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General overview: important themes and issues on the 
social dimension of education and training 
 

This document presents the most prominent topics in education research globally (with a 

higher representation of Europe and the US) in the last half a year (July 2023 – December 

2023) and provides a summary of important themes and issues to inspire future European 

Commission work in the social dimension of education and training. This summary 

highlights specific focus areas that are covered by recently published research articles and 

may be relevant to the European Commission’s programme 2023/20241 and the 

Directorate General for Education, Youth, Sport, And Culture (DG EAC) Strategic Plan2 

2020-2024, and European Education Area3 focus topics. The reviewed scientific journals 

are presented in the table below. 

 
  

                                           
1 European Commission Work Programme 2023 and 2014 Accessible at: https://commission.europa.eu/strategy-

documents/commission-work-programme_en.  
2 Strategic Plan 2020-2024 Directorate General for Education, Youth, Sport, And Culture Accessible at: 

https://ec.europa.eu/info/system/files/eac_sp_2020_2024_en.pdf  
3 More info at: https://education.ec.europa.eu/  

https://ec.europa.eu/info/system/files/eac_sp_2020_2024_en.pdf
https://education.ec.europa.eu/
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Table 1. Reviewed scientific journals and other publication outlets 

Publication outlet 
Issues in 

the period 

Publication 

count 

European Journal of Education 2 18 

Educational Research Review 2 14 

Education and Training 6 14 

Publications Office of the European Union n/a 10 

International Journal of Educational Research 3 9 

Review of Educational Research 3 8 

Educational Evaluation and Policy Analysis 2  8 

Journal of Education Policy 3  5 

OECD Education Spotlights 2  3 

PISA in Focus 1  2 

Assessment & Evaluation in Higher Education 3 2 

Teaching in focus 1  1 

World Bank Group n/a 1 

Professional Development in Education 2  1 

Computers & Education 5 1 

Contemporary Educational Psychology 1 1 

Early Child Development and Care 1 1 

Education and training monitor 2023 n/a 1 

Teaching in Higher Education 1  2 

Research in Higher Education 4  1 

Journal of Women and Minorities in Science and 

Engineering 
1  1 

Journal of Family and Economic Issues 2 1 

Higher Education 4  1 

Total  106  

 

From the analysis of the most prominent journals focusing on the social dimension of 

education and some key recent studies, six broad themes relevant to the priorities of 

the European Commission and the broader context of the social dimension of 

education and training could be observed. These topics include: 

 

1. Learning during times of disruption  

2. Digitalisation and artificial intelligence in education  

3. Diversity, inclusion and equity 

4. The role of teachers in the social dimension of education 

5. Development of social skills in education  

6. Parental and community engagement 

 

Some general trends indicate a prevalence of studies focusing on school education, 

followed by Higher Education and Vocational Training, although several also address the 

Non-formal education sector. In addition, trends indicate the use of both qualitative and 
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quantitative methods, as well as some mixed methods approaches. A variety of studies 

use systematic reviews, thematic reviews, case studies and meta-analyses, while others 

propose statistical analysis, impact evaluations, natural language processing and 

experiments, among other techniques.      

 

In terms of key themes, the most recurrent are innovation and equity in education, 

education and training of the workforce, access to quality education for all and content of 

education and training curricula, development of key competences. Considering the EEA 

priority themes, the most often addressed is Improving quality and equity in education and 

training, and in relation to the DG EAC strategic plan, the most common topics are: 

Promoting our European way of life, followed by an Economy that works for people and A 

third Europe fit for the digital age. 

 

The next part of the report is structured according to the six broad themes listed above. 

The selected scientific articles and key publications are then discussed to give a broader 

understanding of each theme. 

1.1 Learning during times of disruption  

The past few years have witnessed significant disruptions in global education systems, 

primarily due to the COVID-19 pandemic and geopolitical crises, such as the Russian war 

of aggression towards Ukraine. These crises have posed substantial challenges to 

education, prompting widespread academic interest and analysis. In this context, the 2022 

PISA results (OECD 2023) emerge as a pivotal study as it is the first large-scale assessment 

to gather data on student performance, well-being, and equity both before and after the 

unprecedented disruptions caused by COVID-19.   

