the meanings of what they think and do
0 { OK | y &ndto questian themselves. Competent systems are needed, and collaboration among
different stakeholders and services/schools is crucialindicatedo @ §(KS WgK2f S & 0K
(European Commission, 2015c). Investing in this direction would mean créating? O2 Y Y dzy A
BA & A 2y Qeadh hildsakdh fally can grow, be valued dmdrecognized. This should decrease
early school leaving as well (ibid.).

Professional Learning Communities (PLCs) are one afti@ellinganswers to this call. By investing

in the relationshig among professionals, families, communitiesnd services/schools, and by
supporting their capability of respecting and learning from each other, PLCs give voice to competent
systems focused on inclusion and respect for diversity.

Considering the confusion about the identity of Btdgiay, and taking into account the importance of
a clear investment in this direction, our report analysed the meaning of, &l place in competent
systems, and the strengths and critical pointghafir possible realization. This has been done through
a general overview, followed bfpur case studies ifour European countries (Belgium (Flanders),
Croatia, ItalyandSlovenia).

Based on the literature review and the case studies, we highligfitedcriteria as crucial elements
characterizinga PL@ identity. These elements are important both for the ECEC and the school
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systems. Our conclusions and recommendations focus on these criteria and thus conceEQEh
and schookectors

In general, allof the recommendationsinfluence each of the five criteria, but for claritywe
differentiate between them

More specifically:
1. bSSR F2NJ 4G FF YSYOSNBR (2 FTNBEUSKIRARI 53
with colleagues about educational mattersased on daily practice.

All our case studieimdicatehow co-reflecting on practices important for a team and amongst
different teams. Group reflection and dialogue are keys to transiogpractice in order to improve
quality for children and families

PLCs need tprovide all team memberswith a possibility to grow and learnincludingdirectors,
pedagogical coachepractitioners teachers, assistanigetc. Thisequires 1) different kinds of CPD
activities for different levelsand 2) a variety oflearning methodsaccommodatinghe different
needsof the participants Reflection can be organised on an individual, groufnter-institutional
level, and can be supported Beveralways (observations, supervision moments, team meetings,
seminars, pedagogical documentatigol) shadowingetc.).

PLCs benefit from theonnection of research and practic®articipative research, in particular, is
important in this field because 1) itlaws to professionals to grow in their job through reflection;
andH0 A0 NBLINBaSydaa | gle G2 @FtdzS aidl ¥FQa 2N
time, research benefits from being involved in practice and the whole process createstiactives
circular path that supports quality improvement in PLCs.

Recommendations
Policy makers in Member States should invest in:

Childfree hoursfor all staff: contracts should guaranteespecificamount of paid hours
without children during whicleCEC and school stefin reflect on their practice.
Teammeetingsand other activities to reflect on pedagogical practice: planning, observatic
and documentation. These activities should include all membgthe team (includingfor
example Jow-qualified assistants).

t SRI 3 auppgodiby pedagogical coachés order to initiate and accompany the
reflection.

Developing reflective tooldor teams and individual@.g. specific group reflection
methods's).

[ 2yySOGAY3a t[/ Q& thriNghQHe xe@Bonstiip?betWsBra serividediskhno
universitiesor researchcenters.

15 For examplegroup reflection methods such as Analyse de Pratiques, developed in France, or Wanda, developed in
Flanders (BE) and adapted to the contexts of other countries.
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2. Need for staff memberdo move from the classroom doord Yy  kprivétiRaSon of
LIN} OGAO0SaQr o6& 20aSNBAy3a Sl OK 2 jomu®ND A
building relationships with the neighbourhood and community, and engaging in
dialogue with parents.

The case studies show hoabservingone ar2 it KSNDa LINF OGAOST 3IA DA
together asa team, and engaging indialogue with families and neighbourhocl each
support professionals in eoonstructing meanings and practicand lowers the risk of
isolation.

European exchanges or job shadowirgre also noteworthy experiencesbecause they
encourage staff to experi@e daily practice in other contexts, which broadens their
perspectives and supports change in their own practices

Recommendations
Policy makers in Member States should invest in:

Shared observations/job shadowingvhich allows practitioners to learn froeach
other and reflect together on each other practice.

Exchange with other servicgen local, national and European level), which
encourages the derivatization of the pedagogical practice. European projects, st
asErasmus+epresent a significant ggortunity in this direction.

3. bSSR G2 Ay@Saild Ay WwWO2fttSO0GADS noNBgerJ2 v & 7
considered to be thesoleresponsibility ofa principal or single teacher, butather a
collective one.

