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Important themes and issues on the social dimension of
education and training

This document presents the most prominent topics in education research globally (with
higher representation of Europe and US) in the last half a year (December 2022 - June
2023) and provides a summary of important themes and issues to inspire future European
Commission work in the social dimension of education and training. This summary
highlights specific focus areas that are covered by recently published research articles and
may be relevant to the European Commission’s programme 2023! and the Directorate
General for Education, Youth, Sport, And Culture (DG EAC) Strategic Plan? 2020-2024, and
European Education Area® focus topics. The reviewed scientific journals are presented in
the table below.

Table 1. Reviewed scientific journals and other publication outlets

Publication outlet Issues in Publication
the period count
Review of Educational Research 8 13
Educational Research Review 2 17
Journal of Education Policy 8 14
Education and Training 10 17
Review of Research in Education 1 11
Educational Evaluation and Policy Analysis 4 11
European Journal of Education 6 7
OECD Education Spotlights n/a 1
PISA in Focus n/a 3
Teaching in focus n/a 3
Publications Office of the European Union n/a 1
World Bank Group n/a 2
Total 39 100

From the analysis of the most prominent journals focusing on the social dimension of
education and some key recent studies, seven broad themes relevant to the priorities
of the European Commission and the broader context of the social dimension of
education and training could be observed. These topics include:

- Digitalisation of education

- Support for marginalised students and multiculturalism
- Equity, social justice, and inclusion

- Creativity

- Climate change

- Support for students with SEN

- Whole-school approach to well-being

! European Commission Work Programme 2023 Accessible at: https://ec.europa.eu/info/strategy-
documents/commission-work-programme/commission-work-programme-2023_en.

2 Strategic Plan 2020-2024 Directorate General for Education, Youth, Sport, And Culture Accessible at:
https://ec.europa.eu/info/system/files/eac_sp_2020_2024_en.pdf

3 More info at: https://education.ec.europa.eu/


https://ec.europa.eu/info/strategy-documents/commission-work-programme/commission-work-programme-2023_en
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This report is structured according to these topics. The selected scientific articles and key
publications are then discussed to give a broader understanding of each topic.

1.1. Digitalisation of education

Technology has become increasingly important in education in recent years, revolutionizing
the teaching and learning processes. The rapid advancement of technology and the
widespread availability of digital tools have paved the way for a transformative shift in the
education landscape, especially after Covid-19, when most schools and universities
switched to online learning (Alzaidi, Shehawy 2022, Munoz-Najar et al 2022).

This section delves into recent trends of research on digitalisation in education, focusing
both on opportunities and challenges. Digitalisation in education is one of the most popular
topics in education research, covered by most of the observed journals. It investigates the
benefits of increased access to digital resources, personalized learning experiences, and
enhanced student engagement. Additionally, it examines the effectiveness of online and
mobile learning, virtual agents and robots, game-based learning, and data-driven
analytics. Challenges, strategies and policies to maximize the benefits while minimizing
drawbacks are explored. The role of artificial intelligence in education is also considered.

Research on digitalisation in education explores its potential benefits, such as increased
access to educational resources, flexibility in learning, and enhanced engagement and
motivation among students (Alzaidi, Shehawy 2022, Munoz-Najar et al 2022). Research
investigates how digital tools and platforms enable personalized learning experiences and
adaptive learning pathways (Verhoeven et al 2022). It was found that computer-supported
word reading interventions have a positive effect on the accuracy and speed of word
reading regardless of the language used. In addition to the research of adaptive
technology-driven learning strategies, scholars also examine the role of digital technologies
in promoting collaboration, communication (Romero-Rodriguez et al 2023), critical thinking
and self-reflection skills among students (Heymann et al 2022).

Other articles focus on the effectiveness of online and mobile learning (Noetel et al 2022,
AlGhamdi 2022, Abdelwahed 2023), usage of virtual agents?, social robots® (Lee, Lee 2022)
computational thinking in different educational periods (Zeng 2023), game-based learning
(Camunas-Garcia 2023) and virtual reality (Coban 2022, Villena-Taranilla 2022). It
examines the impact of digital technologies on academic achievement, motivation
(Verhoeven et al 2022, Wang et al 2023, Mauri Medrano et al 2023) and the impact on
cognitive, affective, and behavioural outcomes (Martin et al 2022). For example,
researchers found that including an effective pedagogical agent® in multimedia lessons
increased learners’ positive emotions, improved motivation and facilitated learning
performance (Wang et al 2023). A positive impact of mobile learning on learning outcomes,
compared with face-to-face learning was also found (Martin et al 2022). Additionally,
studies in this field explore the potential of data-driven analytics and learning management
systems in monitoring student progress, providing personalized feedback, and supporting
educational decision-making (Perry et al 2022). Finally, the role of artificial intelligence in
education governance is also explored (Gulson, Witzenberger 2022, Selwyn 2022, Tuomi
2022).

A study about computational thinking skills showed that there were significant
developments in the integration of these skills into the compulsory education system in

4 Artificial intelligence program designed to interact with humans through digital platforms.

5 Social robots, designed to imitate human interactions, communicate through common social behaviors and
interact with people in physical space.

6 Virtual agent or digital character specifically designed to enhance the learning experience by incorporating
emotional and social aspects into the educational setting.
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Europe since 2010 (Bocconi et al 2022). However, research on the European digital
infrastructure in schools revealed that it still needs improving, especially at the level of
teachers who need more training to include digital tools in their practices. It also revealed
that school leaders, teachers and students have different viewpoints about embedding
digital technologies into learning processes (Kampylis & Sala 2023). Namely, teachers
generally hold a negative view of the usefulness of digital technology for teaching and
learning, while school leaders focus on obstacles related to infrastructure and teachers’
lack of digital competences. Students, on the other hand, call for increased quality and
quantity of technology use, emphasising the need to master digital technology for future
job demands.