 

PISA results showed that despite challenging circumstances, 31 countries and economies, 

including Australia, Japan, Korea, Singapore and Switzerland, succeeded in maintaining or 

improving their mathematics performance. Key factors contributing to this resilience 

were shorter school closures, fewer barriers to remote learning, and continuous 

support from teachers and parents. In contrast, less than half of the participating 

education systems could maintain their previous performance levels, with an average 

decline of nearly 15 score points in mathematics across OECD countries. The report 

highlights the importance of various policies and practices, such as prolonged school 

openings, enhanced parental support, and favourable school climates for student learning 

and well-being, in building resilient education systems (OECD 2023).   

 

In a preceding meta-analysis by the JRC (European Commission. Joint Research Centre. 

2023), the impact of COVID-19 on student performance was extensively examined. This 

study, encompassing 55 studies across 21 countries, already revealed a notable learning 

loss attributed to the pandemic. Interestingly, the analysis reveals that learning losses 

were comparatively smaller in OECD EU countries than in their non-EU counterparts. This 

difference is attributed, in part, to shorter periods of physical school closure in OECD EU 

countries. Moreover, the study uncovers a concerning trend: students appear to have 

fallen increasingly behind in their learning during the later stages of the 

pandemic. These findings emphasise the necessity for continuous educational support and 

adaptability in the face of prolonged disruptions. 

 

The evolving landscape of education in the wake of COVID-19 pandemic is further explored 

in a recent article shifting the focus to the effect of the pandemic on non-formal adult 

education. Focused on the Czech Republic, this research (Kalenda, Kočvarováa, and Boeren 

2023), based on a national representative survey conducted between the pandemic’s first 

and second waves, aimed to assess the pandemic’s impact on participation in non-formal 

adult education. The study found a significant decrease in overall participation during this 

https://www.zotero.org/google-docs/?dtvj1n
https://www.zotero.org/google-docs/?J8WSfM
https://www.zotero.org/google-docs/?k8uCmy
https://www.zotero.org/google-docs/?k8uCmy
https://www.zotero.org/google-docs/?7q3Kun
https://www.zotero.org/google-docs/?7q3Kun
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period, dropping to its lowest recorded level. Additionally, it highlighted an increase in 

inequality based on educational attainment and perceived barriers to participation, 

suggesting that the pandemic has exacerbated existing disparities in access to non-formal 

adult education.  

 

Shifting from the global disruptions caused by the Covid-19 pandemic, recent academic 

research has focused on the specific challenges and transformations in education systems 

during times of geopolitical crisis, particularly in Ukraine. This body of work offers a 

comprehensive view of how education institutions adapt and evolve in response to 

extraordinary circumstances.  

 

A study (Orzhel et al. 2023) examines the resilience and adaptability of displaced 

universities in Ukraine amidst the war. It identifies the civic university model, with its focus 

on community engagement and societal service, as particularly effective for universities 

operating under the strain of displacement and conflict. Complementing this, Lugovyi et 

al. (2023) provide an overarching view of the Higher Education landscape in Ukraine during 

the war. They outline the extensive impact of the conflict on institutional 

infrastructure, admissions processes, and quality assurance, underscoring the 

critical role of universities in the nation’s recovery process.  

 

Elkin et al. (2023) delve into the role of civil society organisations in transforming teacher 

professional development in wartime Ukraine. Their research emphasises the importance 

of social and emotional learning programs, highlighting how these initiatives support 

teachers in developing crucial competencies for both personal well-being and student 

engagement.  

 

Finally, a study by Herbst and Sitek (2023) explores the integration of Ukrainian refugee 

students into the Polish education system. Their findings reveal significant insights into the 

geographical distribution and local resources crucial for accommodating the educational 

needs of refugee students. This study not only addresses the immediate challenges posed 

by the influx of refugees but also considers the long-term implications for both Polish and 

Ukrainian education systems. In this respect, a noteworthy study (Sordé-Martí et al. 2023) 

reviewed the methodological framework implemented by the H2020 REFUGE-ED (2021–

2023), which was conducted in collaboration with migrant, refugee, and asylum-seeking 

communities. They found great potential in the use of strategies that involve end-users in 

intervention research to create a Dialogic Co-Creation Process (RDCP). This can be applied, 

for instance, in educational settings to ensure better practice and provision of mental health 

and psychosocial support.    