Evident h the case studieis a bottom-up approach in whicheach actor goes beyond attributing
responsibility toone teacher or directorinstead pooling responsibility and investiimga common
project.

Giving staffan opportunityto constantly reflect on their practice and to learroin each other
encouragesstaff to becomeW| O A @S  Lik tNeir bvidh Aebdhing (pda@ss whichin turn
increases theimotivation. The latter is a kelgenefit of PLCsnot least because instilling a strong
sense of motivation helps to decrease staffnover rates.Staff turnoveris indeed achallenge
many PLCdace since the continuity cECEC and school stafid directors/pedagogical coaches
helps in building a strong PLC system based siraredvision and set ofalues.

Recommendations

Policy makers shouldcreate structural conditions that facilitate peer learning through
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exchangedetween andamong different levelsand actorsin the systemin a horizontal and
vertical way.

4. Need to focus on reaching sharedvision andset ofvalueso I 8 SR 2y OKA
rights and respecfor diversity.

PLCsrequire an open common framework ofa shared vision and set ofvalues, based on
OKAf RNBy Qa NI 3fét (idiversity.yTRe aNfcadhiSstaiild bedemocratic and
communitarian, in which thevoices of families, professionals, childremd the neighbourhood

are all listened to.In this vision, vertical and horizontal collaboration and exchangetéended to

take place amonghe different servicesschoolsand organizations that arewithin the same
territory (ECEC services and schools, and other services in the neighbguifhdisl promote a
peer-collaborative culture in which ECEC services and schools learn from each other. There is nc
superiority of the latter instead, there is an awarenessthat in some fields (for example,
WNBfFiA2yaKALIAQ 2N WSY2(GA2ylf RS@GSt2LIVSyidQo
services.

In order to better respond to the diversity of children and families in PLCs, it is important to invest
in the reflectingand negotiating competences staff. This is supported bgiversity among staff
members asoutlined in aprevious NESET Il repadncerning theprofessionalization of childcare
FaaAradlyda ot SSGSNERX { KINXYIKRX . dZRIAYIFHAGSEZT H

Recommendations

Policy towards PLCs should stress the importana@sbfaredvision and set ofalues based
on democracy and respefr diversity.
Member States should invest in hiringlaerse workforcein ECEC and school services, in

terms of language, gender, and swcultural background.
5. bSSR G2 Ay @S &fapowsrfuMatt& in RaBIXaETngasiEhool culture.

Leaders (school directors, pedagogical coordinators etc.) can be drivers of chlogs.in
competent systems needemocratic leadershighat is capable of combining a togown with a
bottom-up approach Leaders in PLCs need to be ablerient the group, but at the same time
they need to listen to and value each member of the staff, and create shared responsibilities. This
means creatin@ safeplace (in which people feel free to express themselves) that is at the same
time challenging (meaning that people feel motivated in improving and transforming their
practice) for the people involved.

To keep this balance, leadergquire specificcompetences, and they cannot work in isolation.
Besides particular trainindeaders need to be supportetly a strong network thaenables them

to learnfrom one arother, also taking into account that PL&re still rathernew. Investing in
training andsupportwould also help in creating knowledge building on PLCs.
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Recommendations

Member States shouldupport the competences of PLC leaddatgough the creation of
specific training paths for leaders.

Member States should support the establishmenagirofessionahetwork that guarantees
supervision moments and peégarning exchanges for leaders.

To summarisethe abovementionedfive criteria that characterize PLCs represent key elements to be
taken into account, in order to makeontemporary ECEGervices/schools capable of tackling the
challenges practitioners/teachers are confronted with in a mdilerse society. Through PLCs based on
these elements, a collaboratiseemocratic culture can be developed in services/schools that can
contribute toimprove learning and wellbeing for children and families.



Professional Learning Communities /2017

REFERENCES

I {1 INY RNIT = mdpRantedya, JNicdise S (9®15). The SociEconomic Dimension
of Early Childhood Education and Care in EurdpARE Deliverable 5.1, Utrecht
University

Bahovec, E. D., Bregar,&,2 | a XDomidelj M., SajeHribar, N, Japelj, B., Jontes, B.,
YFEEGSEAOT [ & YNI 2 &2 DNR2 | ODIANEl p20EUBPRYYI$ =5
2007 second ed.Kurikulumzavrtce. LjubljandinistrstvozaO2f a 1 @2 Ay OLJ2 NI
T FO02ftaldod2s ot NIMEiSK e EducatdadzaniBpArizhstinxe of Education

of the Republic of Slovenia]

Bing, V.(2005).C1 NNf RN} 441 R hOK { I Y@ZSNJIlIyYy>Z FlYAftaS
[Parental support and cooperationThe family center in a public health perspecfive

Gothia, Stockholm: Gothia

Braj 2 @ A(2014).Rrofessional learning Communities. Leidemernational Step by Step
Association, 2014.