Research in this area also focuses on the challenges and considerations of digitalisation in
education. Despite recognising the positive impact of technologies in learning processes,
scientists also examine possible issues such as posthumanism in education’ (Rousell et al
2022), scarcity of studies when using mobile learning in teaching productive skills (Ironsi,
Bensen Bostanci 2023), and social isolation (Alzaidi, Shehawy 2022). To improve the
productive skills of students in mobile-based instruction the use of CAPE lesson framework®
is recommended. Research in this field also aims to identify governing strategies and
policies (Siljebo 2022) to address these challenges and maximize the benefits of
digitalisation while minimizing potential drawbacks. For example, one study found that the
digital skills of teachers are considered one of the quality standards, however, these
teacher skills vary from school to school, which results in an unequal distribution of skilled
teachers among schools and in turn reproduces inequality in learning quality. To avoid it,
specialized training for identified unskilled teachers is suggested as well as standardized
requirements for minimal digital skills (OECD 2022a). Other research found that
digitalisation leads to deacreased use of paper books at home and school which becomes
a problem for socially disadvantaged groups since these groups in general possess less
books at home and with digitalisation the number tends to decrease even more.
Programme for International Student Assessment (PISA) 2018 showed that students that
have a higher number of paper books at home show higher performance in reading and
enjoyment of reading Therefore, while now it is a persistent difference for the socially
disadvantaged groups, scholars warn that it might result in serious educational inequality
causing continuous lower reading performance for those from disadvantaged backgrounds
(Ikeda & Rech 2022).

1.2. Support for marginalised students and multiculturalism

Recent research on the social dimension of education and training pays additional attention
to multiculturalism and potentially vulnerable groups of students (ethnic minorities,
migrants, students of various religions) and aims to explore access to quality education,
academic achievement, social integration, cultural identity formation, and the promotion
of inclusivity and equity. The topic was broadly explored by the majority of journals thus
suggesting remaining importance and scholarly attention.

In this section, we summarise the newest research exploring the barriers faced by
marginalised groups, including language barriers, segregation, discrimination, and limited
representation, while evaluating the impact of existing policies on multiculturalism. The
section also emphasizes the importance of multicultural education, inclusive teaching

7 Posthumanism is an alternative paradigm that challenges the humanist perspective of humans as the central
focus by critiquing the belief in human exceptionalism, which has historically led to exclusionary and oppressive
practices. It emphasizes the need to move beyond hierarchical and privileged notions of human superiority and
dominance, considering diverse forms of life and experiences as interconnected.

8 Context-Analysis-Practice-Evaluation (CAPE) is a teaching framework that emphasizes the importance of
contextualizing topics, promoting conscious analysis of the context by both teachers and students, and
incorporating task-based activities to facilitate learning.



practices, and the role of educators in creating culturally responsive learning environments,
highlighting the significance of professional development for addressing diversity
effectively.

Recent studies in this field shed light on the disparities and inequalities that exist in
educational systems, particularly regarding access to resources and opportunities for
marginalised groups. Such research investigates the barriers faced by racial and ethnic
minority students, migrants, and refugees (Aleghfeli, Hunt 2022). The main barriers
discussed in the studies are language barriers (Bunar, Juvonen 2022, Bratlie et al 2022,
Pico, Woods 2023, Smythe 2023), segregation (Friedrichs 2022) discrimination,
stereotyping, cultural bias (Apugo et al 2022), and limited representation of diverse
perspectives in curricula and teaching materials (Mehta, Henriksen 2022, Mims et al 2022,
Souto-Manning et al 2022, Grant 2023). Several studies approach the negative impact of
existing national and local policies and political directions on multiculturalism on
educational policies and practices and explore possible strategies for a change (Nikolaidis
2022, Bamberger et al 2023, Wright, Kim 2022, Margolis et al 2023). For example, US
researchers found that the language discourse used in the policy documents on school
discipline, influenced by white supremacist logics, has detrimental effects on black
students. They argue that these discourses impede progress towards equity and justice in
education (Nikolaidis 2022).

Research on multiculturalism in education emphasizes the importance of recognizing and
valuing diverse cultures, languages, and identities within educational environments. For
example, in one study researchers sought to assess students' intercultural competence
(IC) using qualitative methods. They discovered that relying solely on writing-based
methods, such as reflective writing, may not capture the complexity of IC development
and could be a disadvantage for students with weaker writing skills. To address this, the
researchers propose the inclusion of diverse assessment approaches like role-plays,
portfolios, and intercultural communication tasks. Additionally, they highlight the need to
critically analyse the standards used in IC assessment to avoid perpetuating biases and
limited understandings of IC, such as prioritizing certain cultures or factual knowledge over
deeper cultural understanding. By broadening the disciplinary context and geographical
distribution of IC assessment, the study aims to promote a more inclusive and
comprehensive approach to multicultural education (Luo, Chan 2022).

Studies also explore the role of educators, school policies and curriculum (Shahjahan et al
2022) in creating inclusive and culturally responsive learning environments (Bratlie et al
2022). They highlight the significance of culturally sensitive teaching practices, inclusive
pedagogies, and the integration of diverse perspectives and histories into curricula (Patton
et al 2022, Hines, Fallace 2022, Gottfried et al 2022, Oliver 2023). Such research also
investigates professional development and training on race and racism for teachers and its
impact. Racial-equity-orientated teachers are associated with positive outcomes, while
race-focused professional development has a positive impact on students (Hagenaars et al
2023). Another study found that the effectiveness of implementing multiculturalism and
colour-blindness approach in the class depends mostly on individual-level (personal beliefs
and attitudes) and micro-level (building student-teacher relationships, class management,
avoiding and solving conflict and engaging students to participate) factors (Matschiner
2022).