1.2 Digitalisation and artificial intelligence in the educational field  

The resilience shown in these varied educational contexts paves the way for understanding 

another significant shift in the education sector: the acceleration of digitalisation. 

Indeed, the recent surge in the digitalisation of education can be primarily attributed to 

those same emergency situations. These events have acted as catalysts, propelling digital 

content to the forefront of the educational landscape. The study on Digital Education 

content in the EU (Day et al. 2023) underscores this shift, highlighting the rapid transition 

from traditional classroom settings to online platforms.  

 

The academic community has extensively examined the implications of this shift. Central 

to their inquiry is the quality and impact of digital educational content. A critical area of 

focus was put on the ‘instructor presence effect’ in instructional videos, as it plays a central 

role in both formal and informal learning. This instructor's presence was shown to increase 

social presence as well as motivation, but it didn’t improve learning outcomes. However, 

the relationship between this effect and actual learning outcomes is complex and varied, 

https://www.zotero.org/google-docs/?AUwX1B
https://www.zotero.org/google-docs/?2ChNl8
https://www.zotero.org/google-docs/?2ChNl8
https://www.zotero.org/google-docs/?uxw9JW
https://www.zotero.org/google-docs/?jIWLE8
https://www.zotero.org/google-docs/?oOG693
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as evidenced by the research outcomes. A meta-analysis which includes 35 studies and 

6339 participants (Beege et al. 2023) showed that while integrating visual instructors into 

the videos can help reduce the detrimental effect of reduced social processes and has a 

positive effect on retention, it cannot be considered a panacea. An experiment was 

conducted on 112 participants (Sondermann and Merkt 2023a) with results faring worse 

on learning outcomes for videos with talking heads notably because it attracts a lot of 

visual attention from the learners (Sondermann and Merkt 2023b). However, the 

participants indicated higher satisfaction and were more likely to prefer those videos 

compared to presentations where the instructor was not visible. This observation has 

multiple implications for the design of educational videos, with the most notable 

being the balancing act between a video's appeal to its audience and its actual 

educational utility. 

 

Delving further into the nuances of digital education, recent studies have also shed light 

on the broader challenges and adaptations required in the face of globe crises. For instance, 

a study focusing on Ukraine during the COVID-19 pandemic and subsequent wartime 

conditions (Ovcharuk, Ivaniuk, and Leshchenko 2023) revealed significant difficulties in 

implementing effective online education. The study highlighted issues like inadequate 

access to ICT tools, unstable internet connectivity, and a general deficiency in digital 

competence among educators. This situation necessitated an urgent emphasis on 

enhancing teachers’ digital skills and adapting the educational infrastructure to 

meet the demands of remote learning.  

 

Moreover, the war’s impact on Ukrainian universities (Morze et al. 2023) brought forth a 

unique set of challenges and innovations. Many institutions were forced to relocate 

or rebuild, increasingly turning to digital solutions for continuity. This scenario led 

to the conceptualisation and development of comprehensive electronic student campuses. 

These platforms aim to provide not only educational content but also incorporate advanced 

pedagogical technologies for skill development in various domains. The study (Morze et al. 

2023) examined digital education ecosystem models in universities across Ukraine, Poland, 

and Slovakia, highlighting the strengths and weaknesses of these systems. It also 

underscored the importance of establishing key performance indicators for assessing and 

implementing effective digital education ecosystems.  

 

The role of digitalisation on teacher’s work is another aspect that has been the focus of the 

academic field. The 2023 monitoring report (Mouratoglou, Pateraki, and Scimeca 2023) 

shows that the ‘eTwinning for future teachers’ initiative significantly enhances initial 

teacher education. It facilitates international collaboration and digital competency 

development among student teachers and educators.  

 

Building on the theme of digitalisation in education and its impact on the teacher’s 

profession, another significant study (Demszky et al. 2023) introduces ‘M-Powering 

Teachers’, an innovative automated tool designed to enhance teaching practices. 