Caine, G. and Caine, R.(R010) Professional Learning Commundtyrhe Art of Learning
Together Virginia: ASCD

Catarsi, E., For:[unati, A2005) (Eds.) Educare al nido. Metodi di lavoroneiservizi per
t QA y FHdufdtidnlin childcare centre¥Vorking methods in ECEC servljcdgoma:
Carocci

Catarsi, E., Fortunati, A2012).6 9 Ra ®0 X b A RUAYTFFEYT AL AY
partecipazionenella LINR LI2 A4 RSt ¢ ¢dza Ol yeé | LILINPECER n
services in Tuscany. S dzi @ >~ ljdzl f Ad& | ¢/ dza QO yN&i A IOWILINE A @ K/ ¢
and familie. Bergamo: Junior, 2012.

Catarsi, E(2011a)(Eds.).Educazionalla f S G G dzNJ  Seduca@vg[Remadindzand t
pedagogical continuify Bergamo: Junior

Catarsi, E. (Eds.XCoordinamentopedagogico e servizLJS NJ f QPgd@igogichl A |
coordination andeCEC servide8ergamo: Junior

AR
¢ d

Cherrington, S. and Thornton, 011b. Continuing Professional Development in Early
Childhood Education and Care in New ZealdBdrly Years, an International Research
Journal, 2013.

Children in Europ€2016)(Van Laere, K., Lund S., G., PeetexsDdssier 8Valuing the
work: a 86 professiorand parity with school teachers

Coe, R., Aloisi, C., Higgins, S., Major, (2084).What makes great teaching? Review of
the underlying research. The Sutton Trust. Onlih&ps://www.suttontrust.com/wp-
content/uploads/2014/10/WhatMakesGreatTeachinefREPORT.p¢@Accessed 8.9.17)

Croatian Parliament2008).Lawon Educatiorin the Primaryand Secondary Schaol



https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf

Professional Learning Communities /2017

Dalli, C. (2008). Early childhood teachers in New Zea@mttren in Europe, 1%), 1617.

DECET, IS$2011) In searchor capacities for working in a context of diversity and social
inclusion. Brussels

Department Onderwijsen Opvoeding, Stad Gent (Department of Education, City of
Ghent)(2010) 25 jaarFreinetonderwijs in Gen{25 years Freinet Education in Ghgnt
Ghert: Department of Educatian

DuFour, R.(May 2004).What is a 'professional learning community'Z2ducational
Leadership61(8): 611.

Dumcis, R., Peeters, J., Ha§jes b ®X Iy [ YRSIKSYX D®> { Al
Ceneric, ., Hulpia, K2014).Study on the effective use of early childhood education and

care (ECEC) in preventing early school leaving (ESL). Report for the European Commission
DG Education and Gute. Brussels

Eisenstadt, N(2012).Poverty, social disadvantage and young childienMiller, L. and
Hevey, D.KEds)Policy Issues in the Early Yedusndon: Sage

Eisenstadt, N(2017)Family support for young children: the Sure Start storyMliter, L
Cameron, C. Dalli, C. Barbour, N. (Eds.) Sdge Handbook of Early Childhood Policy.
London: Sage

European Commissiof2008) Improving competences for the 21st Centugn Agenda for
European Cooperation on Schad®mmunication of thé&curopean Commission

European Commission (author Francesca Ca¢d@)la).] A i SNJ (G dzNE NB DA S g
core competences: requirements and developmBnissels: European Commission

European Comimsion (author Francesca Caena) (201lliterature review.Quality in
¢S OKSNRQ O2y Ay dz y IBrusid®E: Eutopeni GoyirhidsionrR S @St 2 LIY

European Commissio(20119. Communication from the European Commission: Early
Childhood Education and Care: Providing all children with the best start for the viorld o
tomorrow, COM (2011) 66 final Retrieved from: http://eur -lex.europa.eu/legal
content/EN/TXT/PDF/?uri=CELEX:52011DC0066&from=EN

European Commissiorf2013g9. Commission recommendation. Investing in children:
Breaking the cycle of disadvantaggrusselsEuropean Commission.