1.3. Equity, social justice, and inclusion

Research on equity, social justice, and inclusion investigates the disparities, inequalities,
and barriers that exist within educational systems. It aims to investigate practices of
promoting fairness, equal opportunities, and inclusivity for all students, regardless of their
backgrounds, identities, or social circumstances, and the impact of these social practices
on students’ results and wellbeing. The topic was explored in many journals, placing itself
as an important social area of discussion.

Recent studies in this field explore various aspects related to equity, social justice, and
inclusion in education. They investigate the impact of socioeconomic status, race, ethnicity,
gender, ability, language, and other factors on educational outcomes and experiences.
Several articles emphasize the impact of inequalities on students’ achievements and further
career prospects (Hagg et al 2022, Crimmins, Casey 2023). Researchers found that student
gender balance in the classroom has a significant positive impact on graduates’ likelihood
of engaging in start-up activities post-graduation. The study points out that improved
gender balance is beneficial not only to the underrepresented gender but the overall
student group (Hagg et al 2022). Other researchers are going even further and suggest
gender quotas in universities since their study revealed that universities fail to provide
sufficient role models for women students to stimulate their further motivation and
aspirations (Crimmins, Casey 2023). Other papers aim to identify and understand the
systemic factors (i.e., sorting students into different tracks, unequal distribution of
experienced teachers, selective admission policies or national-level factors, such as
neoliberal VET policy) that contribute to educational inequities (Terrin, Triventi 2023, Tutlys
et al 2022, Honey, Carrasco 2023, OECD 2023b, Ikeda 2022, Kas¢ak & Strouhal 2023) and
reproduction of marginalisation (i.e., bullying) (Dawes et al 2023) and to propose
strategies to address them. For example, one study provides theoretical and
methodological recommendations for researchers studying marginalisation in mathematics
education (Chen, Horn 2022), while another suggests including unemployed people in
continuing vocational education and training (CVET) courses to stimulate their motivation
for employment (Mara et al 2022).

Moreover, recent research on equity, social justice, and inclusion in education
predominantly examines the important role of schools, educators, and curricula in fostering
inclusive and supportive learning environments. It investigates the impact of culturally
responsive teaching practices, inclusive and creative pedagogies, and curriculum that
reflects diverse perspectives and experiences. The authors also emphasize the importance
of addressing student debt and the need for imaginative approaches to public funding of
art and artists since arts are still perceived as an unfavourable profession by non-
humanitarian students and half the adult American population. The lack of importance and
scepticism regarding art studies and artists in society results in limited funding options for
those who want to engage in art studies and develop their artistic careers, especially when
focusing on less popularly acknowledged topics such as minority and novel experimental
art (Whitaker, Wolniak 2022). Researchers stress that teachers are the interpreters of
diversity and they should not deny the unpredictability and uncertainty that diversity
brings, however, they rather should employ it creatively and make it a source of
pedagogical innovation (Kohout-Diaz 2023). Research also emphasizes the importance of
promoting positive school climates, respectful and inclusive interactions among students,
and collaborative environments (Wallis et al 2022) that enable self-improvement (Ruiz-
Eugenio et al 2023) and fosters equity and social justice (Vetter et al 2022).

The World Bank Group (WBG) has identified nine effective approaches and interventions
aimed at assisting boys affected by risky behaviours to recover and re-establish a safe and
productive path to adulthood. These strategies include implementing education
equivalency programs (also known as second chance education) for over-age young



individuals seeking to complete their formal education, providing job training programs
that encompass technical and life skills training along with internships, offering financial
incentives to promote positive decision-making, organizing youth activities in youth-
friendly spaces like after-school programs, establishing youth service programs or public
sector internships, implementing mentorship programs with caring adults, delivering
targeted employment services to at-risk youth, incorporating life skills training into all
interventions targeted at such youth, and providing self-employment and entrepreneur
programs (World Bank Group 2023).

Recent research also examines policy implications and advocates for systemic changes to
promote equity and inclusivity. It investigates the impact of policies related to different
types of education approaches (i.e., skill ecosystem) (Doyle, Wang 2023) and educational
access on marginalised students (Dalane, Marcotte 2023, Honey, Carrasco 2023). This
research contributes to the development of evidence-based policies, strategies and
practices that prioritize equity, social justice, and inclusion (Freidus, Turner 2022), for
example, researchers suggest that better aligning student teacher placements with first-
year teacher hiring could improve early-career teacher effectiveness (Krieg et al 2022).
The other study found that the implementation of an interdistrict integration program (in
Boston, USA) for racial and ethnic minorities results in higher school graduation and college
matriculation, thus author suggests expanding this programme to other metropolitan areas
to address racial and ethnic gaps in educational attainment (Mantil 2022).

1.4. Creativity

Research on creativity in education explores the importance, benefits, and strategies for
fostering creativity within educational settings. It examines how creativity can be nurtured
and integrated into teaching and learning practices to enhance student engagement,
critical thinking, problem-solving skills, and overall academic achievement (Karwowski et
al 2022, Burnard et al 2022, Long et al 2022, OECD 2022b). The topic of creativity was
mostly discussed in the journal “"Review of Research in Education”, where an entire issue
was designated to the research of creativity in education.