Developed using natural language processing, this tool provides teachers with 

individualised feedback, particularly on their engagement with student contributions - a 

key aspect of effective dialogic teaching. In a randomised controlled trial involving 1136 

online computer instructors, ‘M-Powering Teachers’ demonstrated a 13% improvement in 

instructor’s update of student contributions. The study also suggests that this tool may 

increase student satisfaction and assignment completion rates. These findings underscore 

the potential of digitalisation in augmenting teachers’ professional development 

and enhancing the overall quality of instruction in digital education settings.  

 

Finally, advancement in AI has brought about significant pedagogical changes, with 

chatbots increasingly integrated into daily life, and education doesn’t make an exception. 

A comprehensive scoping review of chatbots in Higher Education (Pereira et al. 2023) based 

https://www.zotero.org/google-docs/?wZltWx
https://www.zotero.org/google-docs/?AokNh1
https://www.zotero.org/google-docs/?N34YAt
https://www.zotero.org/google-docs/?Huyl0B
https://www.zotero.org/google-docs/?qbHxiu
https://www.zotero.org/google-docs/?CIYU84
https://www.zotero.org/google-docs/?CIYU84
https://www.zotero.org/google-docs/?HayIHQ
https://www.zotero.org/google-docs/?QGj9Fu
https://www.zotero.org/google-docs/?INFcCU


 

8 
 

on 66 studies emphasised the importance of user-centric design for effective chatbot 

integration. The study highlights chatbots’ role in facilitating interactive and personalised 

learning experiences, thereby enhancing student engagement and participation. However, 

despite their benefits, challenges remain, particularly in ensuring natural and 

intuitive communication that aligns with students’ social and linguistic nuances. 

The review also points to the necessity of addressing ethical considerations in using AI 

technologies to uphold the social and ethical standards of the educational community.  

1.3 Diversity, inclusion and equity 

 

Studies on inclusion, diversity and equity hold significant importance when approaching 

the social dimension of education and training. These studies identify the multiple 

disparities, inequalities and obstacles that are deep-rooted within educational systems, and 

evaluate their impact on student outcomes and well-being. In doing so, they generate 

evidence, inform practices and in some cases trigger policy action that foster equal 

opportunities for all students, regardless of their backgrounds, identities or social 

circumstances. 

 

These subjects have been extensively examined by various journals and articles, delving 

into numerous dimensions of social inequality. Aligned with the goals set by the European 

Commission’s work in education, these studies concentrate on examining how socio-

economic status, race, ethnicity, gender, language, and other factors influence 

educational outcomes and experiences across different education levels. 

Moreover, they emphasise the significance of policy instruments in tackling these 

inequalities, as well as addressing existing biases and discrimination in education based on 

these conditions and the intersections between them. 

 

Within school environments, diverse factors contribute to educational inequalities. 

Researchers emphasise especially on the intersection of gender, race, and socio-economic 

dimensions in shaping students' academic opportunities and success  (Jaremus, Pomeroy, 

and Luoma 2024). (Jaremus, Pomeroy, and Luoma 2024) examine the historical disparities 

in gender participation in mathematics. Their investigation reveals the persistent nature of 

these gender differences, but also highlights the significance of an intersectional 

approach that considers factors such as location, race, and class, and sheds light on how 

the dynamics of gender and mathematics may differ, particularly in marginalised settings.   

 

Another set of studies investigate gender-related challenges that arise as students enter 

the realm of employability. A study (Martinussen and Mulcahy 2023) highlights that girls 

in Higher Education encounter employability discourses that consider what goals are 

considered possible and desirable according to their class and gender position. For 

instance, the researchers observe distinct imperatives influencing working-class female 

students engaged in humanities or social sciences careers. These fields are often deemed 

of lesser value in employability discourses compared to science, technology, engineering, 

mathematics, and medicine. These imperatives influence students both individually and as 

a group, adding to the reproduction of class and shaping policy dynamics. In recognition 

of the relevance of the topic, another qualitative study (Grant and Yates 2023) focuses on 

teenage girls’ experience as participants in the Combined Cadet Force in the UK, examining 

its positive impact on their perceptions of skills development for future employability.  