European Commissiq2013h. Studyon the effect of ECEC on inclusion: ECEC for children
from disadvantaged backgroundsfindings from a European literature review and two
case studiesBrussels, European Commission.

European Commissiof20149. Study on the effective use of early childdoaducation
and care in preventing early school leaviBgussels, European Commission

European Commissio(2014h. A study on conditional cash transfers (CCTs) and their
impact on childrenBrusselsEuropean Commission


https://en.wikipedia.org/wiki/Richard_DuFour
http://www.ascd.org/publications/educational-leadership/may04/vol61/num08/What-Is-a-Professional-Learning-Community%C2%A2.aspx
http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52011DC0066&from=EN
http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52011DC0066&from=EN

Professional Learning Communities /2017

European Commissiai20159. New priorities for European cooperation in education and
training, Communication from the Commission to the European Parliament, the Council,
the European Economic and Social Committee and the Committee of the Regions. 2015
Joint Report of the Council and tli@mmission on the implementation of the Strategic
framework for European cooperation in education and trainigd 2020), {SWD(2015)

161 final}, Brussels.

European Commissidi2015h. Study on the diversity within the teaching profession with
particular foas on migrant and/or minority backgrounBrussels: European Commission

European Commissiof20159. A whole school approach to tackling early school leaving.
Policy messageBrussels: European Commissio

European Commission (201 Qommunication fronthe Commission to the European
Parliament, the Council, the European Economic and Social Committee, and the
Commitee of the Regions. Establishing a European Pillar of Social .Rijotssels:
European Commission.

European Commission Thematic Group on ECHElity (2014, European Quality
Framework: research evidend@ocument presented at the Conference of the Greek EU
Presideacy in Athens (120 June 2014)

Fielding, M. and Mosg012. P. Radical Democratic Education, Submission to American
Sociologicahssociation 2012 Annual Meeting Theme: 1@SA Annual Meeting

Fullan, M.(2014). Three Keys to Maximizing ImpadosseyBass and Ontar2 t NRA y OA LJ
Council, Toronto

Fullan, M.(2016. "Enter change". The NEW meaning of educational change (5tfriest
ed. 1982. New YorkTeachers College Prepp.107¢120.

Galardini, A. L(2003. (Ed.).Crescere al niddDf A aLJ T AX A GSYLMAZ €8S
(Growing up in childcare centreSpaces, times, activitieglationships). Roma: Carocci

Giovannini, D., Gandini, IGJistrumentidellaLINR F S & apkogeytdref eAddcumentare
le esperienze[The instruments of professionalism: planning and documenting
experiences]Roma: Carocci, pp. 1454.

Gumus, S., SukiBellibas, M., Esen, M., Gumus(#)14).A systematic review of studies
on leadership models in educational research from 1980 to 20Educational
Management Administration & Leadershygp. 224, DOI: 10.1177/1741143216659296.

Hallinger P. (2003) Leading educational change: Reflections onpghectice of
instructional and transformational leadership. Cambridge Journal of Education 33(3):
329 352.

Hanushek, E.(2010). A. High Quality Education: Elements and Implicatijons
http://www.childrenofthecode.org/interviews/hanushek.htm



https://en.wikipedia.org/wiki/Michael_Fullan
https://en.wikipedia.org/wiki/Teachers_College_Press
http://www.childrenofthecode.org/interviews/hanushek.htm

Professional Learning Communities /2017

Harris, A. et al.(2006).a L YLINR @AYy 3 {OKz22fa Ay [/ KIFIffSy3
t 2 & & BchbobEffectiveness and School Improveménit 17/4, pp. 408125.

Hulpia, H., Lambert, L(2017) Huis van het kind Hicht.Een Inspiratieboek W0 Gezien
Ondersteunde NetwerkefiThe Family Center {8ight. An inspiration book for family
support network$. Gent: VBIK/COK.

ISSAQuality Resource Pa@009) http://www.issa.nl/content/quality-resourcepack.

ISSARoads to quality: Strengthening professiasal in Early Childhood Services (2015).
http://issa.nl/sites/default/files/ISSARo0ads%20t0%20Quality. pdf

Jensen, J. J. (2016)he Danish pedagogue education. Vandenbroeck M., Urban M.,
Peeters JPathways to profesonalism in ECECondon, New York: Routledge, pp-25&

WS & d£2010L Rrincipeset enjeux RS Y2 ONJ GG AljdzSa RS I+ O2SRdz
l'accueil de lapetite SY ¥l yOS S y20FYySyld RS& 0O2yaSAhi
democratic framework of coedutian: the example of the welcoming of young children

and of staff meetings), S. Rayna, M. N. Rubio, H. Scheu REreptsprofessionnels: la
coeducatioren questiongParentsprofessionals: about coeducatihré 2 dzf 2 dza SY 9 N3B .
48.