Studies investigate the role of educators in creating an environment that supports and
encourages creativity. They explore instructional approaches, teaching methods, and
classroom activities that promote creative thinking and expression (Karwowski et al 2022).
Researchers stress the role of teachers while enhancing students’ creative potential and
creative imagery through i.e., creative training. They suggest focusing on nurturing
students’ creative selves to make creative pursuits more desirable while also boosting their
creativity-related self-regulatory skills (Karwowski et al 2022). Other research found that
different engagement in creativity and critical thinking strategies must be applied to boys
and girls, namely, boys need strategies to help them with their boredom, while girls need
strategies that would boost their confidence (OECD 2022b).

Research on creativity in education explores the relationship between creativity and other
educational domains, such as STEM fields, humanities, and arts (Burnard et al 2022). It
investigates how creativity can enhance learning and innovation across disciplines and how
different subjects can be integrated to foster interdisciplinary creativity.

Studies in this field examine the impact of educational policies and curriculum design on
nurturing creativity. They explore the role of assessment methods, standardized testing,
and educational structures in either hindering or supporting creative thinking and
expression (Long et al 2022). Researchers found that existing assessments of creativity
are more general than specific and focus more on cognitive than noncognitive aspects and
suggest to use of a method of authentic assessment that assesses student’s actual
performance and provides feedback for teachers and students (Long et al 2022).



1.5. Climate change

Research on climate change in education focuses on understanding the role of education
in addressing the challenges and impacts of climate change. It examines how education
can contribute to raising awareness, promoting sustainable behaviours, and fostering a
sense of responsibility and action towards mitigating and adapting to climate change
(OECD 2023a). Despite being a top issue in today’s political agenda, climate change in
education research is not yet that well developed, compared to other topics. However,
since already several journals are covering this topic, the tendency of growing focus in
educational research on climate change is observable.

Research in this field explores the role of schools and educational institutions in creating
environmentally sustainable practices. It emphasises the role of minorities in
environmental sustainability and the importance of integrating their approach (Roman et
al 2022). Research also examines the impact of environmental education initiatives,
awareness campaigns, and sustainability programs on student attitudes and behaviours
towards climate change (Greer et al 2023). It is stressed that school leaders play a crucial
role in mobilising and allocating necessary resources that support active pedagogies and
innovation, needed for education for sustainability. They also can support teachers by
creating practices for professional development and collaboration (OECD 2023a).
Moreover, the research suggests that environmental school initiatives, targeting whole
school communities, not single individuals are more effective (OECD 2022c¢)

Research on climate change in education recognizes the importance of educational policies
and governance in addressing climate change. It explores the role of different policy actors
in fostering climate change education (Pitton, McKenzie 2022). It also emphasises the
importance of empowering and fostering students’ agency to create discussion groups and
other means of activism (OECD 2023a).

1.6. Support for students with SEN

Recent research on well-being in education and support for students with SEN focuses on
understanding the challenges, needs, and support mechanisms for individuals with diverse
abilities and mental health conditions within educational settings. It examines the impact
of disabilities, neurodiversity (including conditions like autism, ADHD, and dyslexia), and
psychological problems on learning, academic performance, social interactions, and overall
well-being. The topic is covered by several journals in education research; however, it is
not as popular as other research areas discussed at the beginning of the review.

Recent studies in this field investigate the barriers (organisational, curricular, pedagogical,
and socialisation with peers) and facilitators faced by students with disabilities,
neurodivergent individuals, and those experiencing psychological challenges. Research
explores the role of inclusive education practices (Moura, Fontes 2023) and the importance
of supporting mechanisms, teacher, and parental support and how these strategies can be
integrated into teaching practices to create comprehensive school responses (Nevill, Forsey
2023). It also examines teaching strategies (such as co-teaching) (Strogilos et al 2023),
and specialized interventions on the academic and social outcomes of these individuals.

Research explores the role of educators (Tan et al 2022) in creating inclusive and
supportive learning environments. It examines the knowledge, attitudes, and beliefs of
education professionals towards disabilities and mental health conditions (Tarantino et al
2022). Studies reveal that teachers are critical towards the inclusion strategies which they
understand as additional care work for children with special needs. The effectiveness of
inclusion is lacking when it is demanded by school leaders rather than naturally fostered.
The study also adds that parents are sometimes excluded from the practices that are
designed to help their children since teachers do not consider them as experts on their
children (Stech & Smetackova 2023).



Recent research emphasizes the importance of early intervention, assessment, and
individualized support plans. It explores the effectiveness of interventions in addressing
the specific needs of these individuals (Cipriano et al 2023), namely stating that existing
elementary school universal school-based social and emotional learning interventions tend
to exclude people with disabilities and therefore require more inclusive strategies. Research
also examines the transition to formal schooling, investigating the support mechanisms
needed (i.e., elevating structural obstacles, upskilling the staff, increasing social skills, and
training school, family and community to provide support) to facilitate successful
transitions (Then, Pohlmann-Rother 2023).

1.7. Whole-school approach to well-being

Recent research in education also focuses on understanding the dynamic interactions and
collaborations between parents, teachers, students, and peers in order to create a
supportive and conducive learning environment. It recognizes the importance of strong
partnerships between these stakeholders in promoting student success, well-being, and
academic achievement (Fiskerstrand 2022, Pyne 2023). However, it is noticed that this
topic was not that largely explored by the scholars compared with other discussed areas.
Despite that, the tendency of existing focus on the inclusion of all stakeholders in the
education process is still present in recent scholarship.

Recent research on parent-student relationship examines the benefits of parental
involvement in education. It explores how parental engagement and support at home can
positively influence children’s learning beliefs, motivation, emotions and behaviour, which
in turn has a positive impact on student’s learning outcomes and academic achievement,
particularly mathematic outcomes (Fiskerstrand 2022).