 

In relation to the intersection between gender, career selection and employability 

opportunities, The World Bank Group (WBG) launched a study in 2023 to address the 

imperative of reducing the gender gap in STEM fields. Although the primary focus of 

this study revolves around Latin America and the Caribbean region, its findings and policy 

recommendations may prove valuable in diverse global contexts. The study comments on 



 

9 
 

the critical implications of the underrepresentation of women in STEM careers for the 

economic development of nations, and advocates for the implementation of incentives 

aimed at encouraging women to pursue these disciplines. Furthermore, the study 

recommends addressing gender bias in educational materials, increasing   parents’ 

involvement in the students’ education, and reshaping  family and social attitudes through 

extracurricular activities (World Bank Group 2023). In line with these policy 

recommendations, an article in the Journal of Women and Minorities in Science and 

Engineering (Jabbari, Huang, and Odis Johnson 2023) explored the role of non-traditional 

STEM preparation programmes, such as coding boot camps, as a viable alternative, and 

whether they effectively promote equity-focused admissions policies. The findings 

recognise the significance of these programmes in promoting gender equity, although they 

also reveal persistent limitations concerning race and ethnicity. Finally, one study by (Hu 

and Fernandez 2023) focused on examining some initiatives to improve faculty gender 

equity, and examined whether the National Science Foundation’s ADVANCE IT is proposed 

effective actions to promote gender equity when disseminating grant programs in IT. 

Findings indicate that there is no substantial evidence that this program increased the 

proportion of headcount women, and to a lesser extent to women in minority racial ethnic 

groups.    

  

Finally, although efforts are underpinned to promote policies and discourses on diversity 

and inclusion, multiple studies indicate that racial discrimination is a persistent issue. In 

the US, studies on Higher Education have found an underlying racialised culture within 

academia that continues to provide incentives for the commodification and exploitation of 

racial identities when applying to the faculty job market (Rodgers and Liera 2023). 

Moreover, when approaching the selection processes for access to college, a quantitative 

study found a correlation between the implementation of Performance-Based Funding 

(PBF) policies and a decrease in enrolment among racially minority students, particularly 

at moderately selective educational institutions (Rosinger et al. 2023)4. In order to tackle 

persistent racial discrimination within schools, policy recommendations propose 

implementing teacher preparation programs aimed at disrupting colour-evasive and 

pathologising discourses (Ko et al. 2023). These challenges are not far from those faced 

by the European Union on issues of discrimination, particularly in relation to migration 

phenomena. A study of the Italian education system (Santagati and Bertozzi 2023) 

highlights the importance of discourses of interculturalism as a way of mitigating and 

deconstructing systemic discrimination against people with a migrant background, 

although its success depends on approaching policy as a collective task that 

combines both top-down and bottom-up actions. 

1.4 The role of teachers in the social dimension of education 

  

The role of teachers is another essential topic to be addressed when focusing on the social 

dimension of education and training. Teachers' practices, as well as their working 

conditions, current challenges and emotional well-being are considered relevant to 

ensuring the quality of education at the global level. As the latest PISA report shows, 

teacher support is particularly important in times of disruption, including the provision of 

additional pedagogical and motivational support to students (OECD 2023a). Some of the 

journals and articles in this section indicate which are the current challenges for teachers 

and their practice, and some innovative approaches to the student-teacher relationship 

that are being implemented with their initial results. Some also explore the relevance of 

teachers’ emotional well-being, and what are the most innovative strategies and 

competencies to work on students’ behaviour and emotional well-being today. 

 

                                           
4 The authors considered some limitations due to potential biased sources (Rosinger et al. 2023) 
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A number of articles explore the challenges of feedback practices across various 

educational levels. For instance, Nieminen and Carless (2023) discuss the concept of 

feedback literacy by critically examining the initial 49 published articles on the topic in 

Higher Education. They indicate that the use of this term reveals a shift from the notion of 

feedback merely as external-input from teachers; instead, it reframes feedback processes 

as a psychological construct between individuals (Nieminen and Carless 2023). Moreover, 

feedback literacy framework introduces a relational dimension to feedback practices, 

complementing its practical aspect (Carless and Winstone 2023). According to authors, 

there is significant potential in employing this term, empowering both teachers and 

students and introducing a stronger socio-cultural element to the discussion (Carless and 

Winstone 2023; Nieminen and Carless 2023). However, it also poses a new challenge at 

the policy level, with the potential risk of overly emphasising on the psychological 

aspects of students' and teachers' feedback behaviours, and impacting assessment 

and grading models. (Leenknecht and Carless 2023) further review studies on the 

motivations behind seeking feedback, exploring its connection to feedback literacy and its 

potential applications in organisations, medical education, and the broader Higher 

Education sphere. 