Jolly, A. (2008).Team to Teach¢ A Facilitator Guide to Professional Learning
CommunitiesUSA: NSDC

Kaga, Y(2014)The relationship between early childhood and primary education in Miller,
L. and Cameron, C. (Edsfernational Perspectives in the Early Yehondon:Sage

Kampylis, Law and Punie (Ed2013).ICTFenabled innovation for learning in Europe and
Asig European Commissipn Joint Research Centre,
http://ftp.jrc.es/EURdoc/JRC83503.pdf

Karila et al (2008).A Finnish viewpoint on professionalism in early childhood education
European Early Childhood Educatiors&ech Journal 16 (2): 22623, 2008.

Kekkonen, M., Montonen, M., Viitala, V. (Edamily centre in the Nordic countries.
meeting place fochildren and familiegzinland: Oy Fram Ab.

Y2 S1TGAQYLl t232Ro0l %l 582l @gyz2aid +DEmES Ay
gazette of the Republic of Slovefiallective agreement for the Education Sector in the
Republic of Slovenia.] 52/1994, 8/2016.
http://www.pisrs.si/Pis.web/pregledPredpisa?id=KOLP19 (25. 7. 2016).

Komadina M., Braj] 2 @%. {2016). Live fast vs. Grow deep how can professional
development lead to an effective changédfiternational Step by Step Conference: Early
Childhood in Time of Rapid Change, Lithuania, Vilnius

Kools, M, Stol, L. (2016 &2 Kl 4 al 1S8a I {OK22f OBCD [ SI NJ

Education Working Papers No. 137, OECD Publishing,
Parishttp://dx.doi.org/10.1787/5]lwm62b3bvken



http://www.issa.nl/content/quality-resource-pack.%202009
http://issa.nl/sites/default/files/ISSA-Roads%20to%20Quality.pdf
http://ftp.jrc.es/EURdoc/JRC83503.pdf
http://dx.doi.org/10.1787/5jlwm62b3bvh-en

Professional Learning Communities /2017

Lazzari, APeeters, JVandenbroeck, M. (20133, KS SI N¥f & &SI NBRQ 62 NJ 1
European research and good practices on working with children from poor and migrant

T I YA BakKgr@aund paper for the Transatlantic Forum on Inclusive Early Years in New
York

Little, J. W. (1981). The Power ofOrganizational Setting: School Norms and Staff
Development. US: National Institute of Education

Lomos, C., Hofman, R. H., Bosker,(Z11). Professional community and student
achievement A metaanalysisSchool Effectiveness and School Improven2ii), 121
148. i:10.1080/09243453.2010.550467.

Malavasi, L., Zoccatelli, 2012)5 2 OdzY Sy i N& S LINR3ISGGdz £ AdtL:
t QA y [Dbcynmentihg in ECEC servic&ergamo: Junior.

MarsickV. J.Watkins E.(2003).Making Learn Count! Diagnosing the learning Culture in
OrganizationsAdvances in Developing Human Resoyrees 5/2, Sage, Thousand Oaks

Milotay, N.(2016) WCNR Y NBaSI NOK (2 LIR2ftAOdd ¢KS Ol &¢
O N Rathways toprofessionalism in early childhood education and cadited by
Vandenbroeck, M.; Urban, M.; Peeters, J.; Routledge: London and New York, {81119

Mitchell, C, Sackney L(2000) Profound Improvement: Building Capacity for a Learning
Community Swets& Zeitlinger, Lisse

Musatti, T., Mayer, S., (2003¢oordinamentodei servizieducativi per l'infanzia. Una
funzioneemergente in Italia e in Eurofiamrdination of ECEC servicés1 emerging role
in Italy and in Euroge Bergamo: Junior.

Musatti, T., Picchio, M.C., Mayer,(3016) Continuous professional support and quality:
the case of PistoiaVandenbroeck M., Urban M., Peeters J. (E®athways to
professionalism in ECHMNdon, New York: Routledge, pp-Z&

Oberhuemer, P., Schrey, I., Neuman, M.(2010) Professionals in Early Childhood
Education and Care Systems. European Profiles and PerspeEtwasngton Hills:
Barbara Budrich Publishers

OEC2006).Starting Strong 1l: Early Childhood Education and,Faes: OECR006.