Researchers also emphasise the role of existing peer support and other social capital that
students can use to learn from their mistakes (Kwok, Kwong 2023). The study reveals that
when students experience a high level of trust, mutual respect, and cooperation within
their team, they are more willing to admit their mistakes and learn from them. This
supportive team environment creates a safe space for students to acknowledge their errors
and promotes a community of practice. The practical implications suggest that educators
can cultivate environments that encourage collaborative learning, problem-based
activities, and real-life projects to enhance students' ability to learn from mistakes and
develop important soft employability skills. Additionally, the findings suggest that allowing
students to self-select their groups can promote high levels of supportive team
relationships, and efforts can be made to foster the traits associated with intellect, such as
acceptance of diverse perspectives and adaptability (Kwok, Kwong 2023).

Recent studies also focus on importance of continuous teacher support and positive
evaluation of student’s behaviour and its impact on student’s self-perception, motivation,
and academic achievements. The researcher found that past school experience with
educators may affect the future student’s success in school (Pyne 2023).

Finally, the research also reflects critically on the existing practices in school settings
regarding well-being. The research highlights tensions between individual and collective
notions of well-being and emphasizes the potential conflicts that may arise when activities
and interventions prioritize certain competencies and behaviors over others, potentially
reinforcing inequalities. The study emphasizes the importance of considering social
conditions and recognizing the impact of structural factors in addressing well-being,
particularly for marginalised groups. The research underscores the need for critical and
reflective approaches to policy development and implementation in order to effectively
address social and emotional well-being in educational settings. (Brown, Donnelly 2022).

10



References

Abdelwahed N.A.A.; Soomro B.A. (2023). “Attitudes and intentions towards the adoption
of mobile learning during COVID-19: building an exciting career through vocational
education” in Education and Training 65(2): 210-231.

Aleghfeli Y.K.; Hunt L. (2022). “Education of unaccompanied refugee minors in high-
income countries: Risk and resilience factors” in Educational Research Review. Vol 35.

AlGhamdi R.A. (2022). “Virtual internship during the COVID-19 pandemic: exploring IT
students satisfaction: in Education and Training 64(3): 329-346.

Alzaidi M.S.; Shehawy Y.M. (2022). “Cross-national differences in mobile learning adoption
during COVID-19" in Education and Training 64(3): 305-328.

Apugo D.; Castro A.J.; Dougherty S.A. (2022). “Taught in the Matrix: A Review of Black
Girls” Experiences in U.S. Schools” in Review of Educational Research.

Bamberger A.; Yan F.; Morris P. (2023). “Adapting ‘internationalization’ to integrate
‘troublesome’ minorities: higher education policies towards Hong Kong and East Jerusalem”
in Journal of Education Policy 38(2): 254-276.

Bocconi, S., Chioccariello, A., Kampylis, P., Dagiené, V., Wastiau, P., Engelhardt, K., Earp,
J., Horvath, M.A., Jasuté, E., Malagoli, C., Masiulionyté-Dagiené, V. and Stupuriené, G.,
Reviewing Computational Thinking in Compulsory Education, Inamorato Dos Santos, A.,
Cachia, R., Giannoutsou, N. and Punie, Y. editor(s), Publications Office of the European
Union, Luxembourg, 2022, ISBN 978-92-76-47208-7, doi:10.2760/126955, JRC128347.

Bratlie S.S.; Brinchmann E.I.; Melby-Lervag M.; Torkildsen J.V.K. (2022). “Morphology—A
Gateway to Advanced Language: Meta-Analysis of Morphological Knowledge in Language-
Minority Children” in Review of Educational Research 92(4): 614-650.

Brown C.; Donnelly M. (2022). “Theorising social and emotional wellbeing in schools: a
framework for analysing educational policy” in Journal of Education Policy 37(4): 613-633.

Bunar N.; Juvonen P. (2022). ™Not (yet) ready for the mainstream’-newly arrived migrant
students in a separate educational program” in Journal of Education Policy 37(6): 986-
1008.

Burnard P.; Colucci-Gray L.; Cooke C. (2022). “Transdisciplinarity: Re-Visioning How
Sciences and Arts Together Can Enact Democratizing Creative Educational Experiences” in
Review of Research in Education 46(1): 166-197.

Camuias-Garcia D.; Caceres-Reche M.P.; Cambil-Hernandez M.E. (2023). “Mobile game-
based learning in cultural heritage education: a bibliometric analysis” in Education and
Training 65(2): 324-339.

Chen G.A.; Horn 1.S. (2022). “A Call for Critical Bifocality: Research on Marginalization in
Mathematics Education” in Review of Educational Research.

Cipriano C.; Naples L.H.; Eveleigh A.; Cook A.; Funaro M.; Cassidy C.; McCarthy M.F.;
Rappolt-Schlichtmann G. (2023). “A Systematic Review of Student Disability and Race
Representation in Universal School-Based Social and Emotional Learning Interventions for
Elementary School Students” in Review of Educational Research 93(1): 73-102.

11



Coban M.; Bolat Y.I.; Goksu I. (2022). “The potential of immersive virtual reality to
enhance learning: A meta-analysis” in Educational Research Review. Vol. 36.

Crimmins G.; Casey S. (2023). “"How equity practices within universities facilitate women
graduates' employability” in Education and Training 65(1): 44-57.

Dalane K.; Marcotte D.E. (2023). “Charter Schools and the Segregation of Students by
Income” in Educational Evaluation and Policy Analysis.

Dawes M.; Gariton C.; Starrett A.; Irdam G.; Irvin M.]. (2023). “Preservice Teachers’
Knowledge and Attitudes Toward Bullying: A Systematic Review” in Review of Educational
Research 93(2): 195-235.