 

Another emerging trend in the discussion of the role of teachers in education centres on 

students and teachers’ well-being, particularly in light of evidence indicating the short and 

long-term effects of the COVID-19 pandemic on people's emotional stability and overall 

well-being. As mentioned earlier, the return to school after extended disruptions has posed 

numerous challenges for the educational system, with teachers being crucial supporters in 

facilitating the readjustment to in-person learning. Even before the pandemic, the OECD 

had pointed out, based on the TALIS 2018 results, that teachers' stress levels were 

affecting the attractiveness of the teaching profession (OECD 2023b).  

 

Jardí et al. (2023) express concerns about the rise in disruptive behaviours in classrooms 

in Catalonia (Spain) and propose to equip teachers with skills that will help them promote 

self-regulation behaviours (SRB) among children. The study identifies specific 

competencies of 923 teaching plans in five Catalan universities, and the perception of 

teachers to assess which are the most present competencies in teaching plans. Results not 

only point to a deficiency in promoting SRB skills but also highlight teachers' lack of 

confidence in supporting children in managing behaviour in the classroom. This 

underscores the need for policy improvements, both at the practice and curricular levels, 

to equip teachers and students with SRB skills.  

 

Lynch et al. (2023) studied the concept of “teachers’ everyday work-for change” defining 

it as the consistent and dedicated efforts to implement innovative curriculum in school 

attended by disadvantaged students. The study highlights that although these 

practices require commitment and dedication of teachers, they are not always 

sustainable (i.e. integration of digital technologies into the curriculum). Finally, in 

alignment with these trends, (Tókos et al. 2023) studied the impact of early school leaving 

in Hungary and identified that a supportive learning environment can help in preventing 

school leaving.  

  

The third and final trend in the discussions on teaching practices is the examination of 

innovative proposals for teaching across various educational levels. Børte, Nesje, and 

Lillejord (2023) conducted a review of research on innovative academic teaching and found 

that it remains predominantly traditional and teacher-centred, despite students 

expressing a desire for new approaches to learning. The systematic review highlights 

the need for better alignment between research and teaching practice, improvements in 

infrastructure, and the development of new learning designs to enhance students’ active 

learning. Moreover, to better align research and practice, it is important to consider 

designing teachers’ trainings to improve student learning based on evidence of actions with 
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social impact. An example of a contracted innovative classroom strategy has been studied 

by Pereira et al (2023). They found that out-of-class and in-class activities and teacher 

performance influenced students’ perceptions about the course. Accordingly, there are 

positive results from the use of these strategies, especially for MBA courses.  

1.5 Development of social skills in education  

 

Recent research trends underline the increasing importance of developing students' social 

skills in the current scenario. As a broad topic, various journals have focused on specific 

skills considered most relevant to the challenges posed by educational and market 

demands. 

First, a number of studies focus on critical thinking as a relevant transversal skill. It has 

been identified as central to improving personal and civic life, as well as a key 

competence for students to develop. Although the literature on this topic is diverse 

and extensive, there is agreement on its importance for the development of democratic 

societies, especially in the digital knowledge age where students are exposed to excessive 

sources of information and disinformation. (Vincent‐ Lancrin 2023) delves into the 

historical significance of the term and the need to understand critical thinking as a 

reflexive and analytical skill, useful for avoiding bias and stereotypical 

knowledge. Other authors define critical thinking as the ability to be reflective when 

approaching information and to identify trustworthy sources (Pasquinelli and Richard 

2023).  

Studies focusing on the role of critical thinking in formal education explore which are the 

best strategies for integrating this competence into learning environments and curricular 

interventions. They point to the importance of mainstreaming these topics using teacher-

friendly rubrics, and making critical thinking equitably accessible for all students (Vincent‐
Lancrin 2023; Davies, Xie, and Girard 2023; Elen and Verburgh 2023). An interesting tool 

to contribute to this topic in education is the Adhyayana section of the Social impact 

platform, which provides co-created and participatory instruments to distinguish scientific 

evidence from hoaxes.   