OECD2010) Innovative Workplaces: Making Better Use of Skills within Organisations
OECD Publishing, Patigip://dx.doi.org/10.1787/978926409568€n.

OECD (2013) Fostering Learning communities among teachers OECD
http://www.oecd.org/education/school/TiF%20%282013%29
N%C2%B04%20%28eng%28 pdf

OECD(2016) Unicef. What makes aschool a learning organisation? A guide for policy
makers, school leaders and teachkttps://www.oecd.org/edu/school/schoclearning
organisation.pdf



http://dx.doi.org/10.1787/9789264095687-en
http://www.oecd.org/education/school/TiF%20%282013%29--N%C2%B04%20%28eng%29--v2.pdf
http://www.oecd.org/education/school/TiF%20%282013%29--N%C2%B04%20%28eng%29--v2.pdf
https://webmail.vbjk.be/owa/redir.aspx?REF=c0WNhE52k_dLPClmslbJP7r2ujmfPlMSwDMlg4VDhJIUfd6ACkXUCAFodHRwczovL3d3dy5vZWNkLm9yZy9lZHUvc2Nob29sL3NjaG9vbC1sZWFybmluZy1vcmdhbmlzYXRpb24ucGRm
https://webmail.vbjk.be/owa/redir.aspx?REF=c0WNhE52k_dLPClmslbJP7r2ujmfPlMSwDMlg4VDhJIUfd6ACkXUCAFodHRwczovL3d3dy5vZWNkLm9yZy9lZHUvc2Nob29sL3NjaG9vbC1sZWFybmluZy1vcmdhbmlzYXRpb24ucGRm

Professional Learning Communities /2017

Peeters, J., Sharmahd, N. (201RBjofessional development for ECEC practitioners with
responsibilities for children at risk: which competences anrdervice training are
needed?European Early Childhood Education Research Journal, 22:32412

Peeters, J., Cameron, C., Lazzari, A., Peleman, B., Budginaite, I., Hauari, H., Siarova, H.
(2015) Impact of continuous professional development and \waykconditions of early
childhood education and care practitioners on quality, sthifd interactions and

OKAf RNByQa 2dzio2yYSay ! a e al SaentiivBaK. Bublif:i K S &
Eurofound

Peeters, J., De Kimpe, C., Brand{2816) Thecompetent early childhood education and

care system in the city of Ghent: a legm investment in continuous professional
developmentVandenbroeck M., Urban M., Peeters J. (Heathways to professionalism

in ECEQ._ondon, New York: Routledge, pp-8l.

Peeters, .JSharmahd,.). dzR 3 A y{2046JiWit NPOF SaaA2y L f Aal GA2y 27F
Ay 9FNXe /KAfRK22R 9RdzOlI 0A2Y YR NHBSEWI 69/ 9
report, Luxembourg: Publications Office of the European Union

Picchig M., C., Giovannini, D., Mayer, S., Musatt(2012) Documentation and analysis
of children's experience: an ongoing collegial activity for early childhood professionals. In
Early Years,-12.

Preissing, C., Heimgaertner, H. Quality. A systepacticipatory and multlayered
approach. The showase of Berlin, Germany. Transatlantic Forum for Inclusive Early
Years. Torino, 2016.

Rayna, S., Rubio, M. N2010)./ 2 SRdzlj dzZSNE LJ NI A OALISNE FI AN
participating, collaborating), Safga, M. N. Rubio, H. Scheu (EBgrentsprofessionels:

la coeducationen questiongParentsprofessionals: about ceducation) ¢ 2 dzf 2 dzA SY 9 N
15-25.

Reggio Children (2009vSyY RS NBE @A & A 0 A {Making ledmiidy Fsible Reydtoy U 2
Children

Research Learning Communities, Education Endowment Foundation and the UCL Institute
of Education, University of London

https://educationendowmentfoundabn.orqg.uk/projects/researctiearning
communities/(accessed 5 April, 2017).

Rosenholtz, J(1989).¢ S| OKSNARQ @2NJ LX I OSY (GKS Ug2O0Al f
Longman

SahlbergP. (2012)Finnish Lessons. New Ydfrkachers College Press.

Senge, Peter MR006. The fifth discipline: the art and practice of the learning
organization (Revised eqoriginal ed. 1990 New York: Currency/Doubleday.