Diz-Otero M.; Portela-Pino I.; Dominguez-Lloria S.; Pino-Juste M. (2023). "“Digital
competence in secondary education teachers during the COVID-19-derived pandemic:
comparative analysis” in Education and Training 65(2): 181-192.

Doyle L.; Wang G. (2023). “Strengthening precarity? A critical analysis of education and
training programmes in the UK (Scotland)” in Education and Training 65(1): 74-87.

Education and Training 64(2): 190-213.

Fiskerstrand A. (2022). “Literature review - Parent involvement and mathematic outcome”
in Educational Research Review. Vol. 37.

Freidus A.; Turner E.O. (2022). “Contested Justice: Rethinking Educational Equity Through
New York City’s COVID-19 School Reopening Debates” in Educational Evaluation and Policy
Analysis.

Friedrichs J. (2022). “Ethnic segregation in schools: a study of non-decision making” in
Journal of Education Policy

Gottfried M.; Kirksey 1.].; Fletcher T.L. (2022). “Do High School Students With a Same-
Race Teacher Attend Class More Often?” in Educational Evaluation and Policy Analysis
44(1): 149-169.

Grant D. (2023). “Or is that just your opinion?": Incorporating faculty of color into the
foundational literature on learner-centered classrooms—A review” in Educational Research
Review. Vol 39,

Greer K.; King H.; Glackin M. (2023). “"The ‘web of conditions’ governing England’s climate
change education policy landscape” in Journal of Education Policy 38(1): 69-92.

Gulson K.N.; Witzenberger K. (2022). “Repackaging authority: artificial intelligence,
automated governance and education trade shows” in Journal of Education Policy 37(1):
145-160.

Hagenaars M.; Maene C.; Stevens P.A.J.; Willems S.; Vantieghem W.; D’'Hondt F. (2023).
“Diversity ideologies in Flemish education: explaining variation in teachers’ implementation
of multiculturalism, assimilation and colourblindness” in Journal of Education Policy

Hagg G.; Politis D.; Alsos G.A. (2022). “Does gender balance in entrepreneurship education
make a difference to prospective start-up behaviour?” in Education and Training.

12



Heymann P.; Bastiaens E.; Jansen A.; van Rosmalen P.; Beausaert S. (2022). “A
conceptual model of students' reflective practice for the development of employability
competences, supported by an online learning platform” in Education and Training 64(3):
380-397.

Hines M.; Fallace T. (2022). “Pedagogical Progressivism and Black Education: A
Historiographical Review, 1880-1957" in Review of Educational Research.

Honey N.; Carrasco A. (2023). “A New Admission System in Chile and Its Foreseen
Moderate Impact on Access for Low-Income Students” in Educational Evaluation and Policy
Analysis 45(1): 108-133.

Ikeda, M. (2022), "What can we do to ensure a level playing field for all students?”, PISA
in Focus, No. 117, OECD Publishing, Paris, https://doi.org/10.1787/e297c355-en.

Ikeda, M. and G. Rech (2022), “Does the digital world open up an increasing divide in
access to print books?”, PISA in Focus, No. 118, OECD Publishing, Paris,
https://doi.org/10.1787/54f9d8f7-en.

Ironsi C.S.; Bensen Bostanci H. (2023). “Utilizing mobile-learning and CAP(E) lesson
framework in improving the productive skills of learners in a hybrid environment” in
Education and Training 65(2): 232-252.

Kampylis, P. and Sala, A., Improving the digital capacity of schools by using the SELFIE
tool for collective reflection, EUROPEAN JOURNAL OF EDUCATION, ISSN 0141-8211, 58
(2), 2023, p. 331-346, JRC131480.

Karwowski M.; Zielinska A.; Jankowska D.M. (2022). “Democratizing Creativity by
Enhancing Imagery and Agency: A Review and Meta-Analysis” in Review of Research in
Education 46(1): 229-263.

Kascak, O., & Strouhal, M. (2023). Inclusion discourses in contemporary Slovak education
policy — From the individual to the community and from right to performance. European
Journal of Education, 58, 197- 208. https://doi.org/10.1111/ejed.12556

Kohout-Diaz, M. (2023). Inclusive education for all: Principles of a shared inclusive ethos.
European Journal of Education, 58, 185- 196. https://doi.org/10.1111/ejed.12560

Krieg J.M.; Goldhaber D.; Theobald R. (2022). "“Disconnected Development? The
Importance of Specific Human Capital in the Transition From Student Teaching to the
Classroom” in Educational Evaluation and Policy Analysis 44(1): 29-49.

Kwok M.L.J.; Kwong R. (2023). ™I will learn from my mistakes if we are close and
supportive”: a moderated-mediating model of learning from mistakes” in Education and
Training 65(1): 58-73.

Lee H.; Lee J.H. (2022). “The effects of robot-assisted language learning: A meta-analysis”
in Educational Research Review. Vol. 35.

Long H.; Kerr B.A.; Emler T.E.; Birdnow M. (2022). “A Critical Review of Assessments of
Creativity in Education” in Review of Research in Education 46(1): 288-323.

Luo J.; Chan C.K.Y. (2022). “Qualitative methods to assess intercultural competence in

higher education research: A systematic review with practical implications” in Educational
Research Review. Vol 37.

13


https://doi.org/10.1787/e297c355-en
https://doi.org/10.1787/54f9d8f7-en
https://doi.org/10.1111/ejed.12556
https://doi.org/10.1111/ejed.12560

Mantil A. (2022). “Crossing District Lines: The Impact of Urban-Suburban Desegregation
Programs on Educational Attainments” in Educational Evaluation and Policy Analysis 44(1):
127-148.