Notably, studies in Higher Education review the intricate interplay between transversal 

skills (e.g., critical thinking, communication, problem solving and leadership skills) and the 

multiple contextual factors in each specific context such as gender, ethnicity, and parental 

education levels of the student (Van Damme et al. 2023; Lee and Chan 2023). These 

authors also underscore the dynamic set of different factors, and the significance of a 

cultural dimension, primarily perceptions and beliefs, as influential to these skills’ 

development. 

 

Regarding students' skills in terms of preparedness for the labour market, current trends 

emphasise a major focus on the social and emotional factors that influence students' access 

to employability opportunities. A study by Sánchez-Queija et al. (2023) examines the 

differences in self-perceived employability (SPE) in Higher Education and Vocational 

Education, and investigating how gender, work experience, and perceptions of job market 

precariousness impact students. One key finding is that SPE tends to be higher in 

Vocational Training than in Higher Education. At the same level, a study on Poland 

(Zając et al. 2023) in Higher Education alerts on skill shortage in STEM areas. It points out 

issues relating to a mismatch that leads to graduates facing unemployment or 

underemployment. In addition, another study (Kim 2023) examines the disparities in 

numeracy achievement among students in vocational programs,  in German-speaking and 

English-speaking countries (UK and US). The study finds a robust relationship between 

https://socialimpactscience.org/education/
https://socialimpactscience.org/education/
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tracking in upper secondary and post-secondary education and the impact of skills gaps on 

labour market outcomes. 

 

Finally, another set of studies focuses on Entrepreneurship Education (EE) and its relevance 

as a social skill for students (Larsen, Blenker, and Neergaard 2023; Tavares Vilas Boas 

Ribeiro, Mendes Borini, and Ary Plonski 2022; Peura and Hytti 2022; Raappana and Pihkala 

2024). Among its multiple findings, some show that family background, family 

entrepreneurial environment, and leisure and time activities impact the 

development of entrepreneurial potential and mind set in young adolescents 

(Raappana and Pihkala 2024). 

1.6 Parental and community engagement  

 

Recent research trends emphasise the importance of family and community 

involvement as support mechanisms in students' learning experiences. They 

underline its significance for better academic performance and emotional support in the 

transition between different levels of education. In addition to the direct benefits in terms 

of educational outcomes, there is evidence of the benefits of moving towards a more 

collective and collaborative approach to education in other areas, such as achieving more 

sustainable lifestyles and advocating for a greener future within the school community. 

 

The European Commission study on whole-schools approach to well-being highlights the 

relevance of partnership in education, and how policy can assist school level actions into a 

more cross-sectional collaboration in learning for sustainability (European Commission. 

Directorate General for Education, Youth, Sport and Culture. 2023). Conclusions on the 

study reinforce the potential of approaching this framework for developing 

capabilities and understanding on collective action. However, multiple challenges 

arise, such as the need to develop a curriculum to allow and plan how to promote such 

partnerships, as well as teachers training and strategies development to achieve effective 

educational community engagement for more sustainable futures.      

 

At the institutional level there are multiple forms of collaborative action. Nuis et al (2023) 

discuss the implementation of mentoring practices in Higher Education, and their use as a 

support, advice and guidance mechanism for student social and emotional skills 

development. Their systematic literature review found 106 studies that addressed 

mentoring as a practice, and discusses its main purposes, role of actors, measurements 

and concludes that in spite of its multiple approaches and definitions, overall it is a 

positive tool for building relationships and interpersonal skills, reflexivity, and 

promoting student achievement and career development. Furthermore, discussion 

on the use of collaborative problem solving (CPS) as a global demand in the educational 

context highlight their use in cognitive processes, group discussions and classroom 

management (Baucal et al. 2023).  

 

Regarding parental involvement, the OECD report highlighted positive trends in parental 

engagement on student learning between 2018 and 2022, especially for students in 

disadvantaged contexts, although they find a decrease in the same period (OECD 2023b). 

In this regard, Poncelet, Bordalba, and Dierendonck (2023) studied parental involvement 

and its determinants in secondary education in Belgium, France and Luxembourg. Their 

quantitative analysis suggests that home and school-based involvement do differ 

significantly, and that parental self-efficacy is a central indicator to consider when 

controlling for students’ family background and school environment.          
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