Shi n, D.(1983) The Reflective Practitioner. London: Temple Smith.


https://educationendowmentfoundation.org.uk/projects/research-learning-communities/
https://educationendowmentfoundation.org.uk/projects/research-learning-communities/
https://en.wikipedia.org/wiki/Peter_Senge

Professional Learning Communities /2017

Sharmahd N., Van LaereK., De ScheppgeB., VastmansS. (2015).Using the Wanda

method in Professional Learning Communjtiss The road to quality. Strengthening
LINEFSaaA2ylfA&Y AYy 9FNIé /KAfRK22R 9RdzOI
Resource Pack

Sleegers, P., den Brok, P., Verbiest, E., Moolenaar, N. M., Daly(2813). Towards
conceptual clarity: A multidimensmal, multilevel model of professional learning
communities in Dutch elementary schoohe Elementary School Journkl41), 118

137. doi:10.1086/671063

Stoll, L., Bolam, R., McMahon, A., Wallace, M., Thomg2086).Professional learning
communities: a review of the literature. Journal of Educational Change. 7(425821

Tankersley, Dimplementing Quality Resource Pack in Slovesipublished Case study,

p. 26. Prepared for International Step by Step Associaog OdzY Sy i G A2y & G dz
work on Quality Improvement between 2011 and 2016: the reach, the approach, the
challenges and the impact. International StepSigp Associationn press

Thollon Behar M. P., Mony M2016).A training for early childhood educators combined
with full-time employment in LyonVandenbroeck, M.; Urban, M.; Peeters, J. (Ed.),
Pathways to Professionalism in EQE®don, New York: Routledge, pp-£2.

Tognetti, G. (Ed(2003) Creareesperienzensiemeai bambini. La documentaziomtelle
esperienzedei bambini al nidgCreating experiences with childreBocumentation of
experiences of children in childcare centres). Bergamo: Junior.

UNICEHRNNnocenti Research Centrg2008) Report card 8. Thehild care transition
Florence: Unicef

Urban, M.,(2008).W5 St ft Ay3d GAGK dzy OSNIFAyGey OKIFff Sy
OKAf RK2 2 R, ELddfRaR SailyaChigllyoed Educational Research Jol6i{d), pp.
135152

Urban, M., Vandenbroecki., Peeters, J., Lazzari,, Alan Laere, K. (2011 oRe:
Competence Requirements in Early Childhood Education and Care. Final report

Urban, M., Vandenbroeck, M., Van Laere, K., Lazzari, A., PeetdfX)12). Towards
competent systems in early childhdceducation and care: Implications for policy and
practice.European Journal of Educatiotv(4), 508626.

Vanblaere, B(2016) Working together, learning together? A study into professional
f SENYyAYI O02YYdzyAUASa I yR SE LIShedt GnyiedssyPhmi S OK
Thesis

Vandenbroeck, M., Urban, M., Peeters, J. (E@))16) Pathways to Professionalism in
ECEQLondon, New York: Routledge

Van Laere, KPeeters, .J Vandenbroeck, M(2012).W¢ KS 9 RdzOl G A2y YR [/
NREEfS 2F GKS SINIe&é OKAf RK22R Eddhdah FoarhiDE A Y
Education47, 4, 527541



Professional Learning Communities /2017

Verbiest, E.(2008). Scholen Duurzaam Ontwikkelen. Bouwen Aan Professionele
LeergemeenschappefDeveloping schools sustainablyBuilding professional learning
communities] Antwerpen/Apeldoorn: Garant

Vieluf S.,et al. (2012) Teaching Practices and Pedagogical Innovation: Evidence from
TALISQECD Publishingttp://dx.doi.org/10.1787/978926412354@n.

+2y 0l Y ¢ ydel INKER 6 §£ © T @007).¥MEORd0R firofeSionaliem
NI T @2 2dz dz6 A G §Me@dring xhy¢ praddssibBaBdevielSdment of teachers and
educators) Koper: Univerzane NA Y2 NE {1 SYZ t SRF 3201 FF {dzt 4GSl