Mara L.-C.; Cascon-Pereira R.; Brunet Icart I. (2022). “Perceptions of empowerment and
motivation as outcomes of a continuing vocational education and training (CVET)
programme for adults” in Education and Training 64(3): 433-444.

Margolis J.; Dench D.; Hashim S. (2023). "Economic and Racial Integration Through School
Choice in New York City” in Educational Evaluation and Policy Analysis 45(1): 182-190.

Martin F.; Sun T.; Westine C.D.; Ritzhaupt A.D. (2022). "Examining research on the impact
of distance and online learning: A second-order meta-analysis study” in Educational
Research Review. Vol. 36.

Matschiner A. (2022). “A Systematic Review of the Literature on Inservice Professional
Development Explicitly Addressing Race and Racism” in Review of Educational Research.

Mauri Medrano M.; Lafarga Ostariz P.; Del Barrio Aranda L.; Soler Costa R. (2023). “Mobile
learning and communication: educational change?; a systematic review” in Education and
Training 65(2): 193-209.

Mehta R.; Henriksen D.A. (2022). “To Democratize, First Decolonize: Approaches Beyond
Eurocentric and Colonial Epistemologies in Creativity” in Review of Research in Education
46(1): 105-133.

Mims L.C.; Rubenstein L.D.; Thomas J. (2022). “Black Brilliance and Creative Problem
Solving in Fugitive Spaces: Advancing the BlackCreate Framework Through a Systematic
Review” in Review of Research in Education 46(1): 134-165.

Moura A.; Fontes F. (2023). “Disabling experiences and inclusive school: reframing the
debate in Portugal” in Journal of Education Policy.

Munoz-Najar,Alberto; Gilberto Sanzana,Alison Grace; Hasan,Amer; Cobo Romani,Juan
Cristobal; Azevedo,Joao Pedro Wagner De; Akmal,Maryam.

Nevill T.; Forsey M. (2023). “"The social impact of schooling on students with dyslexia: A
systematic review of the qualitative research on the primary and secondary education of
dyslexic students” in Educational Research Review. Vol. 38.

Nikolaidis A.C. (2022). “Race in education policy: school safety and the discursive
legitimation of disproportionate punishment” in Journal of Education Policy

Noetel M.; Griffith S.; Delaney O.; Harris N.R.; Sanders T.; Parker P.; del Pozo Cruz B.;
Lonsdale C. (2022). “"Multimedia Design for Learning: An Overview of Reviews With Meta-
Meta-Analysis” in Review of Educational Research 92(3): 413-454.

OECD (2022a), “What makes students’ access to digital learning more equitable?”,
Teaching in Focus, No. 43, OECD Publishing, Paris, https://doi.org/10.1787/e8107345-en.

OECD (2022b), “How do girls and boys feel when developing creativity and critical

thinking?: Lessons for gender equity”, OECD Education Spotlights, No. 2, OECD Publishing,
Paris, https://doi.org/10.1787/bfcac2cc-en.

14


https://doi.org/10.1787/e8107345-en
https://doi.org/10.1787/bfcac2cc-en

OECD (2022c), “Are students ready to take on environmental challenges?”, PISA in Focus,
No. 120, OECD Publishing, Paris, https://doi.org/10.1787/8148c568-en.

OECD (2023a), “Where to find experienced teachers?”, Teaching in Focus, No. 45, OECD
Publishing, Paris, https://doi.org/10.1787/d948a889-en.

OECD (2023b), “"Where to find experienced teachers?”, Teaching in Focus, No. 45, OECD
Publishing, Paris, https://doi.org/10.1787/d948a889-en.

Oliver D.M. (2023). “Underrepresented Minority Students in College: The Role of
Classmates” in Educational Evaluation and Policy Analysis.

Patton L.D.; Jenkins T.S.; Howell G.L.; Keith A.R., Jr. (2022). “Unapologetically Black
Creative Educational Experiences in Higher Education: A Critical Review” in Review of
Research in Education 46(1): 64-104.

Perry K.; Meissel K.; Hill M.F. (2022). “Rebooting assessment. Exploring the challenges
and benefits of shifting from pen-and-paper to computer in summative assessment” in
Educational Research Review. Vol. 36.

Pico D.L.; Woods C. (2023). “Shared Book Reading for Spanish-Speaking Emergent
Bilinguals: A Review of Experimental Studies” in Review of Educational Research 93(1):
103-138.

Pitton V.0.; McKenzie M. (2022). "What moves us also moves policy: the role of affect in
mobilizing education policy on sustainability” in Journal of Education Policy 37(4): 527-
547.

Pyne J. (2023). “Teacher Perceptions of Past Classroom Behaviors Influence Adolescents’
Receptivity and Responsiveness to a Belonging Intervention” in Educational Evaluation and
Policy Analysis.

Reducing Boy’s School Dropout and Helping Boys at Risk (English). LAC Gender Notes
Washington, D.C. : World Bank Group. 2023.

Remote Learning During COVID-19 : Lessons from Today, Principles for Tomorrow
(English). Washington, D.C. : World Bank Group. 2022.

Roman D.; Arias J.M.; Sedlacek Q.C.; Pérez G. (2022). “Exploring Conceptions of Creativity
and Latinidad in Environmental Education Through the Lens of Culturally Sustaining
Pedagogy” in Review of Research in Education 46(1): 32-63.

Romero-Rodriguez J.-M.; Ramirez-Montoya M.S.; Glasserman-Morales L.D.; Ramos Navas-
Parejo M. (2023). “Collaborative online international learning between Spain and Mexico:
a microlearning experience to enhance creativity in complexity” in Education and Training
65(2): 340-354.

Rousell D.; Harris D.X.; Wise K.; MacDonald A.; Vagg J. (2022). “Posthuman Creativities:
Democratizing Creative Educational Experience Beyond the Human” in Review of Research
in Education 46(1): 374-397.

Ruiz-Eugenio L.; Soler-Gallart M.; Racionero-Plaza S.; Padrds M. (2023). “Dialogic literary

gatherings: A systematic review of evidence to overcome social and educational
inequalities” in Educational Research Review. Vol 39.

15


https://doi/
https://doi.org/10.1787/d948a889-en
https://doi/

Selwyn, N. (2022). The future of AI and education: Some cautionary notes. European
Journal of Education, 57, 620- 631. https://doi.org/10.1111/ejed.12532

Shahjahan R.A.; Estera A.L.; Surla K.L.; Edwards K.T. (2022). "“Decolonizing” Curriculum
and Pedagogy: A Comparative Review Across Disciplines and Global Higher Education
Contexts” in Review of Educational Research 92(1): 73-113.

Siljebo J. (2022). "Made in Sweden? Configured digitalized school leadership practice” in
Journal of Education Policy. DOI 10.1080/02680939.2022.2156620

Smythe, F. (2023). Navigating plurilingual learning: An inclusive education approach.
European Journal of Education, 58, 299- 313. https://doi.org/10.1111/ejed.12551

Souto-Manning M.; Emerson A.C.; Marcel G.; Rabadi-Raol A.; Turner A. (2022).
“Democratizing Creative Early Educational Experiences: A Matter of Racial Justice” in
Review of Research in Education 46(1): 1-31.

Stech, S., & Smetackova, I. (2023). Teacher and parental views on inclusive education
policy lending in the Czech Republic. European Journal of Education, 58, 233- 244.
https://doi.org/10.1111/ejed.12557

Strogilos V.; King-Sears M.E.; Tragoulia E.; Voulagka A.; Stefanidis A. (2023). “A meta-
synthesis of co-teaching students with and without disabilities” in Educational Research
Review. Vol. 38.

Tan P.; Padilla A.; Lambert R. (2022). “A Critical Review of Educator and Disability
Research in Mathematics Education: A Decade of Dehumanizing Waves and Humanizing
Wakes"” in Review of Educational Research 92(6): 871-910.

Tarantino G.; Makopoulou K.; Neville R.D. (2022). “Inclusion of children with special
educational needs and disabilities in physical education: A systematic review and meta-
analysis of teachers’ attitudes” in Educational Research Review. Vol. 36.

Terrin E.; Triventi M. (2023). “The Effect of School Tracking on Student Achievement and
Inequality: A Meta-Analysis” in Review of Educational Research 93(2): 236-274.

Then D.; Pohlmann-Rother S. (2023). “Transition to formal schooling of children with
disabilities: A systematic review” in Educational Research Review. Vol. 38.

Tuomi, I. (2022). Artificial intelligence, 21st century competences, and socio-emotional
learning in education: More than high-risk? European Journal of Education, 57, 601- 619.
https://doi.org/10.1111/ejed.12531

Tatlys V.; Buligina I.; Dzelme J.; Gedviliené G.; Loogma K.; Sloka B.; Tikkanen T.I.; Tora
G.; Vaitkuté L.; Valjataga T.; Umarik M. (2022). “VET ecosystems and labour market
integration of at-risk youth in the Baltic countries: implications of Baltic neoliberalism” in

Verhoeven L.; Voeten M.; Segers E. (2022). “"Computer-assisted word reading intervention
effects throughout the primary grades: A meta-analysis” in Educational Research Review.
Vol. 37.

Vetter A.; Faircloth B.S.; Hewitt K.K.; Gonzalez L.M.; He Y.; Rock M.L. (2022). “Equity and

Social Justice in Research Practice Partnerships in the United States” in Review of
Educational Research 92(5): 829-866.

16


https://doi.org/10.1111/ejed.12532
https://doi.org/10.1111/ejed.12551
https://doi/
https://doi.org/10.1111/ejed.12531

Villena-Taranilla R.; Tirado-Olivares S.; Cdzar-Gutiérrez R.; Gonzalez-Calero J.A. (2022).
“Effects of virtual reality on learning outcomes in K-6 education: A meta-analysis” in
Educational Research Review. Vol. 35.

Wallis E.; Nacua L.; Winterton J. (2022). “Vulnerable workers and the demise of adult
education in England” in Education and Training 64(2): 244-258.

Wang Y.; Gong S.; Cao Y.; Lang Y.; Xu X. (2023). “The effects of affective pedagogical
agent in multimedia learning environments: A meta-analysis” in Educational Research
Review. Vol. 38.

Whitaker A.; Wolniak G.C. (2022). “Social Exclusion in the Arts: The Dynamics of Social
and Economic Mobility Across Three Decades of Undergraduate Arts Alumni in the United
States” in Review of Research in Education 46(1): 198-228.

Wright J.S.; Kim T. (2022). “Reframing community (dis)engagement: the discursive
connection between undemocratic policy enactment, minoritized communities and
resistance” in Journal of Education Policy 37(2): 186-204.

Zeng Y.; Yang W.; Bautista A. (2023). “Computational thinking in early childhood
education: Reviewing the literature and redeveloping the three-dimensional framework” in
Educational Research Review. Vol. 39.

Ziols R.; Davis N.R.; Holbrook T.; Bridges S. (2022). “Creativity as a Racializing and

Ableizing Scientific Object: Disentangling the Democratic Impulse From Justice-Oriented
Futures” in Review of Research in Education 46(1): 345-373.

17