Vonta, T.#f 23 aNBOyS3at t2@ST 20Fyal @THaMRSSEAzZ2Y
networking in the professional development ofagtitioners). V: VONTA, Tatjana (ur.),
~9+Y! ~LOZ KET BAOI AY d2bkBP¥W &NA G OS LINEhallSrges2 v | £y
and qguielines for professional development of practitiongrs Ljubljana:

t SRF3201 AAY O0-A00[OCaABBS-MA20060] & G NP pp

Vonta, T.(2015). System of early education/care and professionalisation in Slovenia:
report commissioned by the State Institute of Early Childhood Research (IFP) Munich,
Germany, 2007. aNyOKSyY { G FFONaNG CANNKLHMR - 32 I A
http://www.ifp.bayern.de/imperia/md/content/stmas/ifp/commissioned_report_sloveni

a.pdf

Vonta, T. Prispevekprogramiorak Za Korakom k posodablianjSgR O2 f a 1:9b @1 32 ¢
20-letnici programa v Slovenij: 2 f a {[@dnigibut@rSof the program Step by Step to
modernizing preschool education: on the 20th anniversary of the program in Slovenia.
School fiel§, ISSN 1586036. [Tiskanaizd; printed], 2015f SGy ® Hc I -BI D oK
227-228, tabela. [COBISSIBI2869591]

Vonta, T(2016).Early Childhood Education and Care staff with different qualifications in
professional development processegandenbroeck, M.; Urban, M.; Peeters, J. (Ed.),
Pathwaygo Professionalism in ECE©ndon, New York: Routledge, pp-8&

Vonta, T.(2016). Case study on implementing quality Resource Pack in Croatia.

'y LJdzo f AAKSR YIFYydZAONRLIGE HT LI 3Sad t NBLI NBF
Quality Improvement betwen 2011 and 2016: the reach, the approach, the challenges

and the impact. International Step by Step Association, in press

Wahlstrom, K., Louis, K. 008).How teachers experience principal leadership: The
roles of professional community, trust, effyg and shared responsibilitEducational
Administration Quarterly44(4), 458496.


http://dx.doi.org/10.1787/9789264123540-en
http://www.ifp.bayern.de/imperia/md/content/stmas/ifp/commissioned_report_slovenia.pdf
http://www.ifp.bayern.de/imperia/md/content/stmas/ifp/commissioned_report_slovenia.pdf

Professional Learning Communities /2017

NESET Analytical Reports

Transforming European ECEC services and Primary schools into professional learning communities:
drivers, barriers and ways forward

NimaSharmahd, Jan Peeters, Katrien Van Laere, Tajana Vonta, Chris De KimpBrelagjddA 6 = [ |
Contini, Donatella Giovannini

Analytical report, 2017

Assessment practices for 21st century learning: review of evidence
LFYyylr {AFNRGIZ 5Bt DARNI gz ENFERSE S wnil
Analytical report, 2017

Multilingual Education in the Light of Diversity: Lessons Learned
Barbara Herzog?unzenberger, Emmanuelle Le Pickonstman, Hanna Siarova
Analytical report, 2017

Structural Indicators for Inclusive Systems in aatbund Schools
Paul Downes, ErnaNa#zA NI KX +A 1 02NAR2F wdzaAylFAdT
Analytical report, 2017

Policies and practices for equality and inclusion in and through education
LNXYI . dZRIAYIFAGTEZ 1 FLYyyl {AFNR@FY 51 tA02&8 { SNV I
Analytical report, 2016

How to prevent and tackle bullying and school violence
Paul Downes, Carmel Cefai
Analytical report, 2016

Professionalisation of Childcare Assistants in Early Childhood Education and Care (ECEC): Pathways
towards Qualification

WEY tSSGSNRIZI bAYIF {KIFENYIFIKRTX LNXYIF . dZRIAYFAGT
Analytical report, 2016

Education Policies and Practices to foster Tolerance, Respect for Diversity and Civic Responsibility in
Children and young People in the EU

Barry van Driel, Merike Darmody, JennKerzil

Analytical report, 2016

You can find aNESET Il deliverables or signforanewsletter at
http://nesetweb.eu/en/activities/



http://nesetweb.eu/en/activities/

HOW TO OBTAIN EU PUBLICATIONS

Free publications:

A one copy:
via EU Bookshop (http://bookshop.europa.eu);

A more than one copy or posters/maps:
from the European Unionds representations
from the delegations in non-EU countries (http://eeas.europa.eu/delegations/index_en.htm);
by contacting the Europe Direct service (http://europa.eu/europedirect/index_en.htm) or
calling 00 800 6 7 8 9 10 11 (free phone number from anywhere in the EU) (*).

(*)  The information given is free, as are most calls (though some operators, phone boxes or hotels may charge you).

Priced publications:
A via EU Bookshop (http://bookshop.europa.eu).



http://europa.eu.int/citizensrights/signpost/about/index_en.htm#note1#note1

NN3.9-LT-TOON

Publications Office 978-92-79-70081-1